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_president's addre,-
I

THIS MATTER OF PROMOTION'

KARL W. BOOKWALTER
President, NCPEAM

To promote means to exalt in station, rank, or honor, to elevate, raise, prefer;
advance ... to contribute to the growth, enlargement, or prosperity of ... something."

Promotion appears to be of two levels. the broader' should be-the promotion of
society and the profession, the narrower would be the promotion of the person. I
would like to suggest that we should be promoting the person who promotes the
profession. Promotion should improve not only the faculty person's status but also that
of the program in which he is involved.

Promotion of one's self, irrespectile. of the Profession, may be compared to looking
through hinoccilars from the' wrong end the big things are overlooked, and even the
little thibgs are diminished.

A profession is distinguished from a trade or semiskilled labor by several character-
istics. The essential difference is that a profession is a scientific endeavor. (A scie e,
in turn, is dependent upon rcsearch4 A trade is a skilled occupation and its wo ers
are artisans at best and technicians at least. These statements in-no way attempt to
indicate th worth of these endeavors, only the requirements for them. In order better
to deline e the difference between a true profession and a trade or technical work,
it nee ary to enumerate and briefly describe some commonly accepted charactei-
istics of a profession.

Characteristics of cr Profession

A Service Motive. Professional people are dedicated to particular service motives:
first, the improvement of society and second, the betterment. of their profession. While

-personal returns are important 4nd monetary gain will tend to follow sound profes-
sional endeavors, the economic goal is tertiary in determining success. When profit
overshadows service, laymen lose respect for the profession. Unfortunately certain
professional bulletins of (research ,in education are overwhelmingly concerned with
salaries or fringe ,benefits Irather than with methods or results.

A Scientific Basis. The principles and practices of a profession are based upon
scientific evidence, which is usually interdisciplinary in scope. An organized body of
facts related to professional problems provides the laws and principles under which
the professional:, works. Here again studies of hundreds of credentials of so-called
advanced students reveal in many the marked absence of or ineptitude for scientific

,research.
Extended Preparatiob.rhe professional must properly interpret and utilize the

plethora of scientific facts and skills of his field. Many yearsfrequently seven or
moreof higher education are usually necessary to attain the top rungs in a profession,

iBibliography and charts may be obtained from the author.
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a
to make a rep] contribution to it and to society, and, in addition, to be a cultured
citizen and a person in one's own right.

We are in the largest profession, education, which, presently involves over 2,125,000
workers at all levels. The college alone involves over 350,000 professionals. But, are
we the best?'Medicine and theology require seven years of advanced preparation.
Dentistry, law, and social work require six years. Public school teaching requite a,
minimum of four years and five years are coming to be expected. Some college teachers
come in after only four years advanced preparation. This should not be permitted.

Special Skills. 'Technical and intellectual skills highly specific to a- particular field
distinguish one profession ortrade fromAanother. In spite of interdisciplinary require-
ments and supporting values, these unique and disparate abilities are at the heart of
the challenge which results in the choice of one profession before another. Many
professions have subdivisions which in themselves {equire a lifetime before reasonable
proficiency is attained. Medicine, law, engineering,, and education. are obvious
examples.

Formal Education or Degree Attainment.-It is obvious that not any education and
training will 'prcnide the needed knowledges 'and skills for a particular prbfession, as
these usually require alpecificdegree. The baccalaureate degree is rapidly becoming
inadequate and one or more graduate degrees are required or available for the truly ,
professional individual. Ji

Licensure or Certification. The professions themselves have been largely responsible
for the determination of degree or license standards and requirements. In medicine
or law, the profession usually stipulates the requirements for admission to practice.
With regard to teaching, the slate departments of public instruction or the state
teacher training institutions set the standards.

Autonomy of Judjment. This is granted and prOtected upon successful completion
of the extended preparation and the attainment of appropriate degrees and/or
licenses, With this authority also comes personal responsibility to practice in accord-
ance with pkofessional standards. Violation of professional standards in law or medi-
cine can Ye cause'for disenfranchisement.

Professional Organizations. For the continued growth, inspiration, and sociability
of their members, professions have organizationslocal, state, regional, national, and
even international in scope.--eteaventions, conferences>, committee, and group work
enable members to keep up with their fields and to share experiences with one
another. Needed standards, study, and, research can be implemented anlpromoted.
The organization makes it possible for individuals to progress in a w inIpossible if
they were alone. However, membership is not enough. Participation and leadership
are indispensable and each professional worker should contribute according to his
ability. Our own National College Physical Education Association for Men should be
a 'leader in our field. We are scarcely exerting a fraction of our potential' influence.
I would urge that we do more than meet and discuss problem!

Body of Literature. Monthly,suarterly, and/or annual publications are a natural
and necessary outgrowth of activ professional organizations sharing their experiences.
From the ,profession itself must come the articles, books, theses, or dissertations needed
in the formal education and inservice education of its workers. The quality and
quantity of professional publications are an index to the vitality and soundness of a
profession. Their use and publication are an indication of the professional stature of
the individual workers. We should join actively with the National Association for
Physical Edtcation of College Women and carry our share of the load in making
Quest the most valuable single contribution to higher education in our field.

Code of Ethics. Finally, the ethical standards and practices which govern the profes4.
sional worker's contacts with fellow workers, his profession as a whole, and the people
he serves are the basis for the public evaluation of one's profession. Here again,

2
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mature and capable professional leaders must formulate a code of ethics, the accep
ante of the code most be obtained from the profession at large: and, finallyv mea
of assuring compliance with the code must be set up.

There is evidence that the physical education, profession is near the bottom of the
recognized professions, for example, in 1950, when the index of teachers was taken
as 100, physicians had an index of 404.1, lawyers of 273.7, and dentists or'243.8.

The Wheel of Professional Progress

To explain lucidly and' meaningfully why progress is indispensable to a jrofession,
a few definitions will be given and their relationships shown.

Philosophy determines that which one attends to, believes, and does. Phi sophy is ,
a logical system of values, principles, or drelationships, based upon a love of nowledge
and a wealth of facts One's philosophl affects the recognition of problems and one's
approach to their solution. A philosophy does not exist ill a vacuum: without knowl-
edge, opinions and beliefs are but biases without basii.

Reseatich is a careful, systematic, and unbiased investigation of specific hypotheses
or problems by means of selected, organized, and analyzed data or facts; with a view
to formulating verifiable conclusions or generalizations. As previously indicated, one's
philosOphy will dictate what one will do research about and how one will accomplish
it, Research, when properly done, will add to or modify one's philosophy but its
essential function is to extend the-boupdaries of sciEnce.

Sciencr is an organized system of related facts or knowledge accurately or "sciei;',
tifically" determined as a result of survey, measurement, experiment, or ther suchiresearch ethods. Out of the analysis and syn esis of existi nowledg , in light
of a so d philosophy, come means, law,s,and p nciples which extend ma 's intelli-
ge and give him control over himself and lit environment.

Scholarship is the depth and breadth of education and experience which enables
roue to select, organize, synthesize, and interpret the existing body of knowledge in
order to render that knowledge more readily understandable and functional. This
undefstanding and functionality of knowledge improves one's philosophy and reveals
gaps and problems which make one's philosophy mgre sound and at the same time
more cautious.

Thus the cycle is accelerated and advanced and a ue profession has been started.
and given vitality. Better scholarship provides a soup hilosophy, which in turn
focuses curiosity upon satisfactory problems for resear The solution of these
problems adds to the wealth of scientific knowledge which scholarship clarifies,
analyzes, and synthesizes to validate one's philosophy and so on. The wheel of profes-
sional progress turns.

But what is the light, heat, and power which turns this wheel? It is the dedicated
professional advancement by and' of thousands of individuals. We mu turn to our
16aders for this progress The effects of the ignorance, bias, and, bigot of a handful
of leaders of a few states have recently resulted in a national calamity. Breadth of
view, and depth of knowledge are prerequisites for leaders in our fields as well. We
never know when we, too, may be called upon to accept responsibility, to make vital
decisions. At times, we .seem to lack adequate leadership.

Criteria for Personal Promotions

If higher education is to be truly higher than public education, promotion must be
based upon more than certification, tenure, and degrees. To these prerequisites for
promotion in 'public schools must fearlessly be eadded the criterion of worth,.

Thom 60 intensive hours spent on the university promotions committee reading

3



personal professional biographies and debating the relative merits of well over 100
instructors, assistant professors, associate professors, and professors has recently given
me a rich insight into what it takes to get ahead in collegO)Peculiarly enough it
doesn't take certification, as such: nor is the, doctorate the sine qua non.

Promotion is not a prerogative, it is a privilege to be earned. There are two sides
to the coin of promotion. the head of service, and the tail of advancement. Hopefully,
which side falls is not a matter of chance nor does the coin frequently land on its
edge. There should be constant planning to make both faces equally attractive and
of equal weight so that in the long run they will each get equal attention.

Recommendations are expected 'by the promotions committee. A unanimous and
strong recommendation by one's .peers in the department or school is valuable. In
fact, the absence or weakness of, such. credentials usually weighs heavily against
promotion. A strong and well prepared recommendation by the department head or
dean is an asset. Some officials write to nationally prominent scholars in the field of
the candidate requesting opinions on his strength. Such recommendations carry weight
but they usually refer to *e salve qualities which are looked for in the candidate's
record.

Records are indispensab \e to successful candidacy for promotion. It is quite true
that a professional person feels much as though he Avere accumulating Brownie points
as heimakes up such a dossier. One's daily calendar, annual report, and the continued
accumulation of biographical data commonly kept by all of us make the job relatively
easy. For the real worker in the profession this amassed information is usually quite
imposing and very effective.

Records may be overdone, however expected daily' teaching, testing, and outlines
of courses are cicely noteworthy. Special honors and assignments, publications, or
research are more warmly received. On the other hand, too imposing an array -of
speeches, light articles or reviews, pamphlets, and books may, cast an aura of doubt
as to the quality of the contributions.

Confining one's enumerated contributions to those made while in the present rank
can help avoid the error ofrexcess. If the array is adequate and of good quality, respect
is maintained. If little or nothing.can be offerenn this interim, it-ks a warning to
the candidate and the committee alike.

It is better occasionally to communicate authoritatively ratherthan to have a
continuous diarrhea of light writing. As one rises through the ranks {he standards,pf
quality become increasingly exacting and properly so.

Other Factors Considered. Tenurealone counts but little in collte promotionnn
fact, justified lung tenure in rank mitigates against reconsideration for promotion.
It's later than you think!

Teaching is an important function, especially in undergraduate classes. In univer-
sities, 'Promotion on the basis of satisfactory teaching alone is rare and extraordihary
teaching is exceptional by definition. Withal, excellence of instruction is an asset and
graduate teaching of quality is given even greater consideration. teachers of activities
must offer other evidence of services to get promoted. However, exceptions are noted
for successful coaching. 1

Services beyohd assignment include school and campus committees. Professional,
contributions beyond membership are noted. Speeches,. papers, committee responsi
bility, and holding of offices are of gradually increasing importance. Community
services are certainly to be expected of the educated citizen. Service clubs, Red Cross,
the Boy Scouts, United Fund organizations, and church work are examples of desirable
contributions. Like ordinary teaching, ordinary services do not weigh too heavily on
promotions committees.

High levels of scholarship are expected, especially, in the better institutions of
learning. If one wants the honor of association one must expect the demands of the

4
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compeution. Book reviews, if just annotations, are better unlisted. Reviews of critical
value are an acceptable minor form of contribution. The quality of articles is more
important than their number. Scholarly books are held in real respect and epochal
treatises in awe There is a grey line between the more scholarly books and quality
research

Institutional emphases will differenuate personnel, structures, and requirements.
These emphases arise out of markedly different insuttiuonal purposes.

The Junior college, with its two years of general education, tends to be essentially
Just an .adyancement o'.er the work of the senior high school. In fact, many such
colleges, institutionally, ha'.e been Joined with high school courses, classes, and faculty,
Secondary school standards tend to be impro.ed upon but the challenge of ad.anced
scholarship tends to be lacking. Research is rare and professional adyanc.ement
proportional, This very quality tends to contribute to .1n internarhaspirauon for
advanced institutional standing. Like the normal schools of 1900s to 1920's, the Junior
colleges become senior colleges. Unless the a'.eragely younger instructors and profes-
sorsacquire additional educauon, the "advanced" courses now offered will lack depth

tt.readth
Why shbuld such pseudo be accompanied by

al professional promotion?
a

Colleges - liberal arts and professionaltend to require the doctoral degree for
advancement to the higher professional ranks. Promouons, furthermore, tend to
require the production of more scholarly wriung and some creauve research. The
doctorate without such professional scholarship and publication a mere obeisance to
custom. For the teacher of activities alone there lies little challenge or need for higher
degrees. It is only when, in addition to expert instruction, an nclaidual contributes
to his profession that advancement and promouon should and will follow. 45-

At the uniyersity leYel, there is no place for the drone, the senumentatr. Chips
notwithstanding The need for rich scholarly graduate courses, for the ction of
master's theses and doctoral dissertations, and for the production of research and
professional texts and periodicals is great. It becomes a moral obligauon for the young
instructor to Ned fig himself to take his share of this truly professional load. The old
die off, the highly skilled are called elsewhere k no social comparison is intended here),
and those remaining must be able to step into breach. If not, others-lifill and
should be promoted around them. The wheel of rozrees, must turn and It is later
than you think. When the call COMM will you be ay to respond?

A
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physical education

PHYSICAL EDUCATION AN ACADEMIC DISCIPLINE

FRANKLIN M. HENRY
University of Callforma, Berkeley

College physical educauon in America owes much of its genesis to the concept that
exercise and sports are therapeutic and prophylactic. In fact many directors of physical
education of the iast generation were M D.'s. The sclapol program probably received
its greatest impetus as an effort to reduce draft rejects and improve the fitness of
youth for militan senice in World War I. This objective was of course reemphasized
in World War II. It is understandable that our professional concern has tended to
center on what physical education can do for people rather than the development of
a field of knowledge.

These majority of the present senior generation of physical educators recelYed their
doctorates in educatlin. thus it is understandable that their orientation has been
toward the profession of education rather than the development of a subject field of
knowledge. In fact, pb,.ysical education has the doubtful distinction of being a school

44 subject for which colleges prepare teachers but do not recognize is a subject field,
since the typical physical education department is unique in being under the jurisdic
Lion of or closely related to the school or department of education Some schools or
colleges of physical education exist in large universities and are patterned after the
schools or colleges of education.

When a young person planning a high school teaching career begins his college ur
university degree work with a major, for example, in chemistry, he starts Out with
freshman chemistry, which has as a prerequisite a course in lugh school chemistry. He
then takes other lower division chemistry courses, to which the first course is pre
requisite In his junior and senior years, he completes an upper division major in
chemistry, in order to qualify fur the bachelor's degree This major consists entirely
of course content far more advanced than anything he will teach in a high school
Similarly, the student who majors in mathematics must have an upper division major
in advanced mathematics, and even his most elementary' freshman course in ma
matics will be at an advanced level in comparison with the usual high school
manes courses. In marked contrast, the student who obtains a bachelor's de
physical education typically has a major that is evaluated and or nted with
to what he is to teach in the sccondan schools, and how he is to do the teach
how he is to administer the program. Many plosical education ajur programs,
example, do not even require a course in exercise physiology'

Actually, it is both possible and practical to offer a degree. with an academic majo
in the subject field of physical education, and several universities actually have such
a degrett If the person obtaining this degree plans, to teach in the schools, he supple
merits the academic major with' the necessary codrses in methods and other profes-
sional topics. Academic vs professional is not an issue of having either one or the
other, since the two are not mutually exclusive However, the present discussion is not

4 concerned with the merits of one or the other or the nature of the best combination.

C ID
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that constitutes the acad c discipline of physical education in the college degree
IlldRather, it is concerned efining, at leasi in a general way, the field of knowledget

program.
An academic discipline is an organized body of knowledge collectively embraced in

a formal course tif learning The acquisition of such knowledge is assumed to be, an
adequate and worthy objective as such, without any demonstration or requirement of
Aractical application The content is theoretical and scholarly as distinguished from
ethnical and professional (This statement is a synthesis of the appropriate definitions

and in several lexicons, and is probably acceptable to most college faculties)
There is indeed a scholarly field of knowledge basic to physical educatioh. It is
nstituted of certain portions of such diverse fields as anatomy, physics and physical-
f, cultUral.anthropology, history and sociology, as well as psychology. The focus of.

attention is on the study of man as an individual, engaging in the motor performances
required by his daily life and in other motor performances yielding aesthetic values
or serving as expressions of his physical and competitive natuje, accepting challenges
of his capability in pitting himself against a hostile environment, and participating in
the leisure time activities that have become of increasing importance in our culture.
However, a person, could be by ordinary standards well educated in the traditional
fields listed above, and yet be quite ignorant with respect to comprehensive and
integrated knowledge of the motor behavior and capabilities of man. The areas within
these fields that are vital to physica..1 education receive haphazard and peripheral
treatment, rather rhn systematic development, since the focus of attention is directed
elsewhere.

Thus, the academic discipline under consideration cannot be synthesized by a
curriculum composed of carefully selected courses from departments listed under A,
H, P. and S.itra university catalog. True, the student who would master the field of
knowledge must first be grounded in general courses in anatomy, physiology, physics,
and certain of the behavioral and social sciences. But upper division courses need to
be specialized, or else the development of the subject field will be haphazard, incom-
plete, and ineffective Twenty four semester units, in fact, may well be insufficient to
cover adequately the available body of knowledge. The areas to be covered include
kinesiology and body mechanics, the physiology of exercise, training, and environment,
neuromotor coordination, the kinesthetic senses, motor learning, and transfer, eino-
tional and personality factors in physical performance, the relation of all these to
human development, the functional status of the individual and his ability to engage
in motor activity. They also include the role of athletics, dance, and other physical
activities in the culture (both historic and contemporary) and in primitive as well as
"advanced" societies Consideration of the relation of these activities to the emotional
and physical health and aesthetic development of the individual constitutes an appli-
cation of the field of knowledge, but may well be presented and integrated with it,
provided that priority is gkven to the basic knowledge rather than its application to
health.

This field of study, considered as an academic discipline, does not consist of the
appfication of the disciplines of anthropology, physiology, psychology, and the like to
the study of physical activity. On the contrary, it has to do with the study, asia
discipline, of certain aspects of anatomy, anthropology, physiology, psychology, Ad
other appropriate fields, The student vho majors in this cross-disciplinary field of
knowledge will not be a physiologist or .a psychologist or an anthropologist, since
there has necessarily been a restriction in breadth of study within each of the tradi-
tional fields. Moreover, the emphasis must frequently be placed on specaal areas
within each of these fields, areas that receive bide attention in the existing courses.
There is far more material in any of these disciplines than can be included in the
usual courses that constitute the major in anthropology, physiology, psychology, etc.
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This is comparable to the situation in a number of the disciplines. A biochemist,
for example, is necessarily deficient in his breadth of training as a chemist, and he is
also necessarily narro as a biblogist. Nevenhelis, he is a more competent biochemist
than is a chemist or I biologist.

Special hazards and special responsibilities are connected with the introduction of
any new field of study. In a major that is made up of courses in a cross-disciplinary
department, there is a danger that normal academic standards of depth may be
relaxed For example, an upper division course in exercise physiology will not be
respected, and 1., fact will not ordinarily be authorized in a college of exceptionally
high standards, unless a thorough elementary course in human or mamalian physiology
is required as a prerequisite. This reasoning holds for all upper division courses in
any major that is accepted as a discipline in such a college.

Prob ms certainly occur in delimiting the field of knowledge outlined above. The
develo nt of personal skill in motor performance is without question a worthy
objecuye in itself. But it should not be confused with the academic field of knowledge.
Similarly, technical competence in measuring a chemical reaction, or computational
skill in mathematics, are not components of the corresponding fields of knowledge.
Learning the rules and strategy of sports may well be Intellectual, but it is highly
doubtful if a course on rules and strategy can be justified as a major component of
an ,academic field of knowledge at the upper division college or university level.
There simply is not enough time for such specifics within the undergraduate years.

One may well raise such quesuons as where, for instance, is the borderline between
a field such as physiology and the field of physical education? No simple definitive
statement is possible, but it is not difficult to show examples that illustrate the region
of de; arcation. The existence of oxygen debt is physiology, the role of oxygen debt
in various physical performances is physical education. We do not know why a muscle

, becomes stronger when it is exercised repeatedly. The ferreting out of the causal
mechanism of this phenomenon can be considerd a problem in physiology, although
the explanation, when available., will be appropriate for inclusion in a physical educa-
tion course. On the other hand, the derivation of laws governing the quantitative
relation between an increase in strength and the amount, duration, and frequency
of muscle forces exerted in training is surely more physical education than physiology
Determination of the intimate biochemical changes in a muscle during fatigue would
seem to be a problem in physiology, although of direct interest to physical education
Here again, the quantification of relationships and the 'theoretical explanation of their
pattern as observed in thr intact human organism is more physical education than
physiology. This is not mere application it only becomes application when such laws
are applied to practical problems. The physiology of athletic training is not really
application of physiologyrather it is physiology, of the sort that is part of the
academic discipline of physical education, and only becomes applied when it is

actunly applied to practical problems. Unfortunately, in this particular area, what's
called physiology of mining- consists to a large extent of over-generalized and
specu/auve attempts to apply the incomplete and fragmentary fundamental knowledge
currently available. It is to be hoped that this is but a tepaporary situation.

The study of the heart as an organ is physiology, whereas determining the quanti
tame role of heart action as a limiting factor in physical performance in normal

, individuals is perhaps more physical education than physiology. (Certainly the
physiology textbooks consider such limitation, chiefly with respect to the diseased
rather than the normal and physically gifted individuals.) Thfis quantitative elucida
non of the role of such variables in causing individual differences in performance in
the normal range of individuals is of particular concern to physical education but
evidently of little interest to physiology. (All of these examples are, of course,
borderline by intent.)

8
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Txtbooks on exerciit physiology are written for physical education courses. Much
of the.research they describe was done by physiologists. On the 'other hand, a standard
textbook on physiology written for physiologists may not even have a chapter on
exercise, and if it does, the treatment is notably incomplete. Similar examples are to
be found in the field of anatomy. Textbooks on psychology have at best a sparse
treatment of such topics as reaction time, the kinesthetic sense, and motor perform.
ante. These are not matters of fundamental Interest to present-clay psychologists.
although they did occupy a position of importance in the first two decades of the
present century Even though aithropologists have long been aware of the role of
physical ga and sports in allWtures, one cannot find any comprehensive treatmentm
of -,the topic n anthropology textbooks. ..

It would be unfair to say that scholars in various fields such as those mentioned
above feel that it is unimportant to stud} man as an individual engaging in physical
activity Rather, the neglect is because this aspect is of peripheral rather than central
interest to the scholar in that field. To borrow a figure of speech (not to be taken too
literally) , anthropology and other fields mentioned approach the study of man
longitudinally, whereas physical education proposes a cross-sectional look at man as
he engages in physical activity.

It would perhaps not be overly presumptuous to suggest that there is an increasing
need for the organization and study pf the academic discipline herein called physical
education As each of the traditional fields of know edge concerning man becomes
mete specialized, complex, and detailed, it becomes more differentiated from physical
education Physiology of the first half of the century, for example, had a major interest
in the total individual as a unit, whereas present-day physiology focuses attention on
the biochemistry of cells and subcellular structures. NThile the importance of mito
chondria in exercise cannot be denied, there is still need to study and understand the
macrophenomena of exercise. Furthermore, the purely motor aspects of human
behavior need far more attention than they currently receive in the traditional fields
of anthropology and psychology If the academic discipline of physical education did
not already exist, there would be a need for it to be invented.

(It is beyond the scope of this address to develop the detailed content of the academic
major Textbooks on the historical, kinesiological, and physiological aspects are well known,
although not many have adequate depth for an acceptable advanced course. There is a
shortage of textbooks in the anthropological sociorogical area, and reAaing assignments in
the various aspects of the psychdlogical area must be pieced together from chapters or
parts of chaptrn in numerous psychology textbooks and monographs. The proceedings of
the American Academy of Physical Education contain articles by vanous authors that
include references to a wealth of source material.)

b.,
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intramural 'athletics

UNIVERSITY OF WASHINGTON MANAGERIAL SYSTEM

LEN STEVENS
University of Washington

Duties and Responsibilities of Volunteer Student Managers Assisting in
the Administration of the Intramural Sports Program

1. Senior Nfanagtr
a. To procurb managers.
b. To assign managers to duties.
c. To indoctrinate managers through regular staff meetings.
d. To supervise performance of managers.
e. To evaluate performance of managers as a basis for advancement.
f. To represent the program' at school functions and group m4tings.
g. To promote managers' welfare.
h. To serve on the intramural advisory council.

2. Junior Managers .10

a. To utilize ideas obtained from other schools. " I

b. To study and appraise the'sport reports on file from previous years.
c. To send out questionnaires to participating groups to determine reactions to

rules, and policies.
d. To make recommendations to the intramural advisory council concerning rule

and policy Changes.
e. To equalize work loads among the managers assigned to his sport and supervise

their performance.
f. To evaluate the contributions of managers and make recommendations for

advancement to the senior manager.
g. To set up protest hearings in his sports.
h. To publicize the sports assigned to him.
i. To keep scrap books of publicity clippings.
j. To keep a record of outstanding performances or new records. .

3. Sophomore Managers
a. To assist in the preparation of the schedule.
b. To .distribute schedules and post rules and regulations for competition
c. To reschedule contests when postponements are granted.
d. To contact .forfeiting organizations in an attempt to encourage groups to

continue in play.
e. To contact groups when essential information is lacking on score sheets
f. To keep league standings and post results of competition.
g. To prepare a report for the sport at the completion of the schedule and make

recommendations for future programming.

/10
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4. Freshman Managers.
a. Assist in schedule preparation.
b. Prepare score sheets and other forms required for participation
c. Assemble equipment for contests.

Indoctrinate teams or players and start competition in non-officiated sports.
e. Represent the intramural administration on the field of play in non-officiated

sports.
f. Keep such records as team sportsmanship ratings, officials rating-s, and all star

team nominations.
g. Prepare individual participation cards and record participation
h. Act as a scorekeeper in certain sports.
i. Assist in facility maintenance:

Duties and Responsibilities of Students Serving as RepresentcCei of
Participating Groups (Unit Managers)

a. Ensure that eligibility lists of their organizations are submitted and kept
current.

b. Enter teams in the sports offered prior to deadline dates.
c. Ensure that members of teams are eligible for contests in which they take part.
d. Make arrangements for the use of facilities and equipment for practice periods.
e. Notify members of teams regarding place, date, and time of contests.
f. Ensure that teams do not forfeit.
g. Promote good sportsmanship.
h. Represent their organizations in such matters as protests, forfeits, and post

ponements.
i. Attend meetings for unit managers.
j. Check on eligibility of opponents.
k. Ensure, that team members obtain health certification.
1. Act as members of the intramural advisory council.

.

CURRENT .TREND'S-PERSONNEL AND

PROGRAM REQUIREMENTS

EDSEL BUCHANAN
Tei:as Technological College

It is mos4 important that anyone participating in a disc,ussion of a specific area of
orgaruzatio and administrationvf intramural sport acit?,iries should realize that it is
most unrealistic to expect a single pattern of organization and,'or administration to
apply to each and every institution of higher education. Although each school cer-
tainly must function in specifics regarding its geographical location, enrollment,
budget, staff, facilities, program, and the like. I feel that three groupings would
probably encompass the majority of the organizatiunal and administra ces
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of most of the intramural programs throughout the nation. This paper is related to
the group of colleges and universities which I classify as of medium size, situated
essentially in the geographical locilOn of this particular Southwest area.

Certainly the' organizational structure within which the program operates will
determine what personnel comprise the intramural sports staff. Only in very large
institutions will one normally find the program being operated by intramural per-
sonnel only. The majority of the programs are operated by physical education
personnel who have both teaching and intramural responsibility. Coaches are seldom
found within the personnel of the program because of the strenuous demands placed
upon their time to produce winning. teams. In this age of specialization, even
intramurals are beginning to specialize and operate essentially with intramural per-
sonnel only. Almost every program will utilize either graduate astants, student
tea&ers, student assistants, or student managers, and most of the people other than
student managers will come from the physical education department. The responsi-
bilities that are assigned to the various types of personnel vary, but essentially those
in charge of the program with direct administrative authority serve in the capacity of
program directors or program 'supervisors. Normally this category would include the
director of the program, the assistant director, graduate students and, in a few
instances, undergraduate student assistants. I believe that the line of authority should
not extend to any personnel below the graduate level. It is extremely difficult to
assign authority to those in undergraduate positions and to expect good rapport with
their fellow students in supervisory situations.

In all instances, the number of people needed to operate an intramural program
Can be directly related to the budget and number of participants within the program.
I am convinced that the quantity of participation and the quality of program have
a direct and significant correlation with the operational budget. Many things will .
enter into the numerical requirements of those essential to operate a program;
however, two items are more significant than anything else. The first relates to the
support for intramurals by the college or university administration. The second relates.
directly to the number of participants. Most of the other ['Actors which enter into
personnel have been very well covered in the Washington Confkence Report of 1955,
which is generally available to all intramural people.

The future of the intramural programs within the colleges and universities of our
nation looks quite good There seem to be some trends, practices, innovations, policies'
etc, which are becoming known and accepted. It appears that Some are like a two-
edged swordthey tan be both good and bad dependlagApon where they Aro'
occurring and thibtime of occurrence. Rather than generalizing about some of these
trends, practices, and predictions, I will list a number that appear to be coming to
the forefront.

I 'Many states are withholding tax funds from intramural programs with the result
that programs are predominantly becoming supported through local funds.

2 Some states are eliminating required physical education from some institutions
of higher learning. This results in a two-fold effect:

a Staff, equipment, and facilities are drastically affected unless maintained
through local funds.

I) A tremendous load is thrown upon intramural progratns in providing for
the sports activity recreational outlet of the students.

3 More programs are utilizing paid supervisory officials as opposed to a straight
managerial system.

4. Intramurals are becoming more important in almost all institutions and may
eventually completely replace their required and/or service programs. This .appears
tn. be a direct result of items 1 and 2.
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5. Intramural programs will become more specialized in program content in that
more _programs will offer competitive sport activities involving big muscle physical
activity as opposed to noncompetitive activities, outing activities, an social and
creative activities. This appears to be a result of the specialization which seems to be
becoming general these days and also to be a result of 1 and 2 above.

6. In today's service programs, fitness is stressed as much as or possibly more than
the carry-over value merits. This seems to be a result of an unwillingness of state
legislatures to financially support programs involving a large number of instructional
courses in recreation 'activities:

7. There will be a continuahincrease in the need for intramural programs to offer
sport skill instruction in program activities. Again this is a direct result of some of the
abovementioned items. '

fl

FACTORS THAT DETERMINE THE NUMBER OF

PERSONNEL NEEDED TO OPERATE A COLLEGE

'INTRAMU4L PROGRAM

,;
JOHN H. KARL
Purdue University

In 1913, A. S. Whitney, former dean of the School of Education at the University
of Michigan, and a member of the Faculty Athletic Committee, first inaugurated t
Department of Intramural ,Athletics. During its infancy, intramural athletics was
under the control and supervision of one man, who was expected to handle the
demands for competition in the leading sports. Now that intramural programs are
growingand continue to grow together with our educational system, increased
enrollments, and the founding of new colleges and universities educators have
realized that more than one individual is needed to organize acrd administer any
college intramural program satisfactorily.

Before I present those factors which I believe are most important in determining
the number of personnel needed to conduct a college intramural program I must
report that I have not developed any single formula that could be for this
purpose, nor do I believe that these are the only determining fa in all cases.
I am sure you will agree that there are determining factors n some individual
situations that are not applicable in others. However, I feel that the factors I shall
present have the greatest influence and are the most common in most situations

There are chronological measures involved that determine the number of individ-
uals needed to operate any program, not only intramurals, but other disciplines as
well. And of primary consideration in every case is philosophy, whether it be the
philosophy of an academic counseling program, or the philosophy of a teacher educa-
tion department. It is philosophy, both individual and collective, that determines the
'administrative structure of our intramyral programs. Louis Means, in The Organiza-
tion and Admstustratton of Intram al 'Sports, mentions four general types of admin
istlative controls prevalent in nation's colleges today.

I. Athletics, physical education, recreation, and intramurals are all combined
into a unified administrdtive unit.
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2. e physical education departmert,t, an entirely separate unit from, inter-

collegiate or interscholastic athletics, and lias as one of its branches the intramural
program.

3. The intramural department is separate from interschool athletics, and is
largely student-controlled and operated.

4. There is a separate school of health, physical education, and athletics with a
dean and all necessary department chairmen.

Philosophy influences each structure and also provides the director and the depart-
ment with a basis far selecting additional personnel.

In selecting a controlling figure to conduct the intramural program, philosophy
again exerts Much pressure. More and more institutions are realizing that intramurals
should be the responsibility of one man with special training, strong interest, enthu-o
siasm, and experience in this area. There is a definite trend in this direction, together
with the theory that the varsity coach or the physical education instructor shoUld not
be assigned the duties of directing the intramural program because of his primary
responsibilities, to which he devotes a major portion of his time and energy, And

.therefore neglects the intramural program so that it does not grow in scope or
prominence.

Four of the most important components that determine the number of personnel
needed to operate a college intramural program are: student enrollment, available
facilities, units of competition, and the program of activities. All four are dependent
Upon each other,<with student enrollment and facilities being the most decisive
measures The size and units of competition are determined by the number of students,
and by whether they reside in a sogial fraternity or sorority, residence hall, cooperative
housing unit, or do not have any affiliation vvith any of the institution's various living
accommodations. And it is the quantity and availability of facilities, along with
student interest and participation, that determine the program of activities. 'the
combination and magnitude of these four elements have a considerable affect on
regulating the size of the intramural staff.

Other less significant but important.factors that should be taken into consideration
are geographical location and climate. Although they do not influence the number
of administrative personnel as much as they affect the program of activities, climate
and loeation dO"create new activities 'aniherlifore increase the need for proper
supervision, planning, scheduling, and possiOrf officiating. To emphasize this situation
with a practical example,. consider those institutions that during the winter months
include in their program such activities as ice hockey, speed skating, curling, figure
skating, and skiing, together with the traditional sports of basketball,
swimming, wrestling, and handball. And in those institutions that enjoy a warmer
climate, there are 'extended seasons in the majority of outdoor. activities and the
addition of activities that would be impractical in areas which have less favorable
weather conditions Although neither situation necessarily influences an increase in
administrative personnel, it does place the burden of responsibilit for proper leader-,
ship and supe6is,ion on the director, or supervisory personnel selected by him.

One might confider the factors suggested thus far as possible criteria only for
determining the total number of full-time administrative personnel. At this point I
would like to pose a number of questions which, I believe, will affect future trends
in intramurals which are relative to determining -the total number of personnel
needed to operate a college intramural program. Much of the following information
is the result of my limited, but most enjoyable, experience with intramural athletics
at Purdue University. It is therefore directed toward the large college or niversity,
but I hope that the smaller institutions will also benefit.

It is not difficult to predict that in the future more and more institutions will be
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constructing recreational facilities, with the same philosophy and purpose in mind
that influenced the construction of Purdue's Recreational Gymnasium. This alone
will be reason enough for an increase in administrative, clerical, service, supervisory,
part-time, and.student personnel. With such a facility, the intramural and recreational
programs will expand to indude many other facets presently controlled by other
depprartents. Then who will hale the responsibility of conducting the corecreational
program? Who will be responsible ,,for satisfying the new ideas and interests of the
students? Who will supervise the various sports clubs that are associated with an
extensive program? Who will be responsible for the women's intramural sports
programs? Who will supervise the summer recreational schedule? These are just a few
of the additional responsibilities that could be absorbed by the intramural department
together with the construction of a new recreational facility. One can readily see that
this would affect total personnel.

Two final, unrelated but well known factors which will undoubtedly influence the
future of intramurals are. (a) the recent adoption of the trimester plan and (b) the
utilization and expansion of the extramural program by many of our universities and
colleges. Neither factor is directly responsible for an increase in staff, but individually
they can_be labeled as current trends throughout the nation which will effect present
ackninistrations in such a way that additional superrisica and _leadership must be
considered.

4During the, past 50 years, intramural athletics has developed intot an integral and
important educational phase for every student it has/served. As long as the desire to
compete continues to grow, not only in the gifted, but also in those pf less ability,
and with the increased emphasis on physical fitness as prevalent as is today, intra
mural athletics will have to provide the necessary time, space, equipment, and
supervision to satisfy this need. In this case, intramural athletics will have to expand
both in program and personnel. The purpose of this paper was to offer possible
factors to be considered in determining the number of personnel needed to Meet such
an expansion satisfactorily.'--,
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EFFECT OF SELECTED MOTIVE-INCENTIVE
CONDITIONS UPON DEVELOPMENT OF STRENGTH

THROUGH AN ISOMETRIC TRAINING GRAI

GARY F. HANSE
University igh Schoo

State Univ rsity of low

A

In physic;Nducation and athletics, motivation has always c sidered an
important determinant of the caliber of performance achieved. tho h various
motive-incentive conditions are commonly utilized in athletics and ph sical education,
few such conditions have been carefully examined by experimental pr cedures. Hence,
a knowledge of the motive-incentive conditions that may be applie effectively in a
long -term training program designed to develop strength should constitute a contribu-
tion to the literature.

Purpose

The purposes or this study were: (a) to dete me the influence of four selected
motive-incentive conditions upon the effectiveness of a six-wee isometric training
program for the development of strength in the elbow flexor mu cle group, and (b)
to determine how in this six week isometric training program the ur motive-incentive
conditions influenced the developnient of local muscular endur nce as measured by

, an average strength score obtained during the third bout of *al three -bout isometric
training program. The following motive-incentive conditions were employed.

1. A situation in which the subject was a member of a grouii that competed against
another group.

2. A situation in which the subject strived to attain a standardized goal.
3. A situation in which the subject competed with another isubject of nearly equal

ability.
4. A situation in which the subject had visual knowledge of his progress while attempt.

ing to better his previous performance. ,

---,Procedure

DESIGN OF EXPERIMENT

On the basis of their best strength scores on an initial strength test, 72 subjects were
assigned to six matched groups (12 in each group) by the rank order method. These
groups were' then randomly assigned to four motive- incentive conditions, a training
control group, and a non training control group. Two times each week for a period

'Bibliography and tables for this paper available from the author upon request.
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of six weeks the four Motive incentive groups participated in an isometric exercise
progr, each group performing under the appropriate motive incentive condition.
The training control group also trained two times each week in the isometric training
program but were not systematically subjected to a motive-incentive condition. The
subjects assigned to the non-training control group were,'after the initial test, released
until the final testing session. A final test was administered to all groups'at the end of
the six-week session.

Muscular strength and endurance data were recorded for cacti subject during each.exercise bout in all training and testing sessions.
The results of the final test were subjected to an analysis of variance to determine

if there were differences among the groups in (a) best strength scores, and (b) local
muscularendurance scores.

SUBJECTS
I

The 72 subjects were volunteers from the freshmen and sophomore classes enrolled
in the physical education sports skills sections in the Department of Physical Education
for Men at the State University of Iowa during the second quarter of the second
semester of the 1962-63 school year. The subjects were aged from 18-24 years.

MEASUREMENTS

Two measures of strength were obtained from the flexors of the elbow during each
testing 4nd training session. a best-strength score and a local muscular-endurance score
The best-strength score was the maximum score attained on the recording.dev ice by
a subject during any one of the three 15-sec. exercise bouts in a given ii ling or
training session. The local muscular-endurance score was determined by taking the
mean of three selected strength scores (scores during 3rd, 8th, and 13th seconds) in
the third exercise bout of the testing or training session.

The angle formed by the upper arm and the forearm was 90' during ail isometric
testing and training sessions.

INSTRUMENTS FOR OBTAINING DATA

The dem:LT of the experiment necessitated the recording of muscular strength and
endurance d5 t a for each subject during each exercise bout in all training and testing
sessions. The back-and-leg dynamometer as designed by Tuttle was adapted to this
purpose and was connected to an Esterline-Angus Graphic Recorder, which provided
a continuous record of the force exerted in chart units which, in turn, were converted
into pounds of force.

An elevated chair was onstructed and mounted upon the platform of the back-
and-leg dynamometer for esting and the training procedures. Armrests and chest
straps were used to stabilize the subjects during the testing and the training -sessions-
Straps were designed. to fit over the wrists of the subjects. These straps were attached
to a bar which, in turn, was hooked into the chain of the back-and leg dynamometer
Each subjects held a cylindrical rod in the palms of his hands to prevent the forearms
from rotating medially during the exercise bouts.

INITIAL TEST

Before the administration of the initial test, all subjects were asked to read printed
instructions concerning the exercise procedure. Imme i tely prior to the initial
testing, the researcher verbally reviewed these same inst ctions with each subject.
The subjects were then instructed to make one practice attempt at approximately
one-half of maximal force for 2 or 3 sec., to become familiar with the apparatus. This
trial also allowed the researcher to determine if the subjects were performing the
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exercise ,Correctly. The subject& then exerted maximum force against the app atus
throughout three 15 sec bouts of exercise, resting for 30 sec. between bouts. During
the initial testing all subjects were encouraged to strain maximally in all bouts of
the isometric procedure. -_J

On the basis of the best strength score achieved on any bopt during this initial test,
the 72 subjects.were assigned to six groups (12 in each group) by the rank order methqd.

GROUPS

The four motive incentive groups and the twocotiirol groups that participated in
the 6-week training program are described below.

Group I: Team competition. From the results of the initia testing (best-strength
score achieved on any of the three bouts), the subjects in the team-competition group
were divided into two teams of approximately equal ability which competed with
each other for the duration of the training program. All members of both teams were
present when the individual members of each team were training on the apparatus.
The subjects were allowed to encourage their teammates to do as well as possible. A
record of the best-strength scores for each team was kept on a blackboard for all
members of this group to observe. Each, team alternated in sending teammates to the
training apparatus with the members haying the lowest strength scores going first and
continuing until the strongest member of each team had performed.

Group II: Standardized goals. The subjects assigned to this group were given a goal 4,

(an improvement of 5 percent in strength each week) to strive to attain each week
(two training sessions) The best strength score for each subject for the initial test was
used as the basis for computing his 5 percent improvement increment for the first
week of the training program. In each succeeding week, the best-strength score
achieved in any bout during the previous week was used as the basis for computing
the 5 percent improvement increment.

Group III: Competition with someone of near-equal ability. Each subject in this
group was matched with another subject of nearly equal ability as shown by the best-
strength scores on the initial test. The matched pairs of subjects then reported for
training at the same time and observed each other diving the three bouts in each "
exercise session.

Group IV: Visual knowledge of progress. The subjects in this group,were allowed
to watch the stylus of the Esterline Angus Recorder during each training session. 4'A
single dot indicating the highest score the subject had achieved in each bout in the
previous training session was placed on the recording paper for the subjects to nbserIA
while exercising. In addition the subjects observed while exercising a line d awn on
the recording paper for each bout of the exercise session, that represented the score
of the mean of three points (3rd, 8th, and 13th sec.) achieved in the previ is training
session The subjects were, encouraged ..to better their peak perform ces of the
previous training session and also to keep at all times the recording st.)1 s higher than
the line drawn on the recording pa er.

Group V: Training control grow . Upon completion of each day's training session,
the subjects in the training control group were told their best-strength score. No
attempt was made to encourage these subjects to improve their performance.

Group VI:' Non- training control group. The subjects assigned to the non-training
,control group were released from the experiment during the training program and
did not report back to the experimenter until the final testing was conducted.

TRAINING PROGRAM

The subjects in the four motive incentive groups and the training control group
reported for the isometric training scions two times each week for a 6-week period

18 '3-
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(12 sessions). DUring each tesupg and training on the subjects performed three
bouts of the isorgetric exercise, utilizing the el w flexor muscles. The exercise bouts
were the same as for the initial test, i.e , 15 sec. in length, with a 30-sec. rest period
between bouts,. .Puring each 15-sec. exercise bout the subjects( were in-us-wed to
maintain a maximal contraction During the training program, all 12 sessions of
training were conducted under motive incentive conditipns for the four motive-Incen-
the groups. The training control group trained withoui. an induced motive incentive
condition.

FLNAilFSTING

Without utilizingbany motile incentive conditions, the final test k which was the
same as the initial test) was administered individually to each su in the six
groups at the end of the isometric training prograN. Both the tsength score and
the local muscular-endurance score were recorded. for each s ect. During this final ,

testing all subjects were urged to strain maximally throughout the enure testing'
session.

Analysis of Data

The Pearson product moment Jestretest method was utilized to compute the
reliability of the bes4,Ltren: scores obtained during the first session and the second
session in the third v7ek Sf the training program. The r obtained on measures for
the 60 subjects in the four motive incentive groups and the training control group
was .92. 4 DOI

The data were subjected to the, Type III methods -by- subjects analysis of vapance as
described by Lindquist. ,

Because the subjects were matched on the basis of the initial test scores, the fin
test scores were used for the analysis of variance. The data for best strength scoiv.and
for local muscular-endurance scores were analyzed. -A probability level of .61 was
reqbired to denote statistical significance.

The means orthe b:p:tstrength scores pn the initial test and e gal test and the-t-.)

differences between tht-se means for the four motive iricentive g ups, the training
control group, and the non-training corkmvol group are reported in Table 1.

The results of the analysis of variance for the best -sir .nidt ores fot. the four. --,.motile incentive groups, the' training controlgtouisr,1Fid the no ming optsol
group on the final test are reported in Table 2. The F obtained was 3:6S, whi -is_
statistically significant at the .01 level k minimum F required for .01 level of signifi
cance = 3.3'7). -.

.A. Table 3 shows the differences betwi'en the means 6.rshe four' motive incentive
Vegroups, the training control group, and the non training control group on the final

test. The critical difference: between these means gist is required for the .01 level of
significance was found to be 18.8 lb., thus, any difference of 18 8 or larger denotes
statistical significance at a probability of .01. Tablecows that the means for the
best strength scores on the final test are significantly lreatcr for team competition,
visual knowledge of progress, and competition with someone of nearly equal ability,
than the mean for the nontraining control group.

The means of the local muscular-endurance scores on the initi4r1 and Cal tests

,

and the differences between these means for the four motive incentive grow the
training control group, and the non training corist'ol groupare re n able 4.
The results of the analysis of variance for lOcatmuscular-endura ce scores for the four
motive incentive groups. the training control group. and the non training control
group are i(ported in Table 5. The F obtained, 2.31, was not sufficiently large to
denote statistical significance k minimum F required for .01.1evel of significance=3.37).
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Discussion of Findings
. ,

The three groups that exercised under the moose incenuse condiuons of tram
compeuuon, visual knowledge of progress, and compeution with sou one of near
equal abthcy, made a significantly higher

e co
scor on the final test than did the non-

6-training group which did not panic ate in the 6-week isometric training
program. The group that exercised under the, ouse incentoe condition of standard-
ized goals and the training control group did...not make a significantly higher best
strength score on the final test than did the non training control group. Because it
was the purpose of the mouse incenuse conditions to encourage the subjects to
perform .maximally, perhaps the results give tan.inclicateln of the potessey of these
mo ase incentive ,conchuons kteam compeuuon, ,,isual knowledge of progress, and

uon with someone of nearequal ability) in a training program where the
develo ent of strength is the desired factor.

Neither the groups that exercised under the mouve incenuse conditions of team
compeuuon, isual knowledge of progress, compeuuon with someone of nearequal
Ability, and standardized-goals, nor the training control group, made a significantly
higher local muscular-endurance score on the final test than did the non-training
control group which did not partiupate in the 6-week isometric training program.
Thus, the findings support the generally recognized concept that isometric training
programs do not substantially increase muscular endurance.

Conclusions `

1. The mouse incentise conchtiI of team compeuuon, competition with someone
Of nekeqtial abiLry, and visual owledge of progress prosed to be e e in the
development of strength when s. posed during a 6-week isometric trainin program.

2. The mouve incentise co. won of standardized goals and a situau s
:n which

no mouse incenuve condiuo. was imposed did not prove to be eff use in the
development of strength during a 6-week isometric training program.

3. None of the four motise incentive conditions of team co on, competition
with someone nearequal ability, visual knowledge of progress, d standai3#4.3
goals, or the ituation in which no motive iricentive condition was imposed proved
to be eff in the development of local muscular-endurance during a 6-week
isometric to g g Program

0

qt-
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EFFECT OF INHALATION OF SMOG ON
CARDIORESPIRATORY RESPONSES1,2

LEON E. SMITH
University of California, Riverside

Athletes in many cities have oftee reported pulmonary discomfort during and
following competitive activity throughout penods of high concentrauons of smog.
An experiment was therefore designern which human subjects, under controlled
conditions, were exposed, during rest, exercise, and recovery, to a speufic c.onsutuent
of photochemical smog, namely peroxyaceryl nitrate (PAN,. The object of the
investigation was to discover if, at concentrations of 0.3 parts per million, iesumated
to be the concentration of heavy Atmospheric smog, the pollutant, PAN, as contrasted
to filtered air, had a significant effect upon specific cardiorespiratory responses of
young. males.

Middleton has estimated that California agriculturalists lose $8 to $11 million a
year as a result of flowers and vegetables being ruined from the adverse effects of
smog. In 1956 visible damage to crops was estimated at over $1 million. Plant damage
attributable to PAN observed in California and in 19 other states indicates the
widespread occurrence of this specific photochemical product of air pollution.

It has been -demonstrated that public health may be affected by air, pollution in the
following manner. eye and respiratory passage irritation occur, toxic effects on the
human body are caused, allergic conditions such as hay fever and asthma are
aggravated, and In infections are conveyed by dusts in the atmosphere. The most
widespread den ble effect of smog upon the health of residents in the Los Angeles
basin has been o nd to be eye irritation.

A recent pene ting review by Goldsmith reported that different investigators did
not agree upon the magnitude of the relationship between air pollution and mor
bidity and ortality rates. Studies [rain Great Briton are more suggestive of thereand

re vely strong relationships between morbidity and mortality rates from
chronic nchitis and air pollution, and mortality from lung cancer and air pollu-
tion. However, Goldsmith reservedly concludes that the evidence concerning the
previously mentioned relationships, as reported by various Amerman investigators, is
not as impressively conclusive as the British studies.

Photochemical,Smog

In Los Angeles, sand many other industrialized cities, hydrocarbons and nitrogentoxid are photochemically changed when exposed to suitable conditions of solar
radi tion and yield as products ozone, peroxyacyl rutra(es, and perhaps other reactive
substances. Nitrogen dioxide absorbs sunlight to yield oxygen atoms which react with
oxygen in air to produce ozone. Among the number of compounds produced a
result of photochemical air pollution (PAP) are the PAN kperoxyacetyl nitrates.)
which incorporate some of the nitrogen dioxide, which indirectly produces ozone.

1-113. tudy was su ported 1)1 a research grant from the California State Department oft
Pubhc H- th. The thor is grateful for the assistance pro ed by faculty members of the
University Calif Riverside,,Air Pollution Research ter.

21hbhograp d tables for this papa available from e author upon request
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Peroxyacetyl nitrate kPAN)fea chemical constituent of mixtures which are affected
by ultrasidlet light, was recently isolated by Stephens and others and is the first pure
compound recognized as been capable of causing plant damage and eye irritation.
Apart from its known eye irri-At effects at low concentrauons, it has also been
found in air concentrations far below 1 PPM and has toxicant effects such as severe
glazing arid bronzing of the under surface of the leases of certain plants. PAN has
been desaibed as a highly oxidized unstable organic nitrogen compound which has
been found to be a constituent of polluted atmospheres.

Because of the toxic and irritating properties which PAN has been shown to have
upon plants and animals, it was postulated that the presence of PAN in the polluted
photochemical atmosph re of large areauf California could hale a detrimental effect
upon specific cardjores iratory responses of humans.

Method anti-Equip ent

Thirty two college males, averaging 21 years of age, volunteered as subjects. Before
acceptance as subj a health check regarding specific components of physical fitness
'whichtincluded eening of any previous smoking habits, allergies, coughs, etc.)
was conducted to ensure that they were capable of participating in the test without
any possibility pf injurious side effects.

i A friction type bicycle ergometer.was calibrated so that the subject worked against a
constant load of 900 mKg at a rate of 50 wheel rpm. From an unlabeled pressurized
tank of filtered "clean" air, samples of which had been previously tested on a Wilkins
Aerograph gas chromatograph to ascertain the possibility of the presence of any
atmospheric pollutants, a continuous solume of air was monitored to the inspiratory
inlet of a Hans Rudolph High Velocity valve A similar procedure was followed for
the supply utant from the PAN tank with one exceptionbecause of the
oxidizing qua i of PAN, a plastic tube and a bag were substituted for the rubber
material A damp was attached to the nose of the subject who was not informed as to
whether he was breathing clean air or PAN. The absence of smell or taste for both
air and PAN also ensured that the subject could not determine which gas was being
monitored to him, thereby controlling any possible psychological reaction which could
skew the results. In series with the expiratory outlet of the Rudolph salve was a
Fleisch pneumotachograph which was used to measure the subject's maximal expira-
tion velocity, during the rest, exercise, and recovery phases.

Each subject sat quietly on the bicycle for 5 min. during which time his expired
air was collected in a 30 liter neoprene "rest" bag. Immediately prior to the 5-min.
exercise period, air flow to the rest bag was clamped off and the expired air was
diverted into the "exercise" plastic storage bag. Inserted into the bottom of each of
the exercise and recovery bags were two plastic tubes leading to tege Precision Gas
Test Meters. which were in turn connected to two vacuum pumps. Following the
completion of the work period. the exercise bag of gas was mixed and the appropriate
vacuum pump was started. While the flow of air from the bag continued a hypodermic
syringe was consecutively filled and emptied four times and the last solume was used
as the gas sample. Subsequently, the total exercise gas volume was recorded from the
meter. At the end of the ;min. recovery phase the same procedure was followed for
the collection of a gas sample and recording of air volume.

The expired air in the rest bag was mixed and, following the extraction of a gas
sample, its solume was measured with the aid of a Collins Respirometer which had
been calibrated "prior to, and during, the experiment. The two wet test meters were
calibrated bcfore use and the accuracy of each instrument was determined to be .05
percent. To ensure a valid reading, the pumps were adjusted so that the maximal
capacity flow of gas through the meter was 11 liters per minute. Temperatures were
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recorded from the gas meters and the respirometer during the measurement of the
a

expired . A relatively constant temperature of 25 C and a relative humidity of,50
percent attained by the use of a "desert cooler" refrigerator system and fan.

earometri was recorded daring the trials of each subject. A Lovrenco Model
15 gas diro tograph,' specially adapted for filament block and connected to a
Honeywell red9rder was used to measure the components of expired gas. Periodic
calibration of the chromatograph was made during gas analysis using known standard
concentrations of oxygen, carbon dioxide, and nitrogen. Using the previously measured
volumes and the gas concentrations determined from the chromatograph, the oxygen
uptake was calculated by the standard method. Heart rate, respiration rate, and
maximal expiration velocity were simultaneously transcribed on a transistorized Offner
type R DYnograPh.

Results and Discussicin J
The basic objective of the project was to determine whether the photochemically

produced compound PAN, a component of Los Angeles type smog, affected the oxygen
uptake of young men under conditions of moderate exercise of short duration. Since

. no data were available to define actual ambient levels of PAN, a level expected.to
be roughly at the diurnal maximum for a smoggy day was selected. Thus, the condi-
tions tested might be roughly equivalent to a brief outdoor exercise period for college
students. The data were arranged to allow an analysis of variance with the subsequent
F test being used to determine the statistical significance of the differences.

The direct effect of gas (PAN vs. air) was statistically significant (F = 4.51) which
is interpretable as an overall increase in oxygen uptake during the exposure to PAN.
Hence, the null hypothesis that PAN would have no effect upon oxygen uptake was
rejected. The six way comparison of gas within phase (rest, exercise, recovery) was
also significant (F = 422). This variance term is composed of the two terms gas and
gas x phase interaction, both being significant. The irnportant inference from these
results is that rest, exercise, and recovery do not show parallel shifts in oxygen uptake
between air and PAN. Visual examination of the means for these six points, made it
apparent that PAN has little effect at rest, the largeit effect during exercise, and a
moderate influence during recovery. Direct test of these three means revealed F values
supporting the visual observation of the mean differentes with an F ratio of 4.80
(significant at the 5 percent level) during exercise.

As the influence of PAN upon oxygen uptake has been demonstrated under these
specific conditions, the next point of interest was to determine why the increase
occurred. This experiment was not designed to provide such answers, but simple
measures of physiological activity, namely, respiration rate, heart rate, arid maximum
expiratory velocity, were recorded and statistical analyses similar to those for oxygen
uptake were determined. e------

The subject x gas interaction was used as the error term in computing for all four
variables (oxygen, heart rate, respiration velocity, and respiration rate). The error
term was significantly greater than the 'subject x gas x phase interaction in two
cases (vpiration rate and expiration velocity).

In e*ry analysis the variance ratio for phase was the largest, an expected reflection
of the difference between rest, exercise, and recovery. Not unexpectedly, the variance
ratio for rest, where calculated, is significantly lower than those for exercise and recov
ery. This suggests that the variances are correlated to the means, and that the complete
data tests are not theoretically proper, at least for the main effects of gas and subjects.
The tests of subject x phase interaction were significant in all four variables, support
ing khis thesis. Observation of individual's data shows that shifts in values from rest
to exercise to recovery are not parallel, thus decreasing the sensitivity of the data.
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The load of work used in the current experiment was 900 mKg1min. The average
oxygen uptake for the subjects was 2 06 liters min. while exercising and breathing
filtered air. This figure is fi very close apeement with the results reported by Astrand
who found that his 29 male subjects, while exercising on a bicycle ergometer with a
very similar work load and the same rate of work, had an oxygen uptake of 2.15
liters/min.

As there was no significant difference in the respiration rate and the volume of air
exhaled during the' exercise phase when the subjects inhaled filtered air and PAN,
there is a heightened possibility that the increase in oxygen consumption during this
phase was the result of an increase in the respiratory airway tissue resistance and lung
ebmpliance The inhalation of PAN may result in the respiratory muscles having to
contract more forcefully and for a longer time period and therefore having to use
more oxygen to move the same volume of air than when the same subjects inhaled
filtered air.

Inhaled cigarette smoke, like some other pollutants such as sulfur dioxide, nitrogen
dioxide, and inert dusts have been shown to increase airway resistance. As suggested
by Nadel and Comroe, the significant de7evise in the conductance/thoracic gas volume
may be indicative of a decrease in the cuiss sectional area of the airways, probably
due to bronchiolar constriction rather than to vascular congestion, mucus secretion
or mucosal edema.

Maximal Expiration Flow Rate, Respiration Rate, Heart Rate

An analysis of variance showed that there was a significant difference (F =2.90j
in the average maximal expiration velocity during the recovery stage while there was
very little difference in the resting expiration velocities (air = 129 liters/min. and
PAN = 132 liters/min.) . However, througholit exercise and recovery the expirauon
velocity during the inhalation of PAN wa 182 liters/min. respectively-5 and
14 percent less than the ma expiration ve Ines recorded when breathing
filtered air. It, a ized that in the current study the maximal expiratory
figures are the mean values for the peaks of each expired heath dunng the intervals
of rest, exercise, and recovery.

The main focus of interest, namely the source of variance, (PAN, air), had an
insignificant effect (F = .98) upon the respiration rate The ing respiration rates
for e subjects, while breathing both air and PAN, were 13 brew per minute. This

well within the average breathing'frequenc-y of 11 to 14 breat ,min. for healthy
individuals under basal conditions. During exercise the average rate increased to 23,
then, following cessation of work, the rate returned to an average of 16 during the
7-min. recovery phase.

The main source of variance, gas, had no significant effect (F = .22) upon heart
rate during rest or recovery. Heart rates while breathing PAN and filtered air were
very similar, namely 82 and 81 beats,'min. at rest and 101 and 103 beats/ min. during
recovery. Because of technical difficulties during the exercise phase heart rate data
was not recorded. An important consideration in studying the relationship between
resting and post-exercise pulse rates is the difficulty of obtaining a true resting pulse.
Pulse rates of many subjects after exercise have shown that the post-exercise pulse
fol ows exponential carves with the more efficient subjects recovering faster.

ummary and Conclusions

Hemeon has stated in his chapter on the "Effects of Air Pollution on Human
Health" that investigations concerned with the health effects upon man have been
carried out in Icolities with relatively low concentrations of ai? llutants and for
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many reasons, including the difficulty in assessing health effects, great doubt has been
cast on the validity of the conclusions reached in some of these studies.

The acute toxicity of ozone has been demonstrated to be strikingly enhanced if
animals, during exposure to noninjurious levels of ozone, are concurrently subjected
to intermittent exercise. The results of the present experiment demonstrated than the
pollutant PAN had a significant effect upon the oxygen uptake of the subjects when
they were exposed to the additional stress of exercise. Therefore, future investigators
who study the problem of the effect of atmospheric pollutants upon the respiratory
efficiency of man may be well advised, wherever possible, to include the phase of
exercise in their experimentkl design.

Evidence is now available which has demonstrated conclusively that smog and
especially the specific smog compound PAN is causally associated with the extensive
damage of plants. The recent unpublished work of Campbell and associates at the
Air Pollution Research Center at Riverside has also shown that PAN is lethal to mice
at certain concentrations. The results of the present stud: demonstrated that PAN
significantly affected the oxygen uptake of humans during exercise and the maximal
expiratory flow rate during thrtecovery phase following exercise.

FACTORS ASSOCIATED WITH MAJOR
KNEE INJURIES IN VARSITY FOOTBALL'

JOHN D: NETTLETON
Slippery Rock State College, Pennsylvalia,

The purpose of this study was to investigate and analyze the incidence of knee
injury in collegiate football in order to identify the factors which significantly
influence or contribute to theyedUction and prevention of those injuries in inter,
collegiate football competition.

The ultimate goal of this investigation was to provide information for guiding
administrators, directors, and coaches in developing a program of knee injury Preven
don in football competition.

Methodology

The descriptive design and the survey pattern were used in this study. The chi
square technique of data analysis was selected by the investigator as the means, to.
show relationships of factors considered to influence or contribute to the reduction
and prevention of injury to the knee in football competition. Considered factors were
analyzed under a null hypothesis. This, simply stated, means that there will be no
significant difference between the expected frequencies, and the observed frequencies.

The researcher adopted the .05 level of significance for this study. This was
determined by his estimate of the importance in the practical significance of his
findings.

(Bibliography available from the author upon request.
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Procedure

A survey was made of research and /Iterature related to knee 'injury. Analysis
pointed up the need ior this investigation.

Authorities generally agreed that improvement in reduction and prevention of
athletic injury was possible and necessary. Therefore, it would be important to
identify the influencing factors that~ contribute to or control the incidence of knee
injury in order to initiate and des elop a program to reduce or eliminate this type
of inj in football.

A estionnaier4a, des eloped including the items which seemed to influence the
in: ience of kn jury in football competition. The questionnaire was divided into
thr e areas (a) general information, (b) questions concerning the case injury, and
(c) data covering the individual characteristics of the injured participant.

'dance for developing the questionnaire on possible contributing factors was
secure from several sources physicians, trainers, coaches, officials, and administrators.
The sul4 Sons obtained were augmented by factors gleaned both from the review
of literature a d from the experience of the investigator.

The develope stionnaire was sent to selected colleges and universities. The
selection of the participating institutions was dependent upon the following criteria:

1. Willingness acrd interest in providing the necessary information.
2. Adequate geographical representation.
3 Large and small institutional ratio as stipulated by the organization procedure.

The data from the questionnaires returned by the 34 participating colleges and
universities were tabulated. A brief composite summary of the incidence of injury,
the time lost from participation, and the total number :participants in the large
and small institutions follows('

TABLE 1.COMPOSITE COMPARAt 1./E. TOTALS
No. of

410107.
College

colleges or Cases of football Practice days Game days sq.
universities knee injury lost lost size

Small College Total 11 31 890 113 570
Large College Total 23, 124 .3361. 340 2521
Composite Total Ft-: -B3 4251 , ;33 FM

The tabulated information4m the questionnaires, was statistically tested by the
chi square technique and processed by an IBM itomputer. T4..05 level of significance,
was used Forty four of the 207 tested factors were found to be significant at the .05,,
level and consequently were concluded to be influential in contributing to the control
of knee injury in intercollegiate football.

Factors tested and found significant were as follows:

Institution has scholarship program
Freshmen are eligible for varsity competition
Full-time trainers provided
Part-time trainer is faculty member
Physician status
Training table provided
Participant's year in school
Spring football practice provided
Off-season training is basketball
Off-season training is track
Off-season training is baseball
Off-season training is weight program
Coaching staff size
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Freshmen eligible to participate vs. full-tithe trainer
Freshmen eligible to participate vs. full-time physician
Freshmen eligible to participate vs. physician on call
Freshmen eligible to participate vs. spring football practice
Scholarship program vs. spring football practice
Staff size vs. squad size--smaili institution
Staff size vs. squad sizelarge institution
Had coach responsibility vs. basketball coaching
Had coach responsibility vs. track coaching

*or*,Had coach responsibility vs. unclassified
Assistant coach responsibility vs. baseball coaching
Assistant coach responsibility vs. track coaching
Had coach responsibility vs. unclassified
Coach's academic responsibility
Academic responsibility vs. spring practice
Had coach responsible for track vs. spring practice
H5ad coach responsible for baseball vs. spring practice
Assistant coach responsible for trackvs. spring practice
Assistant coach responsible for baseball vs. spring practice'
Sophomores hulbn last third regular practice session
Seniors hurt in second third preseason practice
Freshmen eligible foi participation vs. large and small collegis
Full-time trainer vs. large and small colleges
Trainer status vs. large and small colleges
Physician status vs. large and small colleges
Spring practice vs. large and small colleges,
Assistant coach responsible for track vs. large and small colleges
Training table provided vs. large and small colleges
Preventive taping
Size of coaching staff in large colleges
Game days lost in large colleges by freshmen-sophomores vs. juniors-seniors.

46,

Summary and Conclusions ,

The data developed in this investigation were a composite of many varied factors,
each influencing, the incidence of knee injury in collegiate football. Some of the
selected factors were found to be non-significant at the selectedslever when analyzed by
themselves, but compounded to become highly significant when-feited in combination
with another variable. Conclusions from this study must be the result of analyzing
the factors in combination, as well as individually.

The following conclusions seem to be justed.

1. The investigation, when compared with related studies, indicated differences
between college and high were related to maturity,injury ry

training procedures, and pgtn1
footbtive

tire.
2.

experience,

2. Circumstances of injury can be classified and thigh irdidence areas point up
the fields for concentrated effort in prevention and reduction of knee injury.

3. The quarterback and center positions offensively, together with the middle
guard and safety positions defensively, were the safest from knee injury.

4. The halfback and end positions offensively, plus The corner linebacker and end
defensivelp were the most prone to knee injury in football competitibn.

5. Game injuries were more seveie than the injuries of practice as indicated by
days lost ffom participation. / _,..

6. Major knee injury was more apt to jnVolve the cartilage and ligaments than any
other knee injury classificatioo.

___,-
, , -/'

7. The predominant trend in football off-season training programs was a weighted
exercise program. , 1 ? .

4 1.4h
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8. The geographic location of a colic or university, the enrollment, and the
weight and somatotypc of the participants had little or no influence on the cause of
football knee injury.

9. Weather and multiple sports participation was not important as a contributing
factor in this study, but an investigation of another season or study involving high
school participants might produce different findings.

10. The chance occ4rrence of a broken knee in football participation was practically
nil.

1). School policy with regard to the following factors was signs important in
Curbing and preventing football knee injury:*

iFreshman eligibility
. Training status

c. Physician's status.
d. Spring practice
e. Scholarship program
f. Training table provisions.

12. The control of knee injury in intercollegiate football competition was depend.
ent upon the following variables in combination:

a. Head coach responsibility vs. multiple sportiparticipation.
I b. Assistant coach responsibility vs. multip)e sports participation.

c. Off-season training program vs. muhiple sports participation.
d. Staff size vs. squad size.
e. Academic responsibility vs. caching responsibility.
f. Physician and trainer stais vs. freshman eligibility.
g. Spring practicefreshman eligibilityphysician and trainer statushead coach

responsibilityassistant coach responsibility.
13. Preventive strapping and taping, physician and trainer status, ygar of partici-

pant in school, andcoaching responsibility were highly significant as individual factors
in influencing"and contributing to football knee injury.

14. In comparing large colleges and universities to the smal er classification of
colleges, there was a significant difference between the number of institutions allowing
freshmen to/participate in Varsity competition, provision for full-time physician and
trainer, training table, and spring practice.

Recommendations

The following recommendations, based uukin the analysis..of the factors tested in the
study, seem to be warranted.

1. A complete medical examination shoul be mandatory at the beginning and
again at the end of the football season.

2. It is recommended that a physician or a trainer. be in attendance at all practices
and games. The physician should be the final authority regarding the readiness of the
injured participant for resumption of competition. The physician, trainer, and coach
should work as a coordinated team.

3. Educational i stitutitini with football Programs should make provision or a
fulltime qualified tr

4. Educational institutions ould keep policies which influence or control athletic
injury consistent by participating with institutions pf equal competitive standards and
situations.

5. Revision of rules seems, justified in light of the high incidence of injury in
games, pile up injuries, and injury cases occurring during kickoff and punt situations.
Third quarter game injuries may indicate inadequate warm up time at the half of the
contest.
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6. Evidence collected established that most cartilage and ligament injuries of the
knee occurred when the heel was firmly planted on the ground..Study should be
made regarding the need for, or at least the size and shape of, heel cleats.

7. The following are highly recommended to discourage the occurrence of knee
injury in football:

a. Adequate preseason conditioning program
b. Year-round 2ff-season training program, including weight training
c. Specialized bench exercise for the knee and leg .4.
d. Abstinence from deep knee bends or duck walk exercises.

6. The results of this study have indicated the need for further research, as follows.

It
a. Further study of those factors found to be dose to'significance at the selected

level, especially if done in a high school investigation. .

b' More research is needed which involves the fundamental skills of each posi
Lion, offensively and defensively, with particular attention to the end position.
The he areas of multiple coaching responsibility and practice time limitations
merit attention.

EFFECT OF INITIAL CARDIOVASCULAR

'TYPE OF TRAINING PROGRAM, AND FREQUENCY OF
PRACTICE UPON CARDIOVASCULAR DEVELOPMENT'

ROBERT A. ALOST
Northwestern State College

It was the purpose of this study to determine the effect of initial cardiovascular
condition, type of conditioning program, and frequency of training upon the gain in
Harvard Step Teseiscores of college men. An effort was also made to determine the
effect of the various training programs upon proficiency in the activity engaged in
during the study.

4Tire subjects for this study were 240 college men from the basic physical education
classes at Louisiana State University, Baton Rouge, Louisiana. All subjects were
randomly selected. Two basic groups were formed, one doing isometric exercises and
the other engaged in running activities.

The subjects were given a battery of tests at the beginning and end of a seven week
experimental period. All subjects were given the Harvard Step Test to measure
cardiorespiratory condition. Those subjects participating in isometric exercises were
administered three strength tests conisting of the bench press, leg extension, and leg
curl. The students participating in the running program were given a running test
of 60-sec. duration. Following the initial administration of the Harvard Step Test,_
students were divided intp above and below, average groups in reference to the
median score. Tivelve experimental groups of 20 subjects were established according
to the three variable's considered.

siTabIes and charts may be obtained from the author.
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Students participating in the. isometric training program of the study played golf
while those in the running program were enrolled in tennis classes. With the exception
of the training, programs performed by the experimental groups, no other exercises or
body building programs were used.

The results of the initial and final tests were used to determine gain in Harvard
Step Test scores. The mean gains for the experimental groups were computed and
analyzed by a three factor analysis of variance. A factorial design which allows the
between-groups sum of squares to be partitioned into three main effects and four
interaction effects was used in this analysis. The three main effects were. (a) initial
cardiovascular condition, (b) program of training, and (c) h-equency of performance.
The interaction effects were the various interactions of the three variables mentioned
above. The results of this analysis are summarized in Table 1, and a further examina-
tion of the results is possible through the use of The charts.

Based on the statistical analysis the results of this study seem to justify the following
statements.

1. As measured in this study, there was no significant difference in the effectiveness
of an isometric contraction exercise program and a running Rogram of training in
developing cardiovascular condition.

2. Individuals in below-average cardiovascular condition tend to gain more than
those in above-average condition, but, during the period of study, the below-average
group did not obtain the physical condition of the above-average group.

3. Improvement in cardiovascular condition, as measured in thi study, increased
as the frequency of practice periods increased.

4. Strength and running performance aie directly related to frequency of practice
periods within the limitations of this study.

PHYSICAL ACTIVITY AND BODY COMPOSITION:
FITNESS AND FATNESS

ERNST JOKL
University of Kentucky

11.6
The Kentucky Physical Fitness Experimehtl was designed to evaluate a variety of

effects of 5 months' daily physical training upon adolescent children. The exercise
program consisted of calisthenics, apparatus gymnastics, track and field activities,
weight lifting, swimming, games, and danting. One of the studies conducted during
the experiment was concerned with an estimate of changes of body composition due
to training. The computations were based upon the correlation betweert skinfold
measurements and hydrostatic weight.

Significant decreases of excess fat and significant increases of active tissue were found
at the conclusion of the training experiment. No corresponding changes were noted
in the control group. The perCentages of body fat loss were greater than those for

iThe methods used in the Kentucky Physical Fitness Uperiment have been described in
detainin Dr. Jokl's 'book Nutrition, Exercise and Body Composition, Springfield, Illinois;
Charles C. Thomas, 64.
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gains of active tissue. Since the body contains more active tissue than excess tat, mean
weight remained constant. In computing our data the relevant anthropometric
changes due to growth during the period of the experiment were extrapolited.

The girls' performances in two exercise tests, weight liftioLan a combined speed
and skill event, showed highly significant improvements. After the dusion of the
training experiment most of the girls were as good or better tha&most4of the
untrained boys. The improvements of the girls' physical efficiency wiElY training may
be considered a functional equivalent of the tissue changes under reference: We are
presently computing the girls' physical performance gains with a view to correlating
them with the concommitant changes in body composition. It will thus be possible
to say how far excess fat exerts an inhibitory effect upon physical efficiency.

In order to evaluate the effect of physical training upon ,performances of growing
children, it is necessary to refer to grids of performance grAth equivalent to those
now available on physical growth. The former are as necessary for the evaluation of
functiona1determinants of growth as the latter are for the evaluation of anthropo-
metric determinants of growth.'

Performance grids differ from growth grids, e.g., of height, weight, body fat, or
lean tissue, and from other anthrppometric parameters. They allow identification of
a number of functional trends which reflect secondary sex characteristics that have
no morphological equivalents. Por example, endurance dedines in untrained girls i
after age 14 while it continues to increase in untrained boys after this age. Growth
of strength follows the same pattern of progression in boys and girls. Differential
trends and scatter, as well as overlapping of fields for boys and girlsfit various age
levels, are in evidence if performance distribution is plotted in large samples of boys
and girls. However, the inherent limitations of the quantitative approach to the study
of physical efficiency must be kept in mind. As an example, the 600-yd. running times
of the 14-year-old girls in the test under review were better than those of girls aged
10, but the latter were less fatigued after the race than the former. The 6-year-old
girls did not look upon the race as strenuous, while the girls aged 18 found it
exhausting. .

The extent to which physiological growth changes modify physical performances
was shown in an experiment with two groups of 13-year-old girls, the one post-, the
other premenarcheal. The former were taller, heavier, and fatter, their perfOrmances"
better in the shotput but poorer in the 600-yd. race, the.discrepancies being equivalent
to 11/2 years of mean growth between 12 and 14.

We have analyzed the results of 1,514 tests of strength, speed, and endurance with
boys and girls who were divided into three oups, normal weight, underweight, and
overweight. The heaviest children were trongest but had least endurance. The
relationship between physique and the pe ormances under review is demonstrable
most dearly with highly trained subjects in whom the general inhibitory influence
upon physical efficiency of excess fat is eliminated. The average weight of the six best
male shot putters at the Olympic Games in Rome in 1960 was 111.0 kg. as against 61.fie
kg. for the six best marathon runners, and 89.2 kg. for the six best women shot putters
as against 58.5 kg. for the six best women middle-distance'runners.

Finally, there is a need to arrive at a system of notation of exercise movements such
as in calisthenics, apparatus gymnastics, swimming, games, etc., which, differ cate-
gorically from those customarily employed in physiological laboratory surveys, e.g.,
running the treadmill, riding stationary bicycles, or operating other ergometric devices.
Appropriate beginnings have been made in choreography and music.
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COMPARISON OF ATHLETES AND NONATHLETES

ON SEVERAL FITNESS VARIABLES'

AIX B. HARRISON
Oklahoma State University

The purpose of this study was to determine if there were any differences: (a)
between varsity athlete physical education majors and nonvarsity athlete physical
education majors in motor ability, grip strength, and>tit 1 capacity, and. (b) between
varsity athletes participating in various sports on these same

Procedure

The subjects, who will be referred to as athletes and nonathletes,were 296 physical
education majors at Oklahoma State University. They were all students enrolled in a
professional activity class at the time of testing. The tests, which were administered
by the author, were given during the first week of school in the fall over a period of
six yeats. To be classed as a varsity athlete, a subject had to be on an athletic scholar-
ship or to be an active participant on a freshman or varsity team for one entire season.
All others were classed as nonathletes.' According to this classification system, a total
of 194 nonathletes and 1 1 1 varsity. athletes were included in this study.

The tests used were the Barrow Test of Motor Ability for College Men, the grip
strength for each hand using a hand dynamometer, and a vital capacity test.

The Barrow Motor Ability Test consists of sib items: the wall pass, standing broad
jump, medicine ball put, zig-zag run, softball throw, and the 60-yd. dash. Each item
score if weighied, then combined with the other weighted scores to give an overall
Apr ability rating.

e two groups, athletes and nonathletes, were first compared on overall motor
ability scores, grip strengths, and vital capacity residuals. The .athletes were then
broken into five sports groups according to their area of participation. These included
football, basketball, baseball, wrestling, and track. Mean scores for these groups were
compared on general motor ability, each item on the Barrow Motor Ability Test, grip
strength, and vital capacity residuals. Analyses for differences between group means
was made using the technique for unequal groups.

Results

There were no significant differences between athletes and nonathletes on general
motor ability, grip strengths, or vital capacity residuals.

Among groups of athletes, the wrestlers were significantly lower than track, football,
and baseball groups on general motor ability scores (5 percent level). There were no
significant differeit*s between groups of athletes on any single item of the Barrow
Test. The wrestlers had the low group mean on five of the six items of the Barrow
Test. There were no significant differences on grip strengths.

The wrestlers were the highest,group on vita capacity residuals, and both they and
the track and baseball groups were significantly superior (1 percent level) to the
football and basketball groups.

rrables may be obtained from the author. .
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Conclusions

1. There were no staustically significant differences between varsity athletes, phys-
ict1 educauon majors, and nonvarsity physical education majors on general motor

c ability, any single item of the Barrow Motor Ability Test, or strong and weak grip
strengths.

2. The varsity athletes as a group scored higher on general motor ability, each
item of the Barrow Motor Ability Test, anct strong and weak grip strength scores.
The nonathlete physical education majors scored slightly higher than the athletes
on vital capacity residuals.

3. As a group the wrestlers were lowest on general motor ability scores, being
significantly lower at the 5 percent level of confidence than the football' and track
groups.

4. The wrestlers were the highest group on vital capacity, and together with the
track and baseball groups, evidenced statisucal superiority at the 1 percent level of
confidence over the football and baseball groups.

EFFECT OF DAILY FIFTEEN-MINUTE PERIODS

OF CALISTHENICS UPON THE PHYSICAL FITNESS
OF FIFTH:GRADE BOYS AND GIRLS

DOMINICK A. TADDONIO
University of Detroit .

The purpose of this study was to examine the assumption that 15 min. daily periods
of calisthenics itil,tiffiuent to influence the phkcal fitn,s of elementary-school aged
children.

Subjects for the study were fifth-grade boys and girls, students of two heterogene
ously organized self-contained classrooms. One dais served as the control group
tschoolwork as usualno physical education classes) , while the other served as the
experimental group kschoolwork as usual except daily 115min. periods of.calisthenics
for 17 weeks) ,

Physical fitness was determined by the AAHPER Youth Fitness Test. Pre-4 peri-
mental administration of the test revealed no statistically significant differences
between grouis ii age, height, or weight or on any of the items in the test battery

Results

1. Within the control group, statistically significant improvements were revealed
as follows:

a. Boysshuffle run.
b. Girlspull-ups, sit-ups, shuttle run, 50-yd. dash, soft-ball throw.

2. Within the expenmental group, statistically significant improvements were
revealed as follows:

4. Boysshuffle runs 50yd. clash, Aoftball throw.
b. Girlsshuttle run, 50-yd. clash, 600yd. runwalk.
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3 Examination of post experimental
groups, both boys and girls, revealed no
the test items.

between the control and experimental
tically significant, differences on any of

Conclusion

In this study, 15-min. daily periods of calisthenics nad little or no effect upon the
physical fitness of fifth-grade boys and girls as measured by the AAHPER Youth
Fitness Test.

RELATIVE EFFECTIVENESS OFAERCItE PROGRAMS
FOR THE DEVELOPMENT OF ENDURANCE

IN ARM AND SHOULDER GIRDLE MUSCLES

JOE K. 'PIERSON'
United States Military Academy, West Point

Great importance has recently been placed on physical fitness programs across the
country Most of these programs are based o some form of testing where a standard.must be attained. This may involve a pass r fail situation, or it may involve the
attainment of certain minimums to reach v ous arbitrary levels of fitness, e.g., poor,
fair, good, very good, or excellent. In these situations, it is important to know which
specific programs should be followed in order to obtain optimum effectiveness in
achieving the established standards.

They present study was concerned with the development of arm and shoulder girdle
strength and endurance. It was an attempt tcrdetermine the effectiveness of various
supplementary specific exercise programs when used in conjunction with a rigorous
sports and general physical education program in the attainment of a set pull-up
standard- The study was conducted at the United States Military Academy at West
Point where a rigorous sports and general exercise program is followed. All cadets at
the Aceemy must attain an arbitrary standard in the pull-up exercise. Failure to
attain this during the upper two class years resiilts.in loss of certain privileges.

Methods

All third and fourth classmen who could perform seven or less pullups3 in the
regular spring physical fitness testing period were selected as experimental subjects.
During the study, which lasted eight weeks, the subjects were tested three times, i.e.
a Nre-test, a mid test four weeks later, and a post-test eight weeks after the pretest.
Th6 experimental grotips participated in three exercise sessions per week. Only the
pre-test and post-test data will be considered-herein.

The subjects selected for this study were rated in accordance with height, weight,

aWith the assistance of Jay A. Bender, Southern Illinois University, Lloyd 0. Appleton,
USMA; John B. Kress, USMA.

2Tables and bibliography may be obtained from the author.
Seven pull ups is the actual current performance standard at the Academy.)
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and the number of pull ups that they could perform. From within these stratified
samples, the subjects were then assigned at random to four experimental groups.

1. Group A was called the isometric exercise group. Its members regularly per
formed isometric exercises (Appendix I).

2. Group B was called the isometric exercise-weight training group. This group
performed the same isometric exercises as did Group A, followed by a weight training
program (Appendix I).

3. Group C was called the weight training pull up group. This group performed
the weight-trainipg program and the pull up program (Appendix I).

4. Group D was called the control group. The members of this group did not
do any strengthening or heavy endurance work of the type which might significantly
affect their arm and shoulder girdle strength and endurance during this study.

In addition to specific exercises within the various groups, all cadets in the study
parucpated fully in the ,iggrous daily varsity and intramural spurts acuities and the
physical education programs at the Academy.

Results

STATISTICAL ANALYSIS OF MEANS

The frequency distribution of the pre test and post test data and the analysis of
the mean gains by use of the student test are presented in Table 1. All four groups
had a significant increase in the mean number of pull ups performed at the final test
when compared with the initial test.

Analysis by covariance methods showed that Groups B and C had a. significantly
greater increase that did Group D (control) in the mean number of pull ups
achieved. Group A showed a nonsignificantly greater tendency, to increase than did
Group D. The gain in Group C was significantly greater than that in Group A.

ANALYSIS OF PASSES AND FAILURES

The number and percentages of those who failed and those who passed the pre
scribed standard in both the pre-test and the post test are presented an Table 2.
Analysis of these data by the use of the chi square test on the basis of pass fail
categories indicated the following.

1. Group D (control) had a significantly greater number of cadets fail, the post
test who also failed the pre-test than did the other groups.

2. There was no significant difference among the three., exercise groups in the
_number of cadets who failed the pre test but who passed the post-test.

3. Group C had a significantly greater number of cadets pass both the initial and
final test than did the other groups. The statistical analysis revealed that this group
was not entirely equal to the other three croups at the start of the experiment since
it had significantly fewer pre test failures. Although this must be taken into account
in any subjective interpretations which are made, the difference was mathematically
equalized in the statistical analysis.

Discussion

Although all four groups showed significant gains in pull up achincment, the
control group had significantly less success than the other groups in the numbers of
initial failures who could be elevated to successful performers, This indicates that the
exercise programs used for Groups A, B, and C are all potentially applicable to attain
success in pull ups where a standard must be achieved. More generally speaking, any
specifically rclec ant and consistently applied exercise program will be moce successful
in raising the maximum number of failures to a successful level in a speac task than
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will the lack of such an exercise program, even though a generalized, vigorous sports
and exercise program is being pursued.

It is impossible, from the present data, to pinpoint a single exercise method that
may produce the most effective results in the pull-up activity. Although Group C had
the highest significant mean gain of any of the groups in increasing the number of
pull -ups achieved, its gain was not significantly greater than that of Group B. Further-
more, in turning from mean gains to pass or fail categories, there was no significant
difference among prograins A, B, and C in the attainment of the basic standard. This
can be interpreted to indicate that although some of the programs were more effective
in increasing the average number of pull ups among the better thinners, they were
not as effective in enabling the lower ones to attain the standard.

Conclusions 1-

A specifically directed exercise program is required to attain greater success in
passing a specific requirement, even in the presence of a ngorous sports anfi general
exercise program This special exercise program, however, must be accurately; designed
to work the muscle areas involved in the given task.

Where a good general physical conditioning program exists, either isometric or
movement resistance exercises may be equally effective in developing the necessary
muscular endurance to attain a set of standards of achievement where the body weight
must be handled.

.....ye

Interpretations

To date, there is little evidence that isometric exercises can increase endurance.
However, the data indicate that isometrics may be effective if used in addition to an
environment of a rigorous physical education and intramural program.

The weight training program with the chinning exercises added caused those who
could chin fairly well, to chin more, but it did not aid to a great extent those who
were low in chinning ability. The isometric exercises, however, did seem to help those
cadets who were low iri chinning ability.

The data strongly indicates that we cannot rely on a general physical conditioning
program to develop a. specific task such as chinning, but specific exercises have to be
given to achieve success.

Appendix I

EXERCISE PROGRAMS

Isometric Program
1 Elbow flexionpalms pronated-2 points

90 and 180.
2 Arm depressions (2 points)

(a) Straight above head.
(b) Forehead level.

St Scapular adduction, squeezing shoulder
blades together with resistance.

4 Shoulder shrugging, one point.
Exercises were manual with subject at

tempting to use full force on each contrac
tion. Three 6-sec. contractions with a 4-sec.
rest between each contraction were used.

86

Pull-Up Program
From the maximum number of pull-ups

accomplished, two pull-ups were subtracted
to establish a guide number. Three sets of
that guide number were practiced each
session for the first two weeks, then one
pull -up was subtracted to establish a new
guide number for the following two-weo;1
exercise sessions A new maximum number
of pull -ups was established at the midway
retest and the above procedure was dupli-
cated for the second four weeks.
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Weight-Training Program
1. Reverse elbow flexion curl with bar bell.
2. Arm depressionLatissimus Dorsi Ma-

chine
(a) Arms straight
(b) Arms bentbar in front of chin
(c) Arms bentbar behind head.

3. Scapular adduction, lateral backward
arm raises with dumbbells.

4. Shoulder shrugging with bar bell.

TREND

F

Weight find.
(a) That which could be comedy

handled through 6 repetitions.
(b) Weight was added when the cadet

could do 8 repetitions correctly.
During the first three weeks, one bout

of each exercise was used. After the first
three weeks, two bouts of each exercise
were used

N PROFESSIONAL PREPARATION

PHYSICAL EDUCATION IN THREE
DISTRICTS OF THE AAHPER'

GEORGE B. PEARSON
University of California, Riverside

Three doctoral dissertatip by Syverson, Daugherty, and Pearson were written at
the University of Oregon der the direction of Ralph Leighton in 1951 and 1952
after visits made to 96 toll in the Northwest, Southwest, and Central Districts of
the AAHPER. Both private and public institutions were included, in the study.
Following these studies a pamphlet was published to summarize the findings in the
three dissertations. In 1955, a questionnaire was sent in a follow up study to each of
the 96 colleges in the original project for the purpose of determining recent changes
in the physical education major prograni and in 1961 a third study was completed
concerning the same colleges. Of these colleges, 86 percent responded to a question
nacre survey in 1955 and 100 percent responded to a third study six colleges dropped
their major program in physical education between 1951 and 1963).

Purpose

The major purpose of the 1951,-52 study was to determine the status of physical
education in colleges preparing physical education majors. Specifically, the purpose
of the 1951-52 study was to determine for each institution:

I. The type of administrative organization.
2. The number and type of degree or degrees granted.
3. The number of men and women enrolled in the professional preparation program.

..4. The number of men and women physical education major students graduating in the
1950-51 school years.

5. The term hour range and mode, and average term hours for practice teaching.
6. Selected factors pertaining to practice teaching.
7. Where, and for how long, practice teaching was done.

illibliography may be obtained from author.
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8 The number and percent of physical education major students doing some prictice
teaching in areas other than physical education.

9 The rank, degree, and experience of staff members teaching professional physical
education courses.

10 The required and elective courses offered in the basic sciences, professional activity
courses. '

11 The number of different activity courses offered for professional physical education
students and the type of course in which they are offered.

12 The number of physical education books and pamphlets, by separate titles, in the
library.

13. The textbooks used in physical education subjects.
14. The number and type of teaching stations.
15. The number and type of perishable and permanent equipment.
16 The graduate organization in those colleges offering graduate degrees or courses in

physical education.
17 The number of courses for graduates in colleges offering graduate courses in physical

education.
18 The term hour offerings in special physical education courses primarily for graduates

in colleges offering graduate degrees or courses in physical education and the broid areas
in which these courses are offered. .

- ..The major Rpm-poses of the 1955 and 1963 studies were to report and evaluate
current trends in professional preparation in these same colleges. Only factors that
could be ircluded in a questionnaire type study were included.

Procedure

Personal observation and interviews are the most accurate and satisfactory method
of evaluating a college program. This method was used for the 1951-52 studies (more
than 16,000 miles were traveled in visiting 96 colleges). However, because- it was not
possible for the writer to repeat the personal visits to each college, the follow-up
studies of 1955 and 1963 were done by questionnaires. Using questionnaires, it was
not feasible to obtain detailed information which appeared in the original study.

Undergraduate Area

ORGANIZATION AND ADMINISTRATION (TYPE ORGANIZATION)

Year of
Study
1951 Of the 96 colleges studied in the three districts of the AAHPER, 65 were

organized as departments of physical education, 28 were organized as divisions
of physical education, and only 3 as schools of physical education.

1955 Of the 94 colleges studied,2 65 had made no changes in administrative organ'.
/ad= There were no significant changes in the number of schools, colleges,
divisions, or departments of physical education.

1963 Of the 96 colleges studied,1 59 made no changes in administrative organiza-
tion. Seven colleges changed from a departmental type organization to a
divisional plan, and one department became a college of physical education.

ORGANIZATION AND MAINISTRATION (DEGREES)

1951 Sixty of the 96 colleges offered bachelor of arts degree and 54 the bachelor
of science degree. One toll offered the bachelor of physical education

:Two of the colleges dropped their major program between 1951 and 1955.
5Four of the colleges dropped their physical education major between 1955 and 1963.
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degree, and chive the bachelor of education degree. Twenty -two, of the 96
colleges offered a master's degree and five a doctor's degree.

1955 Nine of the 81 colleges added an undergraduate or graduate degree. Four
colleges added the bachelor of arts degree, five the master of arts degree, three
the Ed.D. degree and two the Ph.D. degree.
Twenty-one of the 90 colleges added undergraduate and graduate degrees.
Five colleges added the bachelor of science degree, four the B.A. degree, five
the MS. degree and 14 the M.A. degree. In the Southwest District 12 of the
34 colleges added the master's degree.

ORGANIZATION AND ADMINISTRATION (PRACTICE TEACHING)

1951 The administration of practice teaching was under the jurisdiction of the
department of education-in 80 of the 96 colleges.

1955 The responsibility for practice teaching was changed in few colleges. This
responsibility was equally divided between the physical education and educa-
tion departments, or codrdinated between the two departments.

1963 Twenty colleges changed to the internship type of practice teaching (living
in a school district and teaching there), between 1955 and 1963.

,)

PHYSICAL EDUCATION FACULTY (NUMBER)

1951 Over one -half of the 96 colleges in the three districts studied had fewer than
five staff members in the physical education department. Three colleges had
only one.

1955 Ninety-one faculty members were added in the 81 collIges. 31 colleges added
at least one staff member, 11 added two, and one college added 14. Only one
college had a decrease in its physical education staff.

163 Between 1955 and 1963, 240 faculty members were added to the physical
education staffs of the 90 colleges. Eighteen colleges added one staff member
and 0 added two staff members. Eight colleges in the Southwest District
added 10 or more staff members. One of these colleges added 33 faculty
members while another added 24.

PHYSICAL EDUCATION FACULTY (DEGREES)

1951 Of the 558 staff members teaching professional courses, 64 had a doctor's
degree, 314 a master's degree, In a bachelor's degree, and 5.had no degree.

1955 Eighty-eight staff members were granted a master's and doctor's degree
between 1951 and 1955.

1 -963 Two hundred and thirty staff members were granted a Master's or Doctor's
degree between 1955 and 1963.

PHYSICAL EDUCATION FACULTY (RANK)

1951 Of the 558 faculty members, 86 held the rank of professor, 103, associate
professor, 136, assistant professor; 142, instructor, at4 91 did not have a
professorial rank.

1955 There were 129 advancements in faculty rank between 1951 and 1955.
1963 There were 364 changes in staff rank between 1955 and 1963. Two hundred

and four of these advancements in rank were in colleges of the Southwest
District.

CURRICULUM

1951 The average requirement of each college for professional lecture, courses in
physical education was 23.20 term hours. This figure is brokers down as
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follows. (a) Average requirement for organization, administration, and
program areas was 4.52 hours. (b) Average requirement for history and philos-
ophy was 4.03 term hours. (c) Average requirement for tests : fieasure-

. ments was 1.15 term hours. (d) Average requirement for me I I, t fl
was 6.39 term hours and for methods of coaching, 7.11 t rm h, . (e)
Average requirement for methods of teaching and methods of co...mg com-
bined totaled 13.50 term hours. More than 50 percent of the requirements in
professional lecture courses were in the methods area.
In the 96 colleges, the average number of term hours of required professional
activity courses was 3.83 and the average number of term hours of required
service activity courses was 5.08.
The average number of term hours in required physicaleducation sciences,
life sciences, physical sciences, and optional life and physical sciences was
24.56. This figure is broken down into 7.32 term hours in required physical
education sciences, 13.44 in life sciences, 2.83 in the physical sciences, and .96
in optional life and physical science.
In the 96 colleges studied, the average number of term hours required in
health education was 5.23 and in recreation,. 2.19.

1955 Half the colleges made some changes in their physical education curricular
offerings. There was a noticeable increase in the number of physiological
science requirements.

1963 Sixty-seven of the 90 schools made some changes in their curricular offerings.
About 25 percent of the colleges completely reorganized their curriculum.
Eleven of the colleges added a course in tests and measurements in ,physical
education, and 30 colleges added at least one physical education science
course.
Twenty nine colleges added at least one professional activity course. One
university added 9 additional activity courses as part of its requirement for a
major.

BUILDINGS AND FACILITIES

1951 It was found that about 33 percent of the colleges had swimming pools, about
40 percent had weight rooms, about 30 percent had corrective rooms and all
of them had at least one basketball court as a competition floor, utility gym-
nasium, or as a separate teaching station. Sixty four percent of the colleges

\

had outside utility fields, 95-percent football fields and 96 percent had at
least one tennis court.

1955 About 50 percent of the 81 colleges added one or more physical education
facilities between 1951 and 1955. Fifteen built new gymnasiums, 23 utility.
rooms and 34 utility fields, and four added a field house to their physical
education plant.

1963 Eleven of the 90 colleges butt new physical education plants (gymnasium,
swimming pool, locker rooms, lutility fields, utility rooms, tennis courts, foot-
ball fields, baseball field, track, etc.), of the 11 colleges, 9 were in the South-
west District.
About half of the collegessr'

added one or more facilities to their physical educa-
tion plant between 1955 and 1963. Fifteen colleges added gymnasiums, 13
added swimming pools, and 10 built a new field house. Since 1951, at least
25 colleges in the three districts have added a major program in physical
education, and two of them offer a graduate degree.
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Graduate Area

ADMINISTRATION (ADMISSION AND COURSE REQUIREMENTS)

1951 It was found that 22, or 100 percent of the colleges offering a graduate degree,
required that The student havean undergraduate major in physical education,
or make tip specific required undergraduate physical education courses. All
22 colleges required the physical education major students to fulfill general
college admission requirements. An evaluation of individual tran.scripts, for
admissioiT was required by all of thts-colleges. Nineteen of the 22 colleges
required 45 term hours for a master's degree; while two reqttirea 484and one
required 42.
Of the five colleges that offered the,doctor of education degree, three required
135 term hours and two required no specific number of term hours. In these
two colleges, itrevaluation of the candidate's transcript and teaching experi-

, 2

ente was made to determine the number of term hours to be required. Three
institutions offered the doctor of philosophy degree in physical education. All
three required 135 term hours.
Four of the 22 colleges required approval by the physi 1

can
depart-

ment at the end of the first term and Approval of the ean of the graduate
school and director of physical education for admission t graduate candidacy
for the maste degree. Six institutions required only c approval of, the
physical educati department at the end of the first to . Twelve of the 22
colleges required approval of the dean of the grad to school and the
director of physical e ion.
The term hours required II hems, ranged rom 2 to 15. Oite
of the five colleges granting doctor's degrees r uired a d ssertation, with 30
term hours of credit given; one, 15 hours;, and ree, no term hours.

1955 Between 1951 and 1955, 11 colleges added a aduate degree in physical
education. All of the 26 colleges offering a grad to degree in physical educa-
tion required that the candidate have an uride degree in physical
education and also meet general admission ,requirements. re were very
few changes in admission requirements. Seventy five percent o colleges
m e no changes. Twenty-three of the 26 colleges made no changes the
n ber of semester or termihours required for graduation.

1963 At the present time about half of the co in the study ..er a
graduate degree. Thirty -five colleges offer a master's degr a I offer
a doctoral degree. In the Southwest District, 20 of the 34 colleges offer a
master's degree and five offer a doctoral degree. Two dropped the master's
program and one dropped its doctoral program between 1955 and 1963.
All of the colleges offering a graduate degree require the candidate to have
an undergraduate major in physical education, and to meet general college
admission requirement. There were very few changes in admission require-
ments in the 90 colleges. Only seven of the 90 colleges made changes in the
number of semester hours required for a graduate degree.

CURRICULUM

1951 Term hour offerings in special physical education areas primarily for grad,
uate students ranged from 12 to 120. Only three colleges offered more than
50 term hours and only 11 offered more than 25 term hours, including the
master's thesis and doctoral dissertation. Only one of the 22 colleges 'offered
more than nine term hours in each of the special physical education areas
(history and philosophy, research and evaluation, corrective physical educa-
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don, physiological science, child growth and development, organization,
administration, supervision and program, aesthetic phases, master's thesis, and
doctor's thesis). A second college offered more than nine term hours in five
special physical education areas. Only ten of the 22 colliges had two or more
special physical education areas with nine or more feM hours in graduate
offerings primarily for graduate students. Four colleges had no special physical
education area offering nine or more term hours.

1955 There were very few changes or additions in curricular offerings between
1951 and 1955. Only eight colleges added or deleted a graduate course.

1963 Eighty six graduate courses were added to the _curriculum in the 43 colleges
offering a graduate degree. There seems to be a trend toward requiring more
courses in the areas of physiological science, and of organization, administra-
tion and program. -

STAF# (RANK, NUMBER, DEGREE)

1951 In the 22 colleges granting a graduate degree, the rank of associate professor
was represented most often on the graduate staff.
The largest number of teachers on the graduate Staff for any college was 12,
and the smallest number two. Fifteen of the 22 colleges had fewer than five
teachers on their physical education graduate staff.
In the 22 colleges there were 50 graduate staff members who had a doctor's
degree, 50 who had a master's degree, and four who had only a baccalaureate
degree. Only four of the 22 colleges did not have a staff member with a
doctoral degree. One college had twelve and another had eight staff members
with this degree.
The 22 colleges granting a graduate degree in physical education had a total
of 99 staff members. All but four of these faculty members had taught in the
elementary or secondary schools.

1955 In the 26 colleges, 22 staff members were added to the graduate faculty. Of
these, 18 were added in the 16 colleges of the Southwest District.

1963 In,the 43 colleges offering graduate study in physical education, 27 added at
least one staff member to their graduate faculty. Twenty-five members in nine
colleges of the Central District were added to the graduate faculty, while only
three staff members were added to the faculties in the Northwest District.

Generalizations

It is generally recognized by authorities in the field of higher education that the
greater the degree of independence of an academic unit in planning curricula, courses,

t' etc., the better the opportunity for high grade professional preparation. The divisional
plan, which affords this independence, is replacing the departmental plan in many
colleges. This trend is particularly noticeable in the state colleges of California.

The quality of professional preparation in the three districts has been greatly
improved. More courses in liberal arts and basic physiological sciences are required,
and feWer courses are required in the nonacademic type of offerings.

In the colleges studied, there has been an increase in the number of physical educa-
tion staff members granted academic rank. Since colleges and universities have recently
placed more emphasis on higher academic degrees, approximately 50 percent of the
physical education faculty in the colleges earned a master's or doctor's degree between
1951 and 1963.

Numerous new buildings and facilities have been added to the campuses. Eleven
of the 90 colleges built complete new physical education plants (gymnasium, swim-
ming pool, locker rooms, utility fields, ,tennis courts, etc.) and 30 additional colleges
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built new gymnasiums and locker rooms. This would seem to indicate that physical
education is advancing and developing at an equal rate with other'subject areas.

Betweerk 1951 and 1963 the number of colleges offering a graduate degree was
doubled, and there was a 40 percent increase in colleges offering a doctoes degree.
Because of the state requirements and higher standards, there is increased demand
that colleges offering the professional 'major in physical education add a graduate
degree.

There is a wide, range in the quality of professional preparation. Many of the state
universities, state colleges, and large private universities have excellent programs and
some of the smaller private colleges have outstanding programs. However, about 30-
percent of the colleges studied would fall far below the recommended standards-of
the recent Professional Preparation Conference. If these colleges intend to continue
to offer a professional major in physical education it would benefit the profession if
steps were taken to meet at least the minimum requirements of the Professional
Preparation Conference.

RELATIONSHIP BETWEEN WRITTEN TEST SCORES

AND PERFORMANCE SKILL IN SPORTS'

DONALD R: CASADY
State University of Iowa

Over a period of years several instructors who have taught classes in the Physical
Education Skills Program for Men at the State University of Iowa have commented
that frequently the students who are the top performers in a sports class score low
on the written test in that sport, on the other hand the students who are poor or
mediocre performers in the sport often achieve a high score on the written test.

The purpose of this study was to.cliermine if, for male college students, a relation-
ship exists between the level of performance skill in sports taught in a required pro.
gram of physical education, and knowledge of the sports as revealed by scores achieved
on written tests.

SUBJECTS

. Subjects were 2,642 college students at the State University of Iowa, enrolled in 160
sports classes in the Physical Education Skills Program or elective physical education
courses Approximately 95 percent of the students were enrolled in the required
program of physical education and approximately 5 percent of t1\ students were
enrolled in elective physical education. More than 90 percent ©f the students were

' freshmen.
Data were collected for 22 different sports classes. The number of subjects from

which data were obtained ranged from five students enrolled in an Advanced Golf
class to 47 students enrolled in an Elementary Volleyball class. The mean number of
subjects enrolled in each class was 16.5 students. The smallest number of classes in a
sport for which data were obtained was four, and the largest number of classes was 15.

'Tables may be obtained from the author.
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SPORTS CLASSES

The bulk of the data was collected in sports classes taught during the second
semester of the 1962-63 school year and during the first half of the first semester of
the 1963-64 school year. However, data war also collected during the 1960-61 and the
1961.62 school year f*four of the sports classes.

The sports classes tRight in the Physical Education Skills Program meet twice a
week for one, half of the semester about 14 class periods. For those sports classes in
which the students dressed in a gym uniform, the class meeting period lasted for 30

,min., for other classes in which the students did not wear special clothing, the meeting
period was for 50 min. The students were permitted to elect the six sports classes in
which they received instruction while satisfying the requirement in physical education
skills. However, in making their selections they were strongly urged to include the
following groupings. three carry-over type of sports, one team sport, and one water
sport. The students were advised that elementary spurts classes were offered primarily
for students with little or no skill or experience in that sport. The sports ass instruc-
tors were instructed to direct students who were skilled in a sport not t. enroll in the
elementary level class.

During the first sports class meeting of the semester the stud were informed
verbally and in an information booklet that the following grad procedure was
employed for sports classes:

....-
Your grade for participation in a sports-activity class is determin from a consideration

of the following factors:
1. Your ability,as measured by performance tests or other eva ration devices such as

tournaments or instructor's ratings, to execute and integrate the fundamental skills of the
sport.

2. Your score on written tests covering the rules, etiquette, history, playing area,
equipment, and the strategy of the sport.

3. Your efforts to acquire still in the sport (subjective evaluation by your instructor) .

The grade received by the student in his sports class was computed, in the students'
grade point average and the credit granted was counted toward the B.A. degree.

RATERS

The instructors teaching sports classes in the physical education skills program had
a minimum of three years of full-time teaching experience. With very few exceptions,
the instructors had taught the sport classes from which data were obtained at least
five times. Of the classes from which data were obtained, about 25 percent were taught
by full-time staff members who had been employed in the department of physical
education for men for from two to more than twenty years, and about 75 percent
were taught by graduate teaching assistants who had been teaching in the program
for from one to three years and who had two to eight years of full time teaching
experience before being appointed as graduate teaching assistants at the State Univer-
sity of Iowa.

RATING OF PERFORMANCE SKILL

In order to obtain a rating of the performance skill of the students enrolled in the
sports class, the instructor of the sports class was requested to rank the students on
their performance of the skills of the sport. The instructors were given the following
directions for ranking the students:

Consider all of the physical skills that are involved in a complete performance of the
skills that comprise this sport. Consider the relative value of each skill and consider the
effectiveness with which the student integrates and utilizes these skills. On this basis, rank
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as number 1 the student whom you consider to be the most skilled in this class. Rank as
number 2 the student whom you consider to be the second post skilled, and continue this
procedure until you have ranked last the student whoni you consider to be the least skilled
in this class.

The instructors were told that if they could not distinguish between. the skill per-
formance levels of the students they should assign the same ranking to more than, one
student.

SPORTS WRITTEN TESTS

With the exce ion of the test in Red Cross Senior Life Saving, the written test
given to the studen enrolled in a sport class consisted of approximately 50 questions
of the multiple-choic type. For each sport, the written test was constructed on the
basis of 'a test blueprin in which the percentage of questions pertaining to the various
areas of knowledge of \he sport were listed. questions were constructed to fit the
specifications of the blueprint. When applicable, the following areas of a sport were
included in the written tests. history, rules, equipment, playing area, offensive strategy,
defensive strategy, team formations, mechanical principles underlying the fundamental
skills, and the method of executing and integrating the fUndamental skills of the
sport. The questions and tests were, to the best of the instructors' and this writer's
ability, constructed according to the principles recommended by authorities in the
field of test construction.

The written tests were answered by the students on regular IBM answer sheets and
the answer sheets were hand scored by the instructor of each class. Since 1958 the
written tests and answer sheets for the sports classes have been item-analyzed by the
University Examination Service And the tests and test items were periodically revised
on the basis of the information reported by the University Examination Service.

The information and knowledge represented by the question in the written test
were such that the student was required to study both the appropriate chapter of the
required textbook and other references extensively in order to score high on the test.
The instructors of the sports classes did not lecture on some of the areas included in
the written tests during their classes.

The written tests for sports classes were designed to be of sufficient difficulty to
spread the, scores obtained by the class members. For most of the written tests the
mean score was located in the range of 32 36 correct answers, and the number of
correct answers ranged from approximately 20 to the low 40's.

SdiEDDLE FOR COLLECTING DATA

The sports class instructors were directed to rank the students on their perfofmance
of the skills of the sport classes at the penultimate class meeting. The instructors
were then directed to record this information on their grade sheets before administer-
ing the written test during the last class meeting, and to record the written test score
of each student on the'tlass grade sheet which was to be given to the office secretary
within three days following the written test period. Those students who had incom-
plete work or who failed to take the written test within three days of the regular date
were eliminated as subjects for this study.

Av.

Analysis of Data

In order to eliminate unequal class size as a variable in the ranking of the perform-
ance skill of the students in each class, the class rank for each subject was converted
into a percentile rank, which was computed to the nearest whole pumber.

The reliabilities of the scores on the written tests were computed by personnel at
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University Examination Service irho used the Amgoff revision of the Kuder-Richard
son 8 formula.

The coefficients of reliability for the written tests ranged from .49 to .81, with most
of the r's being between .60 and .80. However, coefficients Of reliability were not
available for seven of the sports written tests.

Through the use of a SCM Marchant Deci magic Calculator, zero-order r's were
obtained by the macliine method, of computing product moment coefficients of correla-
tion. Since only one instructor ranked the sports performance skills of the subjects in
each class, the reliability of the rankings was not computed. The procedure of using
a single ater was followed since this duplicated the usual instructional situation in
which dr students normally are ev albated only by their class instructor.

Results

For each of the 22 sports, the number of subjects and classes on which correlation
coefficients wee computed, the coefficients of correlation between written test scores
and rankings of performance skills, and the level of significance of the computed
coefficients of correlation are shown in Table 1.

The 22 sports classes were categorized into one of three categoriesindividual iports,
dual sports, and team sportsand coefficients of correlation were computelfrbetween
the combined written test scores and the rankings of pe'rformance skill. The' coefficients
of correlation obtained were as follows:

Sport N of Subjects N of Classes r P
Individual Sports (13 sports) 1418 96 .188 .01

Dual Sports .,(5 sports) 743 39 .160 .01

Team Sports (4 sports) 481 25 .203 .01

Discussion and Conclusion

The findings of this study indicate that a small, positive relationship appears to
exist between the scores achieved by male college' students on written tests covering
the areas of knowledge commonly contained in sports instructional books and their
ability to perform the skills of the sports. While this relationship is statistically
significant, it is too small to be of. much value for predicting performance in one
variable oil the basis of performance in the other variable.

The low relationship between written test score and perforrriance skill apparently
indicates that, if knowledge of the sport is one of the objectives of a college instruc-
tional program in physical education, the students should be specifically evaluated
and graded on their knowledge of the sport, since this apparently cannot be predicted
on the basis of their skill performance ability. It appeafs that some students may
understand what skills and knov.ledges are needed to perform successfully in a sport
but lack the physical qualities to utilize this knowledge And understanding successfully.

Recommendations

It is recommended that studies Similar to the present one be conducted with the
following qualifications. (a) the contents of the sports written tests should include
only questions related to the performance of the skillS and the strategy of the sports,
(b) outside readings should not be assigned to the students but instead the areas and
information covered in the written tests should be presented verbally by the instructor
during the class meetings, and (c) written sports tests .and rankings of performance
skill for which high reliabilities have been demonstrated should be utilized.
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in rcollegiate athletics.

INTERCOLLEGIATE ATHLEtICS' FROM THE

NAIA VIEWPOINT

A. 0. DUER
National Association for Intercollegiate Athletics

We are living in an age of crisis. Perhaps this is the single most distinguishing
characteristic of our time The international conflict between freedom and slavery
affects the lives of people over the entire world. Never in the history of man had a
single conflict of idealogies so involved all the world's nations. The building of
"wall" to separate peoples within a city, the constant cold war which is likely to b
into a hot war at any moment in any of a dozen world areas, the installation of a
"hot line" between Moscow and Washington to avoid the accidental self-destruction
of mankind, and the building of an armed camp in Cuba, a country literally on our
doorstepsall these and many other psychological pressures make this particular time
in history a critical period in our live, not only in this country but also for all.peoples
throughout the world.

Never since the War Between thf Mates have social conditions in our country been
so tense and critical A similar 'state of social tension exists throughout much of our
world Relationships which have existed between people for gentrauons are being
challenged to the extent that actual physical force and violence is generated in answer
to the emotional conflict with the traditions of.our world.

One of the great historic novels dealing with the French Revolution began with
these \words "These are the best of times and the- worst of times." This statement
might be accurately used to desailie our times. A

.

We have (a) the highest standard of liv ing ever reamed of by man, (b) a
tremendous increase in leisure time, and (c) scientific deyelopments never dreamed
of which have become common to our age Yet never has the average man been under
such constant pressure in seeking some answer in his search for purposeful lasing. It
sonietimes appears our society will disintegrate under e pressures of a life, which
it fives:

Fear of atomic war' At the time of the Cuban crisis this fear reached a peak of reality
Divorce rates which increase year by year.

,.. tThe rapid increase of mental and physical illnesses. Approximately 20 million people
are in mental institutions, one in every fqur Americans will be hospitalized dunng this
Year. .
Race tensions and prejudice which are at an all time high, not just in Amenca but
throughout the world. "Africa for Africans," "Yankee, go home," onlv serve to indicate

,14the universality kf this problem which is so crucial in our own land.
Crime which fills our daily papersnot just juvenile delinquency. but adult delinquency
23 well, which is really the heart of the matter.

Recently an org---affization doing a survey on juvenile problems called 50 homes to see
if they knew wheq their children were. In four of five cases they found the children
home-with 1 1,--Afy sitter who did not know where the parents were.
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Changing World

I well remember a course I had at Gdumbia Uni.ersitv in my undergraduate days
under one of the greatest teachers of all times, Dr. William Heard Kilpatrick. The
theme of this course was "Building a good life in the midst of constant change."
Change is not new, nor are internal and international crises, however, the effect of
these constant crises upon the indiyidual have been magnified to cause a serious
weakening of our idealism, and the moral and ethical strength of our society This
breakdown in our national integrity and purpose is being noted by leaders in all
areas of our nation.

A free society cannot be maintained by sharpness of political acumen or by power
of atomic bombs, but is directly dependent upon the strength of our national charac
ter, which is in turn dependent upon a citizenry dedicated to the high ideals of
freedom and jusuce. Dedication to common ideals, when supported by the highest
moral character within our leadership and citizenry, gives strength and unity to the
family community, or nation Our way of life is directly dependent upon our ability
toMnstill the higher `ethical and moral excellence in our youthfor they will be the
leaders and citizens f tomorrow. If we fail in this challenge, we will surely lose the
wisdom and dedica on to our ideals necessary to our survival This, we believe, is
the greatest challen of our time. The history of nations dearly indicates they rise
or fall, not by for of arms, but by inner decay from the loss of ethical and moral
strength

The Significance and Responsibility of Athletics

Let us examine our modern athletic trends to determine whether we ate fulfilling
4t, our responsibility in instilling the highest ethical and moral character in our youth.

No one can doubt that sports have an unprecedented influence in our society, both
in participation and in the interest of the general public. Ex President Hoover, in a
public statement a few years ago, said that athletics were second only to religion as
a force for instilling democratic ,deals in our youth. J. Edgar Hoover has stated many
times that athletics are the finest experience for instilling sufficient character and
idealism in our youth in order to combat the rising tide of delinquency and crime
However, he added that if sports competition is to do this, it must emphasize high
ethical practices and ideals.

I remember a brief quotation which stresses this point, "Greeting his pupils, the
roaster asked, 'What will you ]earn of me?' and the reply came, 'How shall we care
for our bodies: How shall we rear our children? How shall we live together? For what
ends shall we live? and the teacher pondered these thoughts and sorroy, was in his
heart, for his own learning touched not these things"

I believe we must reevaluate our athletic program to bring a change of emphasis
of values.

OVERFMPH ASIS OF V. INNI TO THE CRIFICE OF MORF IMPORT . \T ALL FS

The extreme emphasis u n winning in today's sports world threatens to crowd out
ally other sound values. In oo man% instances the idea of winning at any cost and
b aches of ethical pratuces re excused if the individual or team is a "winner."

ortunatelv, intercollegiat sports still present a positive influence on both those
w o participate and spectators who become emotionally involved. However. this is

ly due to the chance leadership of an individual coach or administrator, rather
than to a planned emphasis given to this area through athletics as a whole.
- Under the pressure to win, high skill becomes the prime requisite expected of an

athlete and serious breathes of ethical practice or academic sufficiency are likely to be
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handled with greater sympathy if the athlete is a star. Seldom do we hear such words
as "sportsmanship" and "fair play" in today's athletic world. In fact, the coach is
likely to mention the term sportsmanship only when he has had a losing season by
saying, "This year we are teaching character." _

It is natural and wholesome that the athlete should go ell-out to win every contest
he enters. In fact I would be worried about a boy who would not do so. It is also
natural that the coach should gear his program to winning. This is concomitant to
being a good coach. However, if the coach, the athletic director, or the college presi-
dent classifies winning as the most important measure of success, we have lost our way
in the emphasis of values

JUDGING SUCCESS OF THE PROGRAM ON CONINIERCIAL-PLBLIGITY VALUES

A Frenchman once said, "The three Gods of America are money, power, and fame.
Americans call this 'success " We believe this emphasis upon money and things has
a direct bearing on our loss of ethical and moral strength and is a major factor in
the misdirection of the emphasis from sound values in athletics.

One of the truisms of life is that the most difficult thing for us to adjust to success-
fully is an overabundance of success in any fofm. Financial success seems especially
damaging to the human personality and the attempt to keep a balance of values.

We believe that the maintenance of a broad and sound program should in no way
be limited to the gate receipt income. We recommend to our college presidents that
they take the same responsibility for financing a sound athletic program as they do
for financing a sound science program.

We believe it is good that intercollegiate athletics have sufficient appeal to the
public to have a potential for good public relations and publicity. However, policies
guiding the program should not in any .way be geared to the use of athletics for
publicity in other than the normal channels and in publicizing values which have
sound educational significances.

Because of our convictions about these emphases we are, at this time, instituting a
program on the influence of the "Conduct of Intercollegiate Athletics" on all areas
of the athletic program This program will give emphasis to such matters of conduct
as:

Conduct of coach on bench
Treatment of officials
Crowd 'Conduct
Visiting teams treatment
Faculty-student body conduct.

PROFESSIONAL SPORTS INFLI EN( F INTERCOLLEGIATE SPORTS

We are all conscious of the tremendous surge of professional sports in America.
,Apparently every community of any size will soon have at least one professional sports
team and our metropolitan cities now have as many as three or four.

It is not my purpose here to debate the merits of professional sports. I am con-
cerned, however, with the growing influence they are exerting on all levels of our
amateur, and more especially our educationally centered, sports programs. We who

,have the responsibility for intercollegiate sports are in danger of gearing our programs
to serve the needs of professional sports.

Professional sports is a business and makes no pretense of fulfilling the role which
interscholastic and intercollegiate sports must support in order to justify their accept-
ance as a part of the educational program. The history of sports clearly indicates that
when a society becomes extremely commercial with a high-level economy, professional
sports become most attractive. The history of nations also proves that a society which
becomes saturated with professional sports, at the expense of the amateur spirit and
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the personal qualities which are necessary to support a strong amateur program, is in
danger of losing the basic ideals necessary to the support of a free society.

It is unfortunate that professional sports are able to use the existing tremendous
interest in interscholastic and intercollegiate sports to support their programs. Many
are not aware that the aims of professional and amateur sports are so diametrically
opposed in their contributions to our society as to be in almost direct conflict.

The responsibility for maintaining our intercollegiate program on a sound philo-
sophical and educational basis lies with the leaders of our program. We must be aware
of, the conflict in philosophy and build our program on sound educational values,
rather than permit the influenix of professional sports to guide our thinking.

It 23 natural that many highly skilled athletes from our program will go to the probes
sional ranks. However, we most not be organized so that our athletes will be encouraged
to enter professional sports as a natural end to our athletic program. regardless of
their chosen life work.
We must be more energetic in promoting the spent and the practices which are so
important to the leadership and citizenship of our nation. In this regard, we fear
professional sports are seriously affecting the total amateur sports climate to the detri
ment of development of the ideals necessary to a strong and unified purpose.
We cannot competenor should wewith professional sports in our appeal for gate
receipts and publicity. We fear that intercollegiate athletics are in danger of being
driven even farther into a position where our programs will become a commercial and
promotional adjunct separate from other areas of the educational program.

Perhaps it is naive to expect to change the commonly accepted definitions of
success, which are all too often "winning" and "commercial success." Naive or not,
certainly it is reasonable to state that winning and commercial success must be
relegated to a secondary role in the pattern of aims for the sincere college which
wishes to present a well-rounded, balanced program of studies both in the classroom
and on the playing field. The primary aim, and thus the major emphasis, must again
be on ensuring that results are achieved in the instilling of character, moral and
ethical habits and ways of thinking, team spirit, individual and team courage, and the
building of total fitness which will transfer into after-college living as a force in
building citizenship and leadership with the courage of strong convictions.

Surely these considerations overshadow such shallow aims as all victorious seasons,
even larger and more expensive athletic programs, huge stadiums and field houses
which force more emphasis in order to pay for them, and the other aspects of an
outgrown and out-of-balance program not in keeping with the other functions of the
institution. We fail in our obligations as educators and as leaders of young people if
we fail to recognize this.

In order to achieve this balanced, healthy status, the NAIA has committed itself to
the promotion of these guides:

1. Athletics must be a normal part of the total educational program of the institu
tion and subject to the same educational standards. Its primary aim must be the
education of participants and not the building of championships.

2. Institutions should participate with others of like size and educational philos-
ophy of athletics.

3. Coaches should be selected with emphasis upon their moral character and not
primarily upon their ability to build winning teams.

4. ,A well-developed set of aims and objectives must be developed within thee
institution fur guidance of the athletic program which is consistent with the aims
of the institution.

5. Institutions jhould determine a broad, sound educational program of athletics
and the selection And maintenance of sports should not be determined by gate receipts
alone. Athletics should be a part of the regular budget of the institution.
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6. Institutions should make their programs as broad as possible in order to serve
the greatest number, rather than limiting the program to the benefit of a few already-
skilled athletes.

7. Intercollegiate athletics should be coordinated with an active intramural program
and, if within the aims of the institution, a sound physical educational program.

8. The program must have the full support of the administration of the college
and the regular curriculum committee who are responsible for determining and
guiding policies and judging results.

9. Scheduling of games must be well controlled.
10. Publicity must not be the primary goal of the program, but worthwhile public

relations is a natural and worthy outcome of a sound athletic program.
11. A careful study must be made of the level of subsidy to athletes to insure:

a. That it is consistent with the total educational program of the institution
and assures the aims of that program.

b That it serves the purpose of containing the athletic program within the
educational faMily of the institution and gives normal aid to the individual
consistent with that of other areas of the educational program. .

c That all subsidies or aid must be administered through the regular channels
determined by the instiption to administer all .phases of the education
Progranl. -,.

d. That extreme care be taken to avoid the acceptance of financial aid from
special groups which by reason of their subsidy attempt to exert undue
influence upon any phase of the administration of the intercollegiate sports
Program-

12. While it is natural thit skilled athletes will enter professional athletics,
should be taken to insure that the intercollegiate program does not permit this.to be
their major aim.

It appears to us that these are the areas which must .be considered in best serving
the aims of a return to programs which hold not only athletic and conpetitive values
but also sound educational values.

. /
INTERCOLLEGIATE ATHLETICS FROM THE

NCAA VIEWPOINT

G. L. HERMANCE
Rice University

Records of the historical events of colleges and universities in the United States are
filled with problems which arose when college students, particularly men, engaged in
various forms of so-called diversions, entertainment, amusement, or recreation. These
student activiti created situations which had to be taken into account when trying
to bring about * semblance of cooperation and harmony between the administra-
tion, faculty, a clue students attending the colleges. Many of the diversion interests
of students of the past have met with reasonably successful solutions, but others are
unsolved, and the changing times are creating many new ones.

Students of the early college era were fundamentally the same as students of today.
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Both have the same needs and desires in respect to physical well being and the urge
to express themselves through muscular activities involving speed, strength, endurance,
coordination, and skill of bodily movement. Both have the same needs and desires in
respect to mental attainment by achieving success and probing for usable knowledge
and understanding. Both have the same need for social competency and satisfaction
with self and with one's associates, and for moral and ethical behavior which enable
one to be respected and accepted by one's peers.

The long-established needs of normal humans for vigorous physical activity, which
were for so many generations satisfied by the requirements of the physical struggle for
livelihcxxi, cin almost certainly best be satisfied through the fundamental physical
movements found in games and sports. Throughout the years college students have

Ic*ind the answer to their various needs in the form of participation in games and
sports.

The outcome of participation in sports without proper direction and suitable
control can be disAstrous, just as the disasters would occur if there was no direction
and control in the field of literature, art, science, and engineering.

The questionable practices which developed in the college sports programs during
the latter part of the nineteenth century resulted in 13 colleges and universities
sending representatives to a meeting -called by ChancelV`IviacCracken of New York
University in 1905 to study sports participation practices. This first meeting was
directed specifically at control of the practices in football in an attempt to make the
game more suitable and safe for student participation. Out of this meeting emerged
the organization we now know as the National Collegiate Athletic Association and
the philosophy which has enabled intercollegiate sports to continue as a part of the
total educational curriculum in the American college and university.

From 1905 to 1963 the membership of the NCAA has risen from 13 colleges to 542
0 colleges and universities. this shows steady continuous growth over 58 years There are

a number of reasons for colleges and universities seeking and maintaining member-
ship in the NCAA over the years. At times issues arise which seriously divide the
membership. Following careful study and evaluation of factors involved, solutions are
democratically negotiated and the bask philosophy, which is the bulwark of the
INCAA, emerges more clearly understood and accepted as a basis of procedure for

w the conduct of intercollegiate athletic programs as a part of the educational curricu-
lum. -

The basis for so great an acceptance of the NCAA can be attributed to the nature
of the Assoc Awn itself. It is on the following points that colleges and universities
seem to base their confidence.

Basic Philosophy of the NCAA

At the first annual convention in 1907, Palmer Pierce, of the United States Military
Academy, made the folloWing statement:

The purpose of this Association is, as set forth in its Constitution, the regulation and
supervision of college athletics throughout the ,United States, in order that the athletic
activiues in the colleges and universities may be maintained on an ethical plane in keeping
with the dignity and the high purpose of education. All institutions enrolled as members
agree to take control of student athletic sport, so far as may be necessary, to maintain in
them a high standard of personal honor, eligibility, and fair play, and to remedy whatever
abuses may exist.

The above concept of the purpose of the NCAA has effectively permeated the study,
discussion, and action of representatives from the colleges and universities throughout
the years. The annual reports of the vice presidents of the eight NCAA Districts, the
various committee studies and reports, and the round table discussions at which each
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representative may express his views on current topics and problems confronting the
membership, attest to strict adherance to the stated purposes.

*4

Organization and Administration of the NCAA .
. >

The NCAA is merely a plan for grouping together for formative action on common
problems confronting colleges and universities and for avoiding the break which
could occur between the academic endeavors of a student and his athletic parucipa-
tion. The two are compatible only as long as both ar(f.t in true perspective in
the education of youth. m-ve................____

The organization of the NCAA entitles each member institution to one voting
delegate or representative to the annual national convention of the association. The
representatives are selected and appointed by their respective colleges. In most
instances they are familiar with the organization of the athletic programs of the
institution and are in agreement with chi athletic philosophy subscribed to by the
administration and faculty. The representative is a prominent faculty member from
any one of the academic fields and he is generally committed to.the idea that sports
participation has a respected place in the educational experietec of college students.
Many of these men have represented their institutions over a lo g period of time and
this has produced a stabilizing effect and mature and sound eadership.

Requirements for Membership in the NCAA
The requirements for membership in the NCAA specify that colleges and universi-

ties must meet certain standards and agree-to conduct their athletic programs in
keeping with the policies adopted by the association. Notable among these require-
ments are the basic principles pertaining to:

Institutional control and responsibility
Sound academic standards (This usually means that they are accredited by the recog
nized academic accrediting agency of the region)
Amateurism of student participants
Limitation and control of financial aid to athletes
Controlled recruiting practices
Eligibility based on maintaining satisfactory proems toward graduation
Adherance to ethical conduct.

There are other principles to which a college or university must subscribe before
'being accepted for membership, but the above will suffice to show the concern mem-
bers have to assure that the intercollegiate athletic programs will continue to be
carried on successfully within the framework ,of established practices.

legislative Action Taken By the NCAA to Govern and Promote
Intercollegiate Athletics

The items taken before the Association over teyears have been varied, but none
the less significant Their adoption, modification/ or rejection has charted the course
of intercollegiate athletics as we know them today. These items are subjected to
committee study and to round table discussion so that representatives to the annual
business meeting art well informed about the arguments for and against the proposed
legislation before any action is taken.

The breadth of items considered is illustrated in the partial list that follows:

Length of the training period, the practice session, and the playing season
The"'Sanity Code"
Spring training limitations
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Limitation on number of games Per season
Conditions under which NCAA College teams may participate in bowl games
"Red shining" and maintaining satisfactory progress toward an academic degree
Establishing procedure for enforcement of infractions by member schools
Limitation on recruiting practices, financial aid, and "try-outs"
Encroachment of professional recruitment into college ranks
Faculty status and tenure for college coaches
Limitations and controls on alumni funds and recruiting practices
Gambling practices and their effects
Television controls
Responsibility and contributions to youth fitness. (Use of existing physical education
programs vs. "special programs')
Establishment of college championship tournaments
National "Letter of Intent"
College entrance requirements for eligibility for athletic participation
Regulations for Olympic and International sports participation and the drive for a more
representative sports federation
-Foreign student eligibility
Adoption of playing rules, approving championship performances or records, publication
and distribution of rule books."

The topics listed above have affected all college intercollegiate programs to some
degree. Many of these topics will appear again as a threat and will have to be
reevaluated and acted on in the light of the changing conditions of modern times

Recent Items of Interest to NCAA Members

INCREASED COLLEGE ENROLLMENT AND HIGHER ENTRANCE REQUIREMENTS

There are indications that by 1970 college enrollment will be up almost 50 percent
over the figure for 1960. With increased enrollment will come a more selective plan of
admission. A number of member schools already have highly selective admission
standards and a number of conferences have plans or are studying proposals for
in:a-easing entrance requirements. In the past several years the NCAA has conducted
round-table discussions on admission requirements and has appropriated funds for a
thorough study of this matter as it relates to the national scene.

Increased college enrollment should mean that a greater number of students will
have to be provinied with the opportunity for sports participation. T%to years ago the
NCAA authorized its Committee on Youth Fitness to follow up on 'aitudy conducted
in 1956-57 on facilities, programs, and participation data of member colleges. The
compitisop,of the data obtained in 1956-57 with the data for 1961-62 was presented
to the conAntion delegation at the J uary 8, 1964 NCAA business session. Although
the data showed an increase or impr ement in all areas, it did not reflect the per-
centage improvement that should ha occurred. The data dearly indicates that our
college physical education, intramura and intercollegiate programs are not expanding
rapidly enough to accommodate th i creasing college enrollments.

NATIONAL LETTER Cit' INTENT

Recruiting of college athletes has been troubls6me from the beginning of inter-
collegiate athletics. Many undesirable situations have developd and have been
legislated against, but new approaches to recruiting -practices seem to occur regularly.

Those who are advocating the use of the so-called "Letter of Intent" do not believe
that it is perfect or that it will solve 1 the recruiting problems, but do believe that
it will help alleviate some of the rat objectionable practices now in existance in
recruiting athletes.
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Several athletic conferences currently employ the "Letter of Intent" and inter
conference agreements exist between schools of several conferences. The adoption of
the "Letter of Intent" would not mean that a school would have to use it in the
recruiting of their student athletes, but its adoption would probably mean that, all
member institutions, would have to enforce the nonparticipation clause regarding,
students wild transfer to their college after previously signing the "Letter of Intent"
with another member school.

As is the case with the adoption of most regulations, some injustices will occur, bb
approval or rejection should be determined on the basis of what is best for the
student, for education, and for intercollegiate athletits.

TELEVISION PLAN

The rapid spread of television coverage of athletic events throughtut the country
caused considerable concern for all but a few of those charged with the ponsibility
of conducting the intercollegiate athletic programs. It soon became pparent that
some controls had to be administered.

No equitable plait for television coverage has been formulated to date which would
protect or benefit all colleges. The NCAA tnembers, have had to settle for a control
plan which only in part eliminates television competition with small college games. At
the same time the plan distributes the revenue by limiting the number of times a
team may appear on television each season. Because of the unpredictable future of
television and its effects on college sports, the NCAA has adopted the policy of
negotiating and approving plans not to exceed two years at a time. The recently
negotiated television plan for the next two years calls for an income to the participat-
ing colleges of over $13 million.

' NCAA Viewpoint

The contributions which intercollegiate sports offer college students are continually
being reappraised and reaffirmed. This is equally true of the entire college curriculum.
This is as it should be and as long as those concerned in the reappraisal are dedicated
to their task and keep the welfare of the student and his place in society in focus, the
policies and practices permissible in intercollegiate athletics will be reasonably sound.,

There will always be difficult probleins or situations, bdt the fact that the NCAA
membership represents small, medium, and large size institutions, private, denomina-
tional, state, and federal colleges, and universities and academies serves as a check and
balance system. The varied membership tends to eliminate. extremes and to bring
about a moderation with which the majority are able to abide. The viewpoint of the
NCAA is the viewpoint of the majority of the member colleges as expressed through
their representatives.
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,F.VAtTING THE COLLEGE

PHYSICAL'E CATION PROGRAM

D,ELBERT OBERTEUFFER
Ohio State University

There is nothing wrong with college physical. education programs today that some
innovation, experimentation, and the realization that we are in charge of programs
in higher education will not cure. Perhaps to preserve our status at the college level
we may have to destroy a few sacred cows but that might be a good thing for physical
education everywhere. In general, programs prosper where staffs remain alert and are
seriously reexamining programts in order to keep them in step with the whole
advancing pattern of higher education.'

We get in trouble where we cannot prove our academic character is compatible
with the aims and programs of our respective colleges. When we cannot support
physical education as a learning process in a worthivhile area of this culture, then
we are vulnerable not only' to criticism but possibly to destruction.

But our contemporary problems can best be seen as a part of a larger context. Very
obviously the scramble for the educational dollar is of an intensity not seen since the
Great Depression. Gone are those nice relaxed days of twenty or thirty years ago when\
the enrollments were comfortable, the deans were unharassed by pressure groups, the
physical education programs was conveniently tolerated as a pretty good affair making
a nice contribution to the lives of the unhurried students as they eased their way
through the gentle requirements. But no longer! Blame it on Sputnik, if you want to.
Blame it on Rickover or John Dewey or Professor Bestor. I don't care, at the moment,
upon whom you blame it, but times, and things, have changed. Colleges are flooded
with students. Where once we, in physical education, dealt with hundreds of people,
now we must build a program for thousands. At Ohio State University, we will deal
with 9,000 'men and women within the foreseeable future. The University of Illinois
right now enrolls 10,000 in its basicrinstruction courses.

Today a savage battle is being fought over the educational dollar. Space is at a
premium. On some campuses intramural warfare is going on as departments stru:4:le
not oply for dollars but, in some instances, fol. their very existence. In some places
the Oka between the humanities and the sciences is more spectacular than VE Day
although perhaps with not as many Casualties. It is fascinating to watch the troops
of the new scientific technologies storm the bastions of the well-entrenched classicists
and humanistswho, clever people as they axe, have been able to meet the onslaught
of "vocationalism" or "scienc,istn" witiNell fortified positioni behind 30 or 45 hours
of required "general education"! .0.

And we are caught upoln the struggle. I suppose I have been on fifty campuses in
the last three years and wherever I go we, in physical education, have the same
problems. In many places we are in danger of losing oui requirement, or our play
fields, or our academic grading scheme, or our faculty rank or something! There is
trouble abounding, but it is gratifying to realize that we. are doing pretty well, in the
main, in the struggle for survival as our peers try to evolve a new pattern for higher
education for` the age in which, we live.

How. do we meet these local crises? How do we preserve the integrity of physical
education on a college campus? Surely there is no general formula or prescription to
be used everywhere. Eachfisf our situations is unique and thin an evaluation with
recommendations can only be very general indeed.
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In my judgment the best way to prepare not only for our defense and survival but
also for enriched usefulness on our respective campuses is to find out where we are
vulnerable and clean up the situation, find out where we can make a more appropriate
contribution to the education of the college man (and woman) and then do it, all
the whil taking an active interest ourselves as faculty members in the life and
probl of our institutions.

Let' see if we,can suggest some of those 'Spots of vulnerability and some of the
pla where we can make additional worthwhile contributions. Here are five.

1 We should examine our instructional programs and ruthlessly throw out any
activity which is more fitting for a junior high school boy than a college man. Out
would go volleyball, tumbling, softball, trampolining, boxing, and half a dozen others
and great would be the waili9g and gnashing of teeth from the staff devotees thereofl
But when we teach activities at the college level the lads have already had in junior
high school and have had every year since, any intelligent member of a college faculty
believes we should have our heads examined! When you are taught Boyle's Law in
physics on& you are supposed to know it and the best yon can get in college on it is
a brief review in your freshman year. From then on it's college level physics. Bloch
Beauty is not taught much beyond the fourth grade but I've seen college men doing
the forward rollwhich to some smart young scholar in chemistry on an NSF scholar-
ship must be a fascinating activity indeed! We simply have to get rid of outworn,
repetitive, high school stuff in college programs or we are going to bore our student
population to distraction. We are vulnerable on this point of repetition and we might
as well face it and clean out the college program of all such non-college activities.

2. We take too long to do what we are supposed to do. Now, if you want to teach
volleyball at the college level, go ahead and teach it, but give it about four weeks,
combine it with something else, and get about five activities into the semester where
now we have only one. We waste too much time. Handball can be learned adequately
for further on-your-own particiption in two months, canoeing in about two weeks.
We are not making champions in basic physical education. We are educating students
in skills and knowledge and understandings of the fascinating world of motor activity
and we have no time to spend idly refereeing a class tournament or chatting amiably
with a friend while the class practices what we taught them a month ago. .

If we have four semesters to use in a two-year program, the people should come out
of it with some competence in twelve or sixteen activitiesnot four or sixand
nothing should have been taught to them for which they were adequately prepared
in high school.

CO. And that quite naturally leads on to th4 use of proficiency tests. Anything wrong
with these? Why are they not in more general use? They are standard equipment in
English programs, many of the sciences, and some languages. In our field George
Meylan used one at Columbia College before World War I. Harry Scott put one in
at Oregon in 1921. What has become of them? Surely they are not too difficult to
devise. We are toying with one at Ohio State University for outh5,000 men and if
we do not get it in shape, we are going to be in some trouble. , ere simply has to
be some usage made of devices whereby we can section our college men in terms of
need or ability rather than first come, first served. It is hard to convince our peers on
the academic boards that all entering college students are the same as far as their
physical education is concerned and that they all are to be treated alike when they
come to us.

.
4. But what new activities should be included in the college program? It is not

altogether a question ew activities. Some of our old ones should be offered for
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the first time at an advanced level. Swimm' ing, for example. How can we justify a
college course for beginning swimming? They can't in algebra or English composition.
They have them, of course, Remedial mathematics is a rather common coursebut
not for college credit. Couldn't we offer remedial courses in swimming, basketball (if
we must), tennis, and such, and then for credit offer only the advanced sections of
these?

Innovations, new sections, new format depend, of course, upon how far we are
advanced to date on our own campus. Certainly skiing, sailing, navigation, conserva
tion, corecreational activitiesanything done by these people now and in adult life
which presents itself as a respectable and reasonab,ly vigorous and useful activity
ought to be taught, or taught about. Futrheruiczre we need sections or groups discuss-
ing problems inherent in our fie)d,,gainiing understanding of what physical education,
including its spectacular offspri/ng,-ccir4etitive athletics, is all about.

But there goes a sacred covet Imagine a physical education dass not out there getting
a workout! Hoed can you teach about skiing. of navigation without snow or water.

. Well, the ski schools have been doing the former for years and the Power Squadron
has had enormous, success wi4t the latter. They meet the needs of the people.

5. And then there is the matter of the intellectual content of our field. Some of us
have been hammering at this for years. Read Robert L. Blackenbury's artide in our
own jointly sponsored Magazine Quest. He insists that to survive we must 'fincl4nt,
illuminate our intellectual elements. Our literature is filled with this sort of admoni-.
don or entreaty. In an Amergan Academy of Physical Education lecture in 1958 the
splendid educational philosopher H. Gordon Hullfish laid it on the line this way.

No activity of a school 43 warranted that does not have educative consequences for those
to whom it is directed, off, to state it differently, in which the intellectual component is not
central. This it as true in a science classroom as it is on the playing field, when either
involves meaninglesi, repetitive acts, though its absence in the, former may not be equally
obvious. Classroom teachers may "call the signals" as readily as playing field teachers
They are then equally, guilty df the exploitation of human material, of degrading the
educative process. The fact.is, of.cowseand this.is the point of my argument throughout
that your field vshotild either contributejo, tie good life we aspire to haye or have no
place in the edu'cation of,free man. But this conclusion, applies to all fields of knowledge.
All that we teach should liberate the individual from binding custom and uncriticized
habit and move him into tiie larger 'fife of shared Wight and understanding.

t
What does this mein? Haw do" we implement this? You begin by smashing up a

few more sacred cows. You begin, by, realizing that "sweat, need not, be the common
denominator of all physical education _classes. We can organize experiences in discus-
sion, exploration, and self-evaluation. We can teach through empAhy and the
vicarious experience. We can deal with problems 'of consumer need, ethics, and con-
temporary organization. We can deal with an appreciation of sports not ordinarily
in the prograiWe can help our students intellectualize the need for activity, intro-
duce them to exercise physiology, give them' some basic kinesthetics, point out the
"why" of physical education as a basic element in the good life. There are a hundred
ways we can reveal the intellectual ingredient in the physical education experience.
We have just scratched the surface and if we don't scratch deeper in the next ten years
we will be in real trouble.

At the college level particularly, it is absolutely necessary that we illuminate the
intellectual factor in physical education. It is important that we strengthen our efforts
through any and every channel to develop in our students an understanding of
physical education and its contribution to the education and development of man.
Here is a tremendously significant problem and opportunity.
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It has been said that we lie on the periphery of today's educational planning. But,
worse than that, we enjoy the sufferance of man}, in education for the wrong reasons.
Read Conant and you find he has not tU slightest conception of the educative
potential inherent in the physical education experience. Neither does Martin Mayer,
or Fred Hechinger, or Admiral Rickover. Not a critic of education in recent years has
given us house room beyond our alleged contribution to the illusory and ephemeral
"physical fitness " We are clearly, in the minds of those critics,,and in the minds of
countless deans, presidents, and profdsors, custodians of the body which is supposed
to house a sound mind. We are thought of as highly paid exercise boys who are
brought to the campus to teach'games, produce sweat, and keep the campus 13,ains.,,,
among students and faculty in trim to handle the truly important matters of educa-
tion.

What utter, complete, abysmal, and arrogant nonsense! Made even wors by some
of ussome of our ownwho boot lick administration by renouncin thei birthright
as educators and who seem to agree to the implication that we are m ly is Tanneys
or Bonnie Pruddens with advanced degrees! No wonder physical e cation is in
trouble on some campuses! We ought to beand we should remain in trouble until
we can pick ourselves up by the nape of the neck and shake ourselves until our teeth
rattle or until we understand what physical education is and what value it has inher-
ently within it for the education of youth. If we would learn to talk in terms of self-
discovery, status achievement, prevention of delinquency, formation of ethical values,
ego-involvement, and other concepts as fluently as we now talk of isometrics, Kraus-
Weber, and dynamometers we would be better off.

Why can't we? I know why we can't. It is because too many of us do not see or
believe in these kinds of contributions from our program and are more comfortable
measuring strength and half mile runs. And thus we short-change a field which, based
as it is on motor activityexercise, if you willis, like the Corr/pleat Angler, within
striking distanCe of being the compleat education. Rousseau saw this, so did Basedow,
Bode, and Williams and Nash and Hetherington. But I am perfectly convinced from
personal observation and from some of the stuff I read in our journals that the hard-
nosed drill master who sees, when he looks, not a student, but a body; and who
realizes that these bodies are his to insult, abuse, strengthen, and toughen in any way
he sees fit is enjoying tremendously this anti-intellectual body-building kick we are
now on. I am convinced that there are high school and college teachers today who
do not know the difference between physical training and physical education and
who are, perhaps, afraid to learn.

I am not suggesting that we alter college physical education just to please our
critics We will not get anywhere with that kind of boot-licking either. I am suggesting
that there is a lot more to the physical education experience .than many of us have
discovered. Our area of exploration is manman himselfand we, among a few
'others in the life sciences, are strategically located in the van of those whose job it is
/ to educate man abq,ut man.

Now the traditional academician has always been leery of this. He has wanted to
educate man about his world, his things, his environment, but he has had a feeling
that to turn the spotlight of investigation on man himself had better be left only to
psychiatrists, medical people, and perhaps, in recent years, psychologists and social
anthropologists But these are all setspect, every one of them. Suspected of being a
little queer, and thus not academically respectable. Why? Because they study man
himself and the academic man is afraid to study himself. He feels better studying the
atom, or the caves of the Holy Land, or Beowulf. But when some geneticist comes
up with something about DNA and the jiredictability of sex, or 'some one of us
proposes that education in sport in relation/ to our culture might be a good thing, the
long academic nose begins to twitch and 4e are promptly put in our place.
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But we belong with that group that studies man. We offer man an opportunity to
study himself. We deal with the deep motivations of personality, with the yearnings
for status, with the bewilderments of youth as he seeks his identity, with his remorse,
and envy when he does not measure up to his hopes. We deal 1).ith movement in
both its ontogenetic and phylogenetic importance to man andhis development. We
help him understand movement as conveyed through sport and danceits relation to
his personal and cultural problems. These things are every bit as important as mus-
cular strength as productive affiliates of the physical education experience. Is there
anything wrong with seeking these understandings?

I know how much fun it is to win, the score board is an important evaluative
mechanism. It is nice to win in the Cotton Bowlbut the real scholar in our field is
the one who can give depth to the Cotton Bowl experience and, better still, direct that
experience, any experience from the field of motor activity, su that it becomes produc-
tively meaningful and constructive to human life.

I have the distinct impression t 1 we do not start to take ourselves seriously in
these respects no one else wil and th, curtain will come down on college physical
education until a new gener tion of broadly-based scientists will have entered our
field and brought it ba-cc t life. To deal with student welfare is not enoughto
contribute to his understand' g of himself by educating him through motor activity
must be our compelling direc 'on. We have a contribution to make to the college
education of men and women and we must bend every effort to find it. When and if
we do, we will not need to worry about our standing in the educational family of
worthwhile disciplines. Our position, the position of physical education, will be secure.

LIGHT OBSERVATIONS OF A N AMATEUR

W4..LIS M. TATE
Sou hern Methodist University

It is my function on this program totraise some questions with you from the
vantage point of an outsiderconcern41%

in
of the confusion, miSunderstanding,

lack of purpose, and conflicting voices in physical education and' intercollegiate
athletics. By provoking you, I may stimulate some excited and heated discussion
which in turn may motivate rationality and shed some light.

I have entitled my remarks "Light Observations of a Rank Amate r." I picked
these words very carefully. The word "rank" has two meanings which yo know. One
has to do with putrid, spoiled, absolutely offensive. The other meaning \of the word
"rank" has to do with power or hierarchy. Since I am to be the prototype of a
president, I will assume that second definition of the word, too. I would qualify as
both. It will ighten you a little to see how ignorant a man who is president of a
university c be about your field, and you will say, "This is our problem: beware
of ignorant en in power."

Now let's take the word "amateur." I recognize that this is an emotionally laden
word for you profession. The sports world is,torn asunder right now over the various
definitions of is word. I am pleased to see that some writers imply that the word
amateur" is a sy for the word "gentleman," but I suppose that the only way

i4 which I can qualify is to assure you that none of my salary comes fromany of the
ti
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intercollegiate sports income. So, I guess I am an amateur. Another defiruuon of that
word would be "a babe in the woods," as far as understanding the deep theory and
the philosophy of athletics and physical education is concerned.

Let me speak first of the background for some of the things I am going to say.
My idea of the purpose of a college 94,university expenence, or a' college campus,

is that it is organized to develop the pcire'ntial of each and every infiviclu-al student.
We hare a real problem in our tendency to think and plan in terms batches" of
students. Our real purpose is to find the individual and to develop his pokential, and
this means to develop a climate or an atmosphere in the university community and to
provide a set of facilities that will be conducive to all sorts and types of. rowth. ham
ontMho believes in the "whole student" approach to education. I use this "whore
student" phrase with some reservation because It has beco a cliche which immedi-
ately establishes me as old fashioned, but nevertheless ide about the purpas, of
higher education. I believe that the function of the college an 0niversity is not to
develop only the intellect, but also the physical, social, and spin ual resources of the
postadolescent. One thing that I think psychosomatic medicine has proved tq us in
the modern day is trktt an individual is not a series of compartmentalized segments
and that growth and health depend uparLthe mind, emotions, physical fitness, social
adjustment, and spiritual competence, all for a very complex and bewildering world.
1:rherefore you will dot hake to convince me of your belief, because I als6 belie'

that playgrounds, student unions, and -living centers are as im t in the total
process of education as laboratories and classrooms. Yet I do no w exactly how
these facilities and chit programs in which you are pnmanly interested are actually
translated into fulfilling the potential of individual students.

I -ould like to give you my own personal testimony. I am a product of inter.
coll ate athletics. I had the good fortune to parucipate in intercollegiate football,

sand was a participant in physical education from ray early childhood.. You will under-
stand this readily when I tell you thay* father was a YMCA secretary and that I
do not rem Aembegethe tijne when I wasot hanging around a gym somewhere or other.
So I am a product of these experiences. Something has happened to me because of
them, and I would not tike anything in the world for the residue of value that they
have brought me. But how and why they helped, I am not sure. I'm like the blind
man in the New Testament who alias given hit sight by Jes;us. He was called before
the Sanhedrin, a group like this, and asked to testify. Hi rd, "I don't understand
what has happened to me. all I know is that I was blind, /row I can sec. You smart
men figure it out So I want to talk to you in terms of some p71sonal experiences,
and maybe you can make some applications.

What-did I learnel think one of the most important things that I learned was to
understand and be at home in physical strain. I see man, of my colleagues, friends,
and professional people on or off the campus who do not know how to cope with
physical strain This is easy for me to understand because I am expmenced in it.
However, this is not an automatic lesson. Each time I find that I have received value
from this experienc. / find that some of those who were exposed to the same process
do not have the same carryover that I do, and I now realize that three of my former
teammates are dead and two others are completely incapacitated physically because,
although at one time they had splendid bodies, they did not know what to do with
thari and did not know how to learn to be at home under physical strain. The
conclusion must be that there is not an automatic carry-over, but I thank the Lord
that Iliad this beginning and this background because it has been of great usefulness
to me.

Besides the advantage of physical stamina and knowing how to cope with physical
stress, I had litany wonderful experienAs and learned a great many lessotis in the field
or competition One of these is knovWg the thrill of the contest7I think something
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comes with learning how to find thrill in competition We all know/ a good many
people who shy away from cum ition, who will go to great lengths to keep from
hasing to compete, But there is a thrill in desiring to in against equal odds or
competition. and in the need for quick and decisise thinking under pressure Thus,
the pressures of decisiscness and quick decisions do not become morbid or terrible,
or make a martyr of me, l)ut I hase found that the are something to be excited about
and 'to enjoy.

Another of the important qualities u me as a result of these experiences
wasthe ability to learn how to sn lack from a defeat When the play is oser, and
you'se beep scored on, sou do n t hate time to be morbid You hase to pick %ourself
up, brush %ourself off, and get read% to receise the next play You hasen't time to
become sorry foesourself I hase learned that this is a terrific lesson that people
should know, particularly in this %en complex world in which we live.

Of course, I wits greatls enhanced by the thrill and understanding of team play
the dependence 'upon others. the deleganon of responsibility, the sacrifice that.comes
for the good of the team I also learned some great lessons about the discipline of
training and practice, something understi- by %en few people in the stands who
hase neter had any experience with int collegiate athletics What does it take to
make a great punter, or a great blacker. o a great basketball player, or a fine track
man% Discipline, practice. and ielf-denial go into these accomplishments

One of the greatest lessons is that sou hase to 'Lye by the rules Out of bounds is
out of bounds Masbe sou did not step out o bounds, but if the referee sass that you
were out sou would waste too much time tryi g to figure out why. and who pushed
you, and in protesting that sou didn't mean t do it

Another thing which comes to mind as I try to esaluate what this experienpe has
meant to me, 15 that I learned that sumetirrie S i is necessary to take chances and to
make bold and venturesome play that sometime you he to kick on the firsttown
or to run with the ball on the fourth down. o you hase to to a play that the
opponent doesn't quite expect This is the gamb and thrill,of bold, aslyenturous,
and exciting play. From my experience came a gre t admiration for those who excel.
Perhaps I am an inborn hero worshipper, but when,' meet a champion in anything,
who is the best in his field. this brings forth in me an emotional flood of appreciation

We mig as well admit that intercollegiate athletics has a camoser on esery sort
of play an esen sacant lot touch football game, on people shooting at baskets in
the back and with a hoop on the garage door. and on other things that come from
the c tagious excitement and thrill of emulating the `hero or the chdmpion. I also
think that this has much to do with the yen best that any school can produce, and,
while there arc many objections and some %en serious problems about the non-
participantsthe persons who take all their athletics as,obsersersI think ghat there
is nothing bad or dangerous in their emotional sYmbolic identification waif the people
who represent their school

Another thing that I hasc foundwhich maybe you would not put on your list
s that intercollegiate athletics present opportunities fOr magnanimous action. Some
of the experiences which I remember best and which made indelible impressions on

,me, esen more. than some of the scores of the games in which I played, were the
extraordinan esidentes of sportsmanship on the part of some of my opponents

No all this does not lead to automatic salue building We know dlat the desire
to in causes short cuts and cheating We know that defeat can kill the spirit and
then begin to cause rationalization and seapegoating Being defeated does not auto-
matically mean .that tou can learn- to cope with it We know that team play can rob
a person of his inditicluality and his seif-challenge We know that training and
discipline can become an cnd in thcmselyes rather than a means to an end. We know
that hying by the rules can bring un legalistic behayior rather than a spirit of the law
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We know that heru worship can be corrupting, and that champions must be found
as a result of equzl opportunities for all and not be ri:4,:ed or set up. We know that
this magnanimity comes from sports opportunities which can also be opportunities
for meanness or for dirty and unethical participation. How do we insure the good
residue of benefits? I don't knowI think this is your business. Some of you will have
to think it through and perhaps come up with some of the answers about how the
crystalization of the benefits in the 11%e f the people who participate can be made
more than just haphazard

Now I want to mention some things 1,4, badly confuse me about your profession.
It is not up to me only) an other college administrator to work out the answers to
these questions i If you can't work out the answers and learn to be articulate about
some of these things, and give direction and interpretation to what you are trying to
do, I do not know who will do it for you.

The first thing I am confused about is this business of 'physical fitness." I under-
stand from some that it is a myth. I am confused when I read reports from experts
in the field who. by the nature of their statementsleaye me in a quandary as to the
true function of these programs in our academic community. For example, my col-
leagtte on this program has stated flatly that physical fitness per se is a myth In sharp
contrast, the President's Council on Physical Fitness states in its pOlicy guide for
physical education that "physical fitness is a basic objective of physical education."
I had thought that the President's Council had contributed to awakening the Amen-
can public to the need for a physical education program in our schools, but my
impression received a jolt when I read in the first issue of your new publication,
Quest, thelfollowing statement by Dr. Oberteuffer-

Perhaps the academic eyebrow is raised at sport, and us badly named family ?hysical
education, because of the, internally generated confusion relatie to the discerned ,cnds of
its efforts This confusion is patently self destructive Right now the popular theme song
is physical fitness This is the fourth time in this century programs of physical education
have -been captured by tffis popular theme and bent to fit its illusions A demigod comes
out of the southwest with eloquent crc-denuals in folk-lore but with knowledge of neither
need nor know how and asks us all to exercise and sweat and thus save the nation, or at
least its youth. from devastation and desuetude Bludgeoned by a Presidential plea for
physical fitness, we reluctantly test and exercise, Rush up, pull and run-walk 600 yards,
thus chasing a biological end which nut only has no relauon w the educative process but
which has a built in rejection factor which dooms the program to failure in our kind of
society.

These are strong words and, for the ordinary layman who does not understand what
Dr. Oberteuffer is ming to say, they lease, to sa% the least. a strange Impression.
Obviously, a careful reader would not take isolated statements out of context and
imply that they represented the whole truth, but the average layman is likely to
become confused -when such conflicting statements are given emphasis .

Dr. Douglas Fessenden, writing in the March 1963 issue of the Journal of the
Association for Super-town and Curriculum Development, reported that he received
the following replies from school administrators to the question. "What do you see
as the main purpose served by your program of physical education?'"

Our basic aim is w instill a sense of discipline and respect for authonty

The only real justification for physical education is to build strong and capable bodies.
We %ley+, our physical education program as an instrument w be employed in the

doclopment of adequate. wcadjusted personalities

Fessendcn reports that he received such a variety of answers from school adminis-
trators to this question that it was difficult to identify a common program or denomi-
nator or even to make a pattern out of it.
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This nomenclature is confusing to usphysical education Ns. physical training. A
required course of physical training is given on our University's freshman and sopho-
more levels. This is a very good program. But we also have one of the roughest and
most rigorous degree programs in the field of teaching teachers of physical education.
It is a very competent and highly respected academic degree, and yet we call some
of these advanced courses physical education just as we do physical training. It is

confusing to our campus, and to others Of course we realize, in spite of all the people
who do not accept it, that physical training is not a substitute for hard academic
development an more than an intercollegiate athletic program is a substitute for an
intramural program, or ROTC and band drill are the same as physical training. We
have some badly confused people who want to exchange these programs and I plead
with you not to let anybody equate your work with anything like band or ROTC
but do not try to equate your work with something that is nothing like it, either.

I think the intercollegiate program is increasingly healthy because it is largely
conducted by gentlemen who want it to be an asset to this country and to the colleges
and universities who participate. We all know at least a few exceptions that have
been held up to us and are beaten over our heads all the time.

Another question I would like to ask is, How do you motivate this carryover factor?
You have wonderful acuvity programshow do you know, and how are you sure that
they will carry over?

I would like to talk a minute about your problem of required courses. In my
experience, not only in physical education but also in other parts of the curriculum,
I have noticed that where a course is required, something happens to it. Something
happens to the students and to their attitude when they go to that course. Something
happens to the teacher of that coursehe comes in and says, or at least thinks, "You
didn't choose me and I didn't choose you. If you don't do what I tell you, by gum,
you're going to be here next term. There's no way except to pass, there's no way to
pass except to please me. Now let's get this straight." The student replies, at least in
his mind, I don't want to be in here. they forced me in here, I'm not going to like
it, I m going to resist it.:' This often happens to a course when it is required and I
think that part of the piciblem is the fact that in so many places it is felt that "it's so
good for everybody that we should require it." This kills the sparkle and the oppor
tuhity in it. But that's your problem, not mine. -

The thing I would most like to say is that you should rake yourselves seriously.
Apart from some bad examples of the use of physical education courses to keep
athletes eligible and the stigma that comes from that, your program is a very impor
cant and demanding, exciting. and pertinent part of the university campus. We need
a great deal of research to answer certain questions, but we also must realize that the
main function of this program is good teaching. I w uld like to testify that some of
the best teaching dune in higher education today is one in physical education. This
is my limited experience, but in intercollegiate ath tics we see We coach as almost
the master teacher in so many universities, for he to es what he has and develops his
group by hard work &harder work than is done by ahnost anybody tIst on the
campus) , and tries to make this potential into something better.

In conclusion, I v:.oult1 say. Take yourselves seriously and be articulate about your
purposes. You do not have to be defensive about your )glace. Provide an example in
this important work you do which will enrich the whole academic w.-orTcl.

4g0 .
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history of sport

THE FORMATIVE YEARS OF SPORTS CONTROL

AND THE FOUNDING OF THE AMATEUR ATHLETIC
UNION OF THE UNITED STATES'

ROBERT KORSGAARD
Ball State Teachers College

The Years Preceding Athletic Control

History is replete with man's interest and participation in sport. Despite their
puritanical heritage and stru:Kling efforts to give birth to this new nation, Americans
loved and engaged in games and sports from the beginning. However, as Foster Rhea
Dulles said, "It was a phenomenon somewhat difficult to explain, but the first faint
stirrings of popular interest in sports may be traced to the decade before the Civil
War " And although sports writers, doctors,, and devotees of sports expressed a concern
for the apparent lack of health and physical vigor of the Amencans,,as\ontrasted with
their European cousins and advocated participation in vigorou3. sport tikcounteract

ed States at
is too new a corner o-d,

er, in 1833, to have been

the deleteiious effects of the type of living prevalent in the U
much prejudice continued to prevail against sport. "Dem
earth," wrote a shrewd foreign observer, Michael Ch
able as yet to organize its pleasures and amusements."

Despite this lack of organization, many devotees .au d be found. he individual
with some athletic prows- would seek an outlet for hl zeal and skills and often an
enthusiastic group of folTowe-rs would encourage him to test his abilities against others
or against some set standard.

Athletics manifested itself in many curious ways. Pedestrianism was extremely
popular and included foot races of from 50 yards to 10 miles, walking races of from
1 to 500 miles, and as many types of exhibitions and hippodroming as the imagination
could conceive. (Hippodroming was the practice of engaging a hippodrome for
pedestrian matches, the participants receiving the admission fees.) It was the vogue
for the "ped" to issue a challenge, either directly to his intended opponent, through
an intermediary, or through the newspapers. Undoubtedly many such races were run
for the sheer joy of pedestrianism and competition but as a rule the challenge was
followed with a side bet. It was not necessary that the competitor himself put up his
own stakes, although he might do so, for often he would have a sponsor who would
stake him. Sporting periodicals and community newspapers constantly tamed these
challenges from pedestrians and other athletes. Some typical challenges of the sixties
read as follows:

2Bibliography may be obtained from the author.
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Pedestrianism challenge:

Poughkeepsie,_February 26, 1863

Seeing Mickey is not satisfied with his defeat by me some two years ago, I now will make
him a match to run him 5 miles, and jump 500 hurdles 3 feet high. The one that runs it
the quickest, and knocks down the least to win. and I will pick up 100 stones one yard
apart, with him, the one that does it in the shortest time to win, each race to be for $25
a side, and the Editor of the Spirit to be stakeholder. As soon as Mickey puts up a deposit
23 a forfeit, I will send the same amount of money, and name the place to run.

Jas. B. Kens ley.

A boxing challenge in 1860:

Billy Clarke of Birmingham will fight any 104 lb. man in the United States, give or take
2 lb., for $200 or $300 a side. Money ready at William Clark's saloon, Laurens street, near
Bleecker-street, New York.

A hammer throwing challenge in 1865:

I, . .. challenge any man in the world to throw the hammer (weight-of hammer not
to exceed 16 lbs.), for from $200 to $1000. Also, the common chopping axe, the 28 or 56
lb. weight. Any gentleman desinng to make a match at either, by dropping a line to Thos
Jarmy . __Toronto, C.W. (Canada West), or. through this paper, will` be promptly
attended to

Reports of skulduggery, bribery, "fixed" matches, professionalism, and even the
concoction of fictitious sporting events by reporters, were frequently heard. There was
no policing of the events by any organization nor was there a central clearing house
to establish rules, maintain records, or resolve issues. Saving occasional protestation
from the press, contestants, backers, and followers ran their events as they saw fit
Among the rare exceptions were the rowers who had better organization and honesty
of effort in making their sport a more legitimate practice than other sports of the
times. One of the most active rowing associations of the middle nineteenth century
was the Schuylkill Navy of Philadelphia and it was noted fot the fairness of its regattas
and,its excellent administration. The first amateur boating organization in American
waters was the Castle Garden Amateur Rowing Association, organized in 1837 with
twelve or thirteen dubs. It continued for many years in maintaining integrity in
rowing.

Other sports of the limes intiuded cricket, baseball, swimming, gymnastics, cock
fighting, horse-racing, dog fighting, billiards, wickets, pistol and rifle shooting, rackets,
football, curling, roller and ice skating, hunting, fishing, as well as numerous unique,
if peculiar, activities such as fire department contests of various sorts, telegraph pole
climbing, and jumping and dancing matches.

In sports other than rowing, a few scattered attempts were made to regulate the
conduct of participants. Writing of some early efforts, James . Sullivan remarked,

The first authentic report that can be found is one of an amat r athletic meeting held
in Hoboken, N. J., Sept. 4, 1838, and athletic games were held in the United States and
Canada at intervals from that date up to the late sixties. . . . The first amateur athletic
meeung held in the Lnited States by a properly organized amateur athletic club was given
by the H.M.A. [sic] Association of Paterson, N. J. on the race track of the Passaic County
Agricultural Society in the Spring of 1866.

The New York Athletic Club also was organized in 1866 and soon thereafter spon
sored both dosed games for its members and open games. Pedestrian and snowshoe
clubs had been popular in Canada since 1840, and by 1865 the Mo'ntreal Pedestrian
Club was a leading force_ in Canadian athletics. It was noted that, in 1856 a cricket
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club adopted a series of resolutions disapproving the action of one of its members who
took part in a match bitween two clubs, neither of which was his own club. Aside
from these few instances, however, there was little control over sports.

The Caledonians

One of the brighter scenes in early Arrierican sports can be credited to the Scotsmen,
who brought their native games to this country and engaged in them as they had in
Scotland. The Caledonian societies held annual games in their communities and the
first reported one occurred at Boston in 1853. The next games to gain attention were
those of the New York Caledonians, who held their first annual contests in 1857.
Philadelphia's society ran games in 1858 and soon societies were holding games in
Canada and in several states from the Atlantic to the Pacific.

The Caledonians of New York City customarily assembled at the club house in
their full Highland costume of kilt and hose representing every variety of clan.
Delegations of the members of other Caledonian Clubs occasionally participated in
the sports and games. When visiting in the United States, some of the celebrated
athletes from Scotland would join in the games. On the morning of the annual

'festivities the assemblage would wait for a signal from their leader and then would
march and ride to Jones' Wood, arriving in mid morning "amid the enthusiastic
cheers of all present." They marched directly to the lower part of the lawn where, a
space of 550 feet in circumference was roped off and after bagpiping and some
dancing, the games began. Typical games included from I& to 25 events, among which
were hammer throwing, putting stones, running and standing Jumps, short and long
runs, walking, hurdling, hop, step and jump, novelty races, "Restling Scotch fashion,"
dancing, singing, and quoits. Sometimes entrance fees were charged and prizes, cash\
medals, or articles of clothing were offered. Admission fees of fifty cents aided in
financing the games.

Although the games were primarily for the Imembers, spectators were admitted and
estimates of attendance as high as 30,000 were reported. Generally from 6 to 15 per-
cent of those in attendance were contestants. In contrast to other sporting events of
the times these games were well organized and the behavior of the contestants and r
spectators left little to be desired.

The Caledonians flourished and grew. Eventually they ran Junior Caledonian games,
held North American c,nventions, standardized weights, distances, rules, etc. of the
events and lent tone to the athletic program affOrded the Scotchmcn and their
descendants. Euntually their money prizes led to problems of amateur status for
some and restilted in some younger members breaking off from the parent club and
the formation of the Scottish American club. Along with the rowers, the Caledonians
deserve much credit fol the fine precedent they established and the wholesome.
influence they have exercised over sportsmen up to the turn of the century.

Early Attempts to Regulate and Organize Athletic' Competition

Exclusiv'e of the Caledonians and the rowers, who were concerned only with their
own groups, it was not until 1861 that an attempt was made to formalize and properly

:A few words concerning the use of the term 'Athletics. Athletics in Europe And nine-
teenth century America referred to those events which are now identified as trackrand field
events. Similarly the tcrm games referred to track and field meets. It was not until well into
the twentieth century that the AM.. acknowledged that athleiics perhaps was too ambiguous
a term for general use. It may be noted, however, that the term athletics is still used in
connettilwith the Olympics rather than track and field.
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conduct athletic events in the United States. The Fashion Pleasure Ground Assoctation
of Long Island attempted to conduct track events in the first recorded effort to
sponsor an organized meet. Sporadic efforts to organize track culminated in the
holding of a 100 yard race, allegedly for the national championship, at Circlesille,
Ohio in 1863. Sceral challengek races were run for the "championship" but the title
of champion was rather meaningless since many who considered themselves abose
average in athletic skill were prone to adopt the title. The Cyril War inhibited the
promotion of organized athletics and it was not until 1865 th4t Canada and the
United States really met with any degree of success in these \entures.

In 1866 the New York Athletic Club was organized and two years later it began
a series of semiannual games. Since its inception this club has exercised a role of
leadership unmatched by any other club. The form of organization, constitution and
bylaws, and rules or laws for the conduct of athletic and other games served as models
for many of the hundreds of athletic clubs which were to follow in its wake in the
last three decades of the nineteenth century. Patterned after the Amateur Athletic
Club and the London Athletic Club of England, the New. York Athletic Club
borrowed much of its knowledge from them and other English sports groups. Despite
some mistakes it was instrumental in bringing a semblance of order out of the chaos
that dominated the athletic picture of the day. The San Francisco Olympic Club,
probably gie oldest social and gymnasium club in continuous existence in the United
States, addkd athletics shortly after the New York club set the pace. Colleges, although
preriously lengaged in track and field, seemed to become more organized at about this
time. During the seventies, hundreds of clubs., sprang into existence all over the
country and their influence seemed to grow in proportion to their numbers,

Leadership by Athletic Clubs

With the adYent of the athletic clubs, it soon became apparent that organization.
respectability, and control were desirable and would hare to come about. Many forces
had been at workthe spontaneous challenge matches. the precepts from Engla6d,
Canada, and Scotland, the Caledonians. the athletic clubs, the press, the col-
leges, the other sports clubs, and, no doubt, other factors. Ultimately the conduct of
sports in this country resulted from a combination of interacting forces and no one
facet should be awarded either the entire credit or blame. Many seeds of organization
had been scattered and it-was inevitable that soon a crop would be harvested. In
1872, England formed an association of athletic clubs and it seemed axiomatic that
whateser England did. athletically speaking, America would soon follow.

The cyils associated with spurts were nut, however, banished simultaneously with
the athent of the athletic clubs. Betting, running under assumed names, proselyting
of athletes, excessl%e %alues of prizes, the concept of amateurism, membership in clubs
and competing with or against nonmembers, or competing for more than one club,
were among the persistant problems.

The Spirit of the Times, a leading sporting newspaper, was the self appointed
guardian of athletics and constantly suggested means for improving the status of
spurts It proposed that one athletic club should be the recognized authority in athletic
matters as was the custom in England. Little effort was made to adapt English regula
tions and procedures to American needs and all suggestions were, more or less, mere
copies of English ways of conducting athletics.

Early Efforts at Athletic Control

In July, 1873 there occurred the first effort to'organize athletics beyond the club
Mcn from Brooklyn and New York gymnasiums organized the National
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Amateur Gymnastic and Athletic Toutnament Associtttion for the advancement of
athletic and gymnastic exercises. A tournament was conducted and proclaimed an
extraordinary success but, despite this, the organization ceased to exist after this
meeting.

Santiments were expressed in Canada and the United States in favor of a sports
governing body to be called the North American Amateur Athletic Association; It was
initiated by a Canadian in 1873 and while much interest was evinced by athletic clubs

interestedinterested citizens of both. countries, the gru'up was never organized, even after
the New York Athletic Club attempted to call a convention for this purpose.

Ed Plummer, the athletic editor of the Sportsman, a former professional walker and
swimmer in England and a promoter of walking tournaments, fanned the flame for
unification of athletics by calling ftr a convention of athletic clubs in 1878. Although
thirteen metropolitan New York clubs attended, it was significant that the New York
Athletic Club did not see fit to participate,..At a subsequent meeting on March 25,
1878, the American Association of Amateur Athletes was formally founded. A review
of the activities of this association many years later indicated that it had exhibited
little vitality, took no steps to assume authority or enforce its rules, and quietly died
a few months after its birth.

The Columbia College Boat Club in 1879 planned an athletic meeting intended
for amateurs only. Guides, rules, and definitions were set up for the conduct of the
meet and it was later revealed the standards had really been established in anticipation
of the formation of a sports governing group entitled the National Athletic Associa-
tion. Criticism was offered because this group was composed mainly of nonathletic
clubs, exclusive in nature, which sought to superimpose their regulations on the
athletic clubs. As a result of this criticism and internal strife this group did not gain
acceptance among athletic clubs.

Athletic Control Established

The athletic clubs, not wishing to become involved with, and possibly dominated
by boat, polo, lacrosse, or other sporting clubs, passed a resolution at one meeting in
which they found themselves to be a majority, to the effect that an organization of
nothing but athletic clubs should be formed. This led immediately to the founding
of the National Association of Amateur Athletes of America on April 22, 1879. Seven
clubs of the New York, New Jersey, and Boston area became charter members. The
constitution was modeled after that of the National Association of Amateur Oarsmen
and ended a year or so of much exchange of letter writing, newspapers comments, and
meetings by many individuals and clubs.

The new organization sprung into action immediately and the years immediately
following its founding saw many athletic events being conducted, a rapid growth in
the number of clubs and numbers of competing athletes, and, as might be expected,
attendant problems of amateurism professionalism, proper sponsor hip of meetings,
jurisdictional matters, etc. In 1881 the association incorporated and It was also in this
year that provincialism gave way slightly when a person from outside the vicinity of
New York was elected to the executive committee.

By 1882 'there was a decline in interest in track, the number of clubs had been
reduced considerably, and the strength of the NAAA declined sharply. Many criticisms
were directed at the NA.k.k, not the least of which was that despite the affiliation of
the IntercnIlegiate Athletic Assopation, the parent organization recognized all seven-
teen members of the IAA as only one cluS,,which resulted in each club having but
one seventeenth of one vote. 'Why the colleges accepted this ignominious role in
athletics when the custom in lacrosse, cricket, rowing, and lawn tennis associations
was to recognize each college as a separate club, is difficult to assess. In 1883, the
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National Association began publishing The Amateur Athlete which appeared weekly
for seventeen issues but dui. to nonsupport from the athletes became a bicycling and
tennis magazine. By 1884 the Canachariliad funned- then own governing body and
withdrew from the NAAA. It was in this same year that the Pacific Coast Amateur
Athletic Association was organized but no effort was made to affiliate the two organi-
zations. Because they were thoroughly disgusted with the management of athletic
affairs and those in control of the NAAA, the New York Athletic Club decided to
withdraw its membership. The resignation of this powerful club proved to be a telling
blow and soon other clubs followed with their resignations.

The Manhattan Athletic Club had been organized in 1877 and rapidly achieved
athletic and financial strength unmatched by any club, with the possible excepuori of
the NYAC. An intense rivalry existed between these two clubs and continued for
many years. Bitterness was intensified because the Manhattan A.C. virtually% became
the National Association of Amateur Athletes of America and several times legislated
to the disadva`ntage of the NYAC.

The Amateur Athletic Union of the United States Emerges

Dissatisfaction with athletic affairs and mismanagement by the National Association
was openly and continuously expressed during 1887. Besides the NYAC, the Athletic
Club of tfic Schuylkill Navy of Philadelphia was a severe critic of the governing body.
Unwilling nip,seippress its feelings or to be content with continuing the unpleasant
status, the 'latter dub decided that counteraction of a constructive nature was impera-
tive Accordingly it wrote a letter on September 12, 1887 to -the NYAC, suggesting the
formation of a new amateur athletic association. to response, on September 14 the
NYAC circulated a letter to fifty clubs, including colleges, which stated, among other
things. that a meeting would be held at the NYAC on October 1, and that

The general purpose is to form an organization broader in its scope, more liberal to
clubs at a distance from this city, more far reaching in its purposes, and more general in
its encouragement of amateur athletics than the present association.

The Span of the Ttmee on October 8, 1887 reported that the meeting was held as
scheduled and in attendance were representatives from rune athletic clubs from New
York, New jersey, Detroit (by prosy) , Washington, D. C., Delaware, Indianapolis, and
Philadelphia, and .letters or telegrams of support from fine other dubs. Neither the
Manhattan Athletic Club or the collegiate clubs attended. The delegates decided that
an organization should be formed and other clubs invited to juin. Officers were elected
for the temporary association and a constitution committee was appointed which
became active at pnce. On January 21, 1888, representatives from fourteen clubs
responded to the roll call, and the Amateur Athletic Union of the United States was
formally organized.

Eastern United States now found itself with two national sports controlling bodies.
lnevitably a feud arose between the two organizations and the contention for domi-
nance resulted -in intense rnalry and bidding fur support from the. clubs and athletes.
Eventually the National Association of Amateur Athletes of America lust more and
more members, strength, and prestige and decided it should seek amalgamation with
the AAU. It was not lung before all colleges and clubs withdrew theirypport of the
NAAA and the Manhattan Athletic Club fiec4me the only remainflig member of
standing. Thus, only a club remained and the AAU was not interested in attempting
reconciliation since it contended there was no national body left to negotiate with.

Because they protested the administration of both groups and in order to protect
their own interests, a number of Midwestern clubs organized the Western Association
pE Amatcur Athletes at St. Louis on October 14, 1888 Although the AAU recognized
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the existence of this group and the Pacific Coast Amateur Athletic Association, it took
no action for or against either of them.

The AAU sprang into action immediately. It sponsored meets, tried to put the
athletic house of Eastern United States in order, legislated and adjucated athletic
affairs constantly. Eventually it became strong enough to command sole control of
athletics and proceeded to do so in arbitrary fashion, at the displeasure of many, but
to the satisfaction of the majority.

Although the feud between the two spurts governing bodies VY.lS intense and bitter,
there were men on both sides who could see little sense to the dispute and initiated
efforts to resolve the conflict. After some exchanges of letters and personal meetings
between men of both organizations, a committee report was prepared and accepted
which resulted in the dissolution of the NAAA on August 1, 1889. Although it would
be exa:,:erating to say that all would be harmony in matters athletic henceforth, it
could be said that the way was well paved for the AAU to become the sole governing
body over sports, with the possible exception of those participated in by educational
institutions.

Conclusion

This then is the story of the antecedents and the founding of the Amateur Athletic
Union of tke United States. It was born out of a need for unification, standardization,
communication, liaison, organization, and administration of affairs athletic. Its birth
was a tremendous struggle, its conflicts many, and its problems never ending. It has
made mistakes and enemies and has caused injustices, but, as is true in all countries,
the United States demanded some central body as a parent organization for all of the
thousands of athletes and hundreds of clubs who wished to compete with a semblance
of order and integrity.- The AAU has attempted to provide this leadership. How well
it-has functioned can be measured in its subsequent history, its years of existence. its
gro\arth, its power, the men it has influenced, and its present status.

,BACKGROUND OF THE CONFLICT

BETWEEN THE NCAA AND THE AAU'

PAUL STAGG
University of the Pacific

In order to understand the problem fully, it is nicess:; to go back into the
sequence of development of sports urganir.ittuns in Allis country. Athletic activities
have always been carried on. However most of the spurts as we know them had their
beginning on the East Coast in the last half of the nineteenth century, particularly
since the Civil War Although the sports wf rowing, baseball, football, track and field,
and others were practiced in the early clays on the various college campuses, generally
athletic activity was considered Something to be tolerated, rather than fostered by
educational institutions. Activities were largely run by students with the help of some
alumni. Generally there was little organization until near the end of the century.

tnibliography may be obtained from the author.
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Along with the gradual development of athletic programs on the college campuses,
there was a much faster {development of a sports program outside the college field.
Throughout the East, especially around population centers, athletic clubs developed,
particularly in the New York City area.

The first organization for the control of amateur athletics was fo in 1879. It
was called the National Association of Amateur Athletes of America.Vie strength of
this organization was in the Ncw York area, where it conducted various athletic
championships ,fur about ten years before it was forced out of existence by the AAU.

The Amateur Athletic Union, (AAU) was formed in 1888. The reason given for
its formation was the general dissatisfaction over the way athletic affairs were being
handled by the National Association of Amateur Athletes of America.'lgailier ironic-
ally, the quoted passage is very similar to the charge leveled at the AAU by the
National Collegiate Athletic Association (NCAA) a few years later.

The AAU, at first had a club membership, but later changed to association member-
ship, each club or similar organization being entitled to representation regardless of
size or activity. An effort was made to get all organizations sponsoring athletics to
join. Pressure was brought to bear on the various organizations to have all competi-
tion and exhibitions of sporting events sanctioned by the AAU by disqualifying any
participant in an unsanctioned meet from participating in any athletic sporting event
sanctioned by the Union. Since the AAU conducted meets and tournaments through-
out the country which, in the early days, were not equalled by any other organization,
the pressure could be great. The AAU had a system of registration whereby persons
competing in sports over which it claimed jurisdiction would have to register with it,
certifying to their amateur standing. At first it claimed jurisdiction over all sports,
however- soon many of the team games, such as football, were eliminated. Although
viithiri the United States the AAU claims jurisdiction over relatively few sports .
partiipated in by the colleges, they do claim full jurisdiction over all international
competitions.

The NCAA came Into being in 1906 as a result of problems in connection with
football, particularly the football rules. There were 38 members at first, but It has
grown in membership' until now over 500 colleges and universities are members.
Membership is institutional. From the beginning the NCAA was constituted as an
advisory body with no cxe,cutive function except through its committees. This prin-
ciple was follow.ed until 1947, when the enforcement program was inaugurated.
Nevertheless, through the various committces and through resolutions at conventions,
forceful actions have been taken. The NCAA expanded its influence through its
ihainpionship events, which began in 1921 with a track and field championship.

Through the years there have been several areas of conflict between the educational
institutions and the Amateur Athletic Union:

_7
1. The AAU's ru/cs requiring sanctioning of events and registration of participants.
2. The question of the right of the colleges to compete internationally with other

educational institutions without permission of the AAIJ.
3. Representation in the Olympic organization.

Early Conflicts with the Colleges

In the years immediately after the formation of the AAU, the colleges had no
organization to fight their battles for them. My father, Amos Alonzo Stagg, once told
me that there was a good deal of unrest among the colleges in the 1890's over the
rules of the AAU. He said that during that period, when he was at the University
of Chicago, he took issue with the Central Association of the AAU and won certain
concessions relative to educational institutions running their own affairs.
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One of the best documented early conflicts between the colleges and the AAU
occurred in basketball. During the early years of basketball, which was invented in
1892, the YMCA was largely responsible for its promotion, but as basketball became
better known the athletic clubs under the AAU began to play the game. As a result,
the YMCA and the AAU collaborated in the publication of a basketball guide which
included the registlation rules of the AAU. Registration, required certification of all
participants as to their amateur standing. Any registered team playing an unregistered
team was disqualified and outlawedSince there were not tun tintify teams playing
basketball, it was the custom of the colleges making a trip to pal up a game or two
with athletic dubs. Some of these clubs were registered with the AAU and some were
not. This resulted in a number of well known institutions being in constant trouble
with the AAU.

The decision to publish a collegiate basketball guide came out of a discussion at
the time of the Yale Pennsylvania basketball game at New Haven in January. 1905.
Ralph Morgan, the Pennsylvania manager, had received a letter from James
Sullivan, secretary of the AAU saying that if Pennsylvania played Yale, which,
considered an outlaw team because it had played the Crescent Athletic Club, Pennsyl-
vania would be disqualified and outlawed. It was suggested at that time that the
colleges form a committee of their own to make the rules of basketball and leave the
matter of eligibility up to the individual college faculty. This committee was formed
in 1905 and came under the NCAA in 1908.

NCAA Comes into the Picture- 1920 -1940

Immediately after World 'War I, there was a great rev ival of interest in athletics.
The NCAA began to expand its functions and take an interest in activities that
previously had been left to the AAU. Most of the conflict revolved around repre-
sentation in the Olympic organization, although there were three incidents outside
that area worth mentioning.

Until 1921, the NCAA had never entered the field of conducting national champion-
ships. Before then nearly all the big championships were run under AAU sponsorship.
When it was suggested the NCAA conduct a track and field championship, the AAU
did their best to discourage it, however, the NCAA went ahead with the track and
field chaippionship and,later, other sports.

A second incident occurred in 1923, when the NCAA was asked by the Paris Univer-
sity Club to Jielp secure American college students to eumpete in the International
University Meet in Paris that year. With the permission of the University of Southern
California, Charles Paddock, an outstanding sprinter, competed in the meet. After
the meet Paddock was suspended by the AALI for competing in the meet without
permission of the AAU and made ineligible to compete in the next Olympic Games.
At that time a statement of policy was made by the NCAA as follows:

American colleges and tinkersities reserve the right to determine the eligibility of their
students to compete in intercollegiate athletic meets in this country and elsewhere.

Although this situation was clea'red up, the conflict of jurisdiction still remains in
doubt.

In 1928 still another clash occurred betAthe AALI and the NCAA. In that year
the National Amateur Athletic Federation, which was a federation of a large number
of organizations fostering athletics, including the NCAA, conducted an open meet.
Five Northwestern University swimmers eumpeted in the meet with the consent of the
university. After the meet the AAU:disqualified these five swimmers for competing in
a meet not sanctioned by the AAU. As the NCAA was a strong backer of the NAAF
the Association appointed a committee to discuss the whole matter of NCAA-AAU
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relations. As a result the AAU later modified its constitution to alloW/ the colleges to
certify to the aneateur standing of their athletes for competition in AAU meets,
instead of each indit ulna] hating to register and certify to his own amateur standing.

The Olympic Games Isere resiscd in 1896 by Baron Pierre de Coubertin and his
associates. At that time, under the leadership of James E. Sullitan, AAU sec etary,
the AAU assumed control ewer Anici lean interests. An American Olympic Co mittee
was formed, a self pelpetuatini body hating neither constitution and by-lat s, nor
rules of procedure It continued to manage the .\nietie.ui 0111111/IL team fro t 1896
through 1920.

The first official connection the NCAA had with the .1rneriean Olympic Co mime
was in 1919. when it was git en one representatis e on the Committee and lat r when
President Pierce of the NCAA was put on the Executive Committee

As .1 result of the criticism of the 1920 Olympic Games the American lympic,
Committee appointed a Reorganization Committee with Piesident Pierce as o mem
ber. This Conimittee deeded to foini an .1incrican Olympic ,Nssoeiation whirl would
hate complete supers ision over all American Olympic. affairs. The Olympic osocia-
non was to select an Olympic Gaines Committee which would be responsible for the
conduct of the Games. At that 'time it was agreed itild later approved by he old
Olympic Committee that the AAU was to hate 33 delegates and the NCAA 6 dele-
gates out of .1 total of 94 delegates in the Olympic ,Nssociation. Howe:ter, at a second
meeting of the Reorganization Committee, which President Pierce could not attend,
the NCAA delegates were reduced to three

In protesting this .citron, President Pierce brought out set cral points, two of which
were:

1. The NCAA embraced nearly eery institution of athletic prominence in the
country: at least 350.000 athletes were represented.

2. In the Olympic Games, 1896 through 1912, 69 percent of the hist places were
on by Arriericans who were eollege men. The repiesentation was equally.good in the

1920 Olympics. In s icw of dos repiesentation of college men on teams, the institutions
thlat they represented should be granted grcatcr reeognition, through recognition
of the NCAA.

Dewite the plea {tom President Pierce, no adjustment was made in t NCAA

4- representation, so in December the NCAA withdrew from the .1merican Olympic
Association. ()ter the period of the next few yens, before the Olympic Games of 1924,
the Olympic .1ssociation ellanged its eonstitution and bylaws to make the toting'rules
satisfactory to the NCAA. so the NC1.1 withdrew us resignation and cooperated to
carry through the Games of 1924.

Again in 1926. the meeting of the Arno Lean Olympic Association, according to
President Pierce, became a test of strength to change the constitution of'the Olympic
AssociAion for the purpose of increasing the 'power and control of the AMT. The
constitution IN dS changed to make the delegates, who were predominately AAU, the
new Olympic Committee to run the, Games \gain the NCAA withdrew fro rq the
American Olympic .1ssociation, only to resume membership 1927ifter being
assured that the tryouts for the 1928 Olympics would be condueted on the 5.114 basis
as for the pro Ions Olympics. As it wined out, the NCAA representation hid little
or no influence on the conduct of the games.

In it memorandum in January 1928. which John L Griffith, lOmmissibi r, wrote to
the Directors of .Athletics of the Western Conference, he noted that th retically the
Olympic Committee manage'd and controlled Olympic affairs, but actually was
dominated 10 the AAU. For woof of this he noted that at a recent meeting the AAU
had selected the Olympic. toadies, named the city in which the Olympic tryouts were
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to be held the coming yar, agreed upon the days for the trials, and made other
arrangements for handling the American Oly i,,,

This fight for representation continued thr h 1937 when it appeared that the
NCAA had equal representation on the eight games committees in which the colleges
were interested.

Recent Conflict Between NCAA and the AAU
Following World War II the conflict 1;etwten the NC.; and the AM: died down.

Howeer, i the las few Nears there has been increasing irritation oscr the manner
in sthi e AAU perates amateur spurts This came to a head in a 'netting of the
NCA 'Council in _April 1960, at which time the) noted to cancel air articles of
agreement e AAL'

In justification of their withdrawal, the NC.XA Council brought up the following
examples of administration:

1 Ineonsisteiat administrationthe AAL sanction fees sacs and sometimes are npt
applied. depesiding on the indisidual or ageno insolsed.

2. Inadeq0te administration of the amateur rulethe last minute cancellation of the
Unrsersity of IotsaPhillips 66 Memorial basketball game

3. Poor handling of foreign rclations--iht ill-fatc-d sisit of else Swedish basketball team
in 1959

4 Inabtlits to rails the support of sister organizations. loss of faith An the AM_ bs the
high sehoOls, colleges. and'national coaching organizations 1

The result was a series of meetings between the NC.IA and the AAU to try to
resole the elfficultic-s The NCX.X proposed a federation plan for administering
athletic:5,in aie United itates with four categories of membership. namely, the second-
ary schools, the colleges, the armed forces. and open competition There would be a
separatt federation for each, sport Under this arrangement the AAL' could continue
to cor4o1 athletics in oilen competition, as a does nos.. but would share with other
organizations the rights to determine {Julie,. on .! national and international basis.
The AMY., on the other hand, claimed that no new organization was needed to
control amateur athletics, and that tho h d authority from the International Fulcra-,
tiory to handle the program

Ih the process of negotiation iu Fe r an of 1961, a committee of the NCAA
prsented some recommendations to theth iLd States Olsmpic Committee to correct
weaknesses seen in that organization. 'Mitre is no indication that these recommenda-
tihns will be implemented -
/ .Although the A Al' neser accepted it the NC X X and other organizations were

linwilling to let the- federation idea (la The \(.A X, in cooperation with other organ-

r4mtions.
monad ahead to form federations in the sports of baseball. basketball, gym-

, nastics. and tracl, and field The 7 rack and Field Federation lxcame actisc in
September 1962 and beg n to sponsor its sarious parts of the courars a series of meets
which did 'not-halt the sanction of the X XI- The AAL' retabitted by threatening to
rule ineligible ans athletes competing in a leder won went and finally did rule some
athletes

The ci;uniered by, sending a mcmorandum,to its members on October
1962. asking.

2417--

1 The the colleges with ,pm AAL membership 41,

2 That trfmber inst ions not 'emir athIctes in %%I competition kinic-s, sanctioned Us
the appropriate federation.

3 That staff members withdraw from membership on kAC commatc-es in she sports of
basketball, gsmnastics, and track and field ,

4 That institutional facilities And equipment be used to further tL federation acristtics
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As the NCAN,Aembcrs moved to support the Association's stand, 1 great deal of
consternation was apparent as the season for the big Indoor meets Approached. Most
of these indoor meets are promoted by outside organizations for the entertainment
of the winter crowds in the big cities such as New York, Boston, Los Angeles, and
San Francisco. Although the federations were willing to sanction these meets, the
AAU was not willing to have dual sanction, which made for an impasse. In the next
month two plans were drawn up at meetings of representatives of both sides. However,
in each case. at a later date the AAU turned the plans down.

In January 1963, at the suggestion of President John F. Kennedy, another meeting
was held, with General Douglas MacArthur as mediator for binding arbitr(tion. Out
of this Meeting came, a moratorium between the vitirring factions until atter the
Olympic Games in 1964.

Plans are going ahead without the AAU' fur the development of federations. The
Basketball Federation is the only one which has word from the International Federa
Lion. The international group has proposed a temporary solution for the control of
basketball, one whi is a setbAck for the federation.

In a letter to the members of the .kA'. the secretary, Stephen Archer, says, among
other things ''The sole aim of this revolt on the part of the NCAA is to desug?ithe
AAU regardless of what they say The NCAA says the AAU' takes the position that
no other organization or seginent of amateur athletics should be accorded a sippificant
place in determining sports policy in the United States or in this nation's position on
international sports. And so it goes.

My Ph.D. thesis. 9n which this paper is based, took me through the year 1942. At
that time I wrote some conclusions which are as good today after this last series of
episodes in the conflict as they were twenty years ago.

Basically. the issue between the NCAA and the AAU was on the type of government
proposed by each organization The AAL' believed strongly in government from the
top, while the NCAA believed in a federated organization which allowed local
autonomy. The reasoning followed by the .-k,kL' with regard to amateur athlet cs
in substance. as follows.

I That athletics in the U iced States needs a central body which will contr 1 all
athletics.

2. That the AAU, being the parent organitation by virtue of its early begs ning
and the service already r*ndered in behalf of amateur adilcucs, should berme o an,
zation to control athletics, and that the AAU is already recognized by foreigm'o rn
zartdriTal offrcial governing -body- -for athletics in the United States.

f 3. That the machinery for the goyernm thlctics is -already set u and
I functioning, therefore no new organization ry

, 4. That a system of registration certificat best plan for ensuring
amateur athletics. . ...... i

5. That the colleges and unlyersities throughout thc eountry.should Join the AAU
and make it the national controlling body

The reasoning of the NCAA on the mater is as follows

I That athletics in thc L'nited,States should he run on the basis of local autonomy
rather than control superimposed from above. and that the NCAA, the high school,
the YNICk. and other reputable organizations should be allowed to run their own
program And that the AAU should concentrate on thc athletes who are unattached.

2. That the colleges already hasc highly paid staffs for carrying on the athletic
program and that the colleges should not have to subordinate themselves to unpaid
representatives, who might be college mcn. but not nn selected by the colleges.
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3. That the colleges chose to run their on affairs, that with more than 55 college
conferences in operation, in additiun to the NCAA, the colleges have the machinery
to run their own affairs.

4. That the NCAA questions the right of the AAL' to require the sanctioning of
all open meets.

5. What the NCAA does not acct -pt the AAU die governing body for inter-
national athletics where colleges are. in%ohed, but it does accept the American
Olympic Association as thc go%erning body fur the American effort in the Olympic
Games, although it feels that this organizat, , as constituted and controlled by the
AAL', is not fairly representati%t of the lent interests of the bull, of the partici
pants

The A.M.: has certain advantages in this conflict which are hard to overcome.

1. They have been accepted by the International Federation as the governing body
for athletics in the United States They have been in this position so long that they
have the ear of the members of the International Federation Without the threat of
ineligibility for the Olympic Games, the AAL' would have no hold over the colleges.'

2 Nfernbers of the International Federation are accustomed to the control of
athletics by unpaid yulunteer workers. It is going to be difficult to get sympathy for
our system of paid administrators and coaches.

3 The conflict can operate only about three 5F.-IRZut of ever} four, as public
pressure causes the NCA to give up the struggle about a year before each Olympics.

There are a few advantages for the NCAA in This conflict:

1 They control a large proportion of the athletic facilities available
2 The best coaches are part of its organization and under the control of the

NCAA institutions.
3 The educational institutions have complete control of their athletes during ten

months of the year. lacliprobably more if necessary Since the bull, of the athletes
in all meets and contests arc from educational institutions, any plan to withhold
them from AAU mets would cripple those events.

4 The AAL' needs the facilities of the colleges for continued development of the
unattached athlete. On the other hand, the colleges ha%e enough competition. so they
do n t need AAU competition for top performance

Predictions .r. N.
If history is a v indication. nothing short' of complete reorganization of the

control of amat r athletics will cause the balance of power to go out of the hands of
the AAU. as des red by he colleges Although the colleges have. offer the Yea gained
some concession from the AAU, most of these have been temporary. On th other
hand, I can t se thc ,,,)11cges gising up the fight fur greater representation in Olympic
affairs Short a change in heart by the International Federation. which I doubt,
or goyernmen intenention. I can sec this conflict going on for many 'years.
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SPORT, PLAY, AND PHYSICAL EDUCATION
IN CULTURAL PERSPECTIVE

FRANKLIN PARKER
I'mverszty of Texas

My big question is, Why does man play and engage in sport and dignify their
theory and practice as physical education? These are large questions and though I will
fall short of full answers I hase benefited from searching through the literature in
quest of the answers Let'me start with what we know best. with sport and play in our
own America.

In the beginning, Puritans frowned on sport in general and on Sunday sport in
particular In the language of the New England Primer, Your deeds to mend. God
attend In the North, the sporting seed was lost on rocky Puritan ground. In the
West, sport, play, and dancing to the fiddle were restricted to house raising festisities.
In the South, Virginians copied English cayaliers in fencing. horse racing, and fox-
hunting Early American port was at first not uf the common people or of the fron-
tier In the middle Atlanti states and elsewhere boxing, card playing esen baseball
were an upper class prey ails( In 1845. when members of the exclusise Knicker-
bocker Club in Manhattan laycd baseball. it was a genteel garrit for gentlemen.

But times were changing pd between 1840 and 1880 America leaped from fifth to
first place among industrial nations. Immigrants poured iii b the tens of millions,
half of them Germans and Irishmen accustomc-sd w the rely fed European Sunda).
The Puritan Sabbeith retreated before the laboring man s taste or Sunday picnics and
ball games in small towns. and beer gardens and saloons i big cities. With the
frontier closed. rural agrarianism in dcchni and urban in ustrialism triumphant,
sport rose swiftly One historian. Frederic Logan Paxon. has uggested that sport was
the safety, sake that replaced the closed fronticr Surely 1885, when the Inter-
national Young Men's Christian Association founded Spr Afield College in Massa-
chusetts as a training school for physical education teachers, sport in America had
reached the age of consent. And by the turn of the century as it enlarged to include
esery known game, spurt was already feeding back ideas to sent the American drise
for speed and efficiency.

Sport had a marked effect on social custom and technological adyance in late
nineteenth century America Frederick W. Taslor M115 7i doubles tennis champion in
1881 Not lung afterwards he established the time and motion stud) movement and
fathered the scientific management resolution It was in golf and tennis that he first
saw the yalue uf analysis of motion, the importance of methodical training, and the
worth of time study.

Leland Stanford. president of the Central Pacific Railroad and benefactor of Stan-
ford Unisersity. bet a friend S25.000 that a trotter iii gait lifted all four hoofs off the
ground He hired a photographer to prose his point. Photographer Muybridge set up
trip wires fur a 24-camera shot sequence. He prosed Stanford correct and laid the
basis for motion picture photograph) The first commercial motion picture eser shown
on -k screen was a six round boxing boul in Nfay. 1895 It was the filming of boxing
events that took motion pictures out of the peep show and into big time.

Radio, too. recciyed impetus from sports As early as 1899, when Marconi desper-
ately needeld money to perfect his wireless. the N'cli York Herald paid him $5.000 to
transmit via radio the finish of the American Cup yacht race.
`Aboye all the biocle had large influence The cycling craze took hold after
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improved English bicycles appeared in the Philadelphia Centennial of 1876. Lady
riders shortened their skirts and feminists had new support.

The League of American Wheelmen, a million strong at its peak, campaigned for
better roads. By 1900 half the states had passed legislation for better highways. From
improved bicycles came the ball bearing, wire wheels, hub braking, the pneumatic
tire, and variable speed transmission from which came automatic gear shift in cars.

The bicycle industry developed tubular nickel steel and played a key role in
deseloping,the motor boat, the motorcycle, and the automobile. Orville Wright was
a bicycle racer and with his brother Wilbur ran a bicycle repair shop in Dayton, Ohio.

Henry Ford's first cars were racers. He needed financial backing, to get moneyed
people interested he needed publicity. Racing car winners gave him the public atten-
tion he sought. The man Ford got to race his 80 horse-power "999" engine was a
professional bicycle rider named Barney Oldfield.

After the turn of the century sport his America with a bang. Teddy Roosevelt's
Cabinet was often called the "Tennis Cabinet." By 1919 sport represented an annual
expenditure of $73 million By the 1920's, aided by radio, the spectator boom was on.
Baseball, football, and boxing drew, enormous crowds. During the Depression in the
1930's the trend turned toward participant sports. The Works Progress Administration
alone built 10,000 tennis courts, 3,026 athletic fields, 2,261 horseshoe courts, 1,817
handball courts, 805 swimming pools. 318 ski trails, and 254 golf courses. National
and state parks and fish and game sanctuaries helped extol the outdoor life.

As direct participation rose. personal attendance declined. Radio and teleNision in
our time have aided this trend Big time sport has become an entcrtainment spectacle,
set up and arranged fur home listening and vowing. Gate receipts have dropped, the
crowds- 'ust do nut come any more. athertising has become the moneyed middleman.
Wrest lin boxing, baseball, and football have becn turned into parlor sports.

Come ly, swimming, boating, skiing. camping, bowling. skatingin short most
participan sports, whether private, school, or company sponsored are on the nse.

'If, as I think, it is a healthy trend, then how can participant sports be encouraged?
How can we make creative use of tin participant trcnd to produce physically stronger
and more mentally alert Americans? 'We are back to my original questionwhy does
man play? 'Why does he engage in sport? 'Why do we dignify the theory and ractice
of sport as physical education: Let me approach some theoretical answers through a
brief historical survey.

In thc beginning the amoeba stirred and all as descendants moved and crawled and
ran end roamed the face of the earth to find favorable life conditions. For man, from
the beginning, the bodily development was imperative since efficient movement meant
sunhat. The more efficient man. physically and mentally. 15d others out of danger
The root meaning of the word education is to lead forth.

When danger was for thc moment averted and food enough was at hand, prudence
may have directed thc channeling of surplus energy Into preparation for tomorrow's
challenges- From this surplus energy during earliest times of brief leisure, in imitation
of previous battles, and in exultant hope for future achieyernent, youth may have
learned to do sport and to play. Whatever the origin in the dim past, sport, play, and
physical deyclopment arc part of mans heritage and the necessary complement to his
mind's search fur understanding and meaning.

The richest blending of plisical and mental activity occurred in ancient Grcccc. It
was a rare and balanced blend. Can you remove the dance and not lima Greek drama?
Can ma take away running. jumping. and wrestling and not weaken Gfeek educa
non? Can you subtract military training and not undercut-Greek citizenship?

Physical movement and intellectual ideas were interrelated. Socrates hammered
mallet to chisel on stone before he looked for virtue. Aristotle trained Alexander's
body in the Lyceum before he taught him philosophy.
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It is a challenge that prompts response, there is physical-emotive stirring that coin-
cides with thought. No people, no civilizations rise except against adversity. In the
desert Moses gained his insights into the Ten Commandments. Along the overflowing
rivers man first controlled floods and developed agriculture.

_Great as Rome was, it was surpassed by Greece. Rome s overemphasis on military
training and undercmphasa on Intellectual concern led to wanton luxury and eventu-
ally to decline. Where mental wonder is barren arid the future holds no promise for
improvement, then people feed on circuses, then brute for satisfies base appetites for
grim s ctacle.

nexpected good often comes out of supposed evil. With Rome in decay the bar
nc hordes broke through It took several centuries, but the Teutons who swamped
e Mediterranean into the Dark Ages fused their virility into the Greco-Roman

world. Physically strong and vigorous, with large families of sturdy children, these
northmen assimilated and ultimately surpassed the culture they had first smothered.

Much has been said in criticism of bodily neglect implicit in the early Christian
search, for man's eternal soul. But monastic:5' cloistered walks that accompanied holy
prayer and St. Benedict inspired field labor surely aided spiritual insight. Even in
ivory towered medieval universities young scholars found physical outlets in exuberant
pranks, boisterous tavern sport, and unfortunate town-gown conflicts.

When knighthood was in flower, it married feudal obligation to religious idealism.
In tournament after battle, page, squire, and knight all enjoyed sport, play, and
falconry.

Re9aissance man turned from faith to reason, darkness to light, otherworldhness to
this world. The blanket of ignorance that had hidden Greece and Rome was lifted
and the humanists proclaimed man's uniqueness. In the new spirit, Vittorino Da
Feltre's court school at Mantua was called The Pleasant House." Sport, play, health,
and physical development were vigorously revived.

The Reformation that split Christendom may briefly have eclipsed this revival as
Protestant groups disciplined themselves in finding ways to God through Holy Writ.
Out of this reform came three thinkers whose ideas had profound impact on sport
and play. First.. John Locke, the English Puritan, whose tabula rasa theory held that
the mind is like a blank tablet on which experience writes. Essay Concerning
Human Understanding Locke denied Innate ideas. He threw doubt on the existence
of Plato's divine truths, supposedly irnbpdded in rational thought, which proper edu-
cation could nurture to fruition in some individuals. Locke's empiricism had several
implications. If experience LS everything, then all men are born with equal potential,
human depravity is disproved, and man at birth is neither good nor bad but neutral,
a being to be shaped by environment and experience. Locke's ideas formed a large
basis for the English Enlightenment, the French Age of Reason, and the American
and French Revolutions. From Locke flowed religious deism and philosophical skepti

.cism.
Locke reopened an ageold philosophical problem. Does knowledge come from the

iR rational mind or from the objective world': This problem was examined by a frail and
small man, Immanual Kant (1724 1804) , a German professor at the University of
Konigsburg, in three books. The Critique of Pure Reason (1781) , The Critique of
Practical Reason. (1788), and The Critique of Judgment (1790). The objective
world, said Kant, is indeed the source of much of our knowledgebut not all. Space
and time do not exist as realities outside of the mindneither does the concept of
God or religion or morality, or the...sense of duty, or the sense of beauty. These the
mind of man alone supplies. l'he senses may transmit the crude materials of knowl
edgc but the mind has categories and structure which give meaning and understanding
to complex impressiOns. In reinstating idealism Kant pointed t a connecting link
between the physical world of things and the mental world of id
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It is with Schiller that I end this trilcigy of greet thinkers, Johann Christoph Fried-
rich Schiller (1759 1805), German poet, dramatist, historian, and philosopher who
died in his 46th year. It was Schiller, following Kant, who gale us an aesthetic theory
of play His Letters on the Aesthetit Education of Man deserses to be studied by
physical educators. It is profound and beautiful. Locke had said that the mind was
passise and that sense impression was all. Kant had said that sense experience trans-
mits crude impressions tu the mind which through categories of its own prosides
meaning and substance Schiller said that in gising meaning and substance to sense
.impressions, the mind does so in imaginatiun. Schiller found. the connecting link
between mind and matte+ to be treatise Imagination Aesthetics, unites the sensory
and the rational nature of man. It is this aesthetic link that esokes surplus energy,
physical mosement, and spontaneous play. it is an inborn desire to create form out
of impressions. Aesthetics feeds the emotion, cuntruls instinct, excites and relaxes the
soul, awakens beauty, and sublimates passion It explains the spirit of romance. It is
the heart of the treatise act. It is the sublime in education on which Pestalozzi,
Froebel, an Herbart sought to build a better mankind.

It is easy to wax eloquent about Schiller's aesthetic theo of play. Philosophers
hale not dwelt sufficiently on itnor hose physical educators r their doctoral candi-
dates. More research is needed on why man plays and enga in sport. Perhaps he
does so to recapitulate the cultural history of his species, reline is ancestors' times of
danger and sictory, feel anew the trials of old, and gird himself or battle That is one
theory. Let us call it the Recapitulation theory.

Perhaps he does so because from infancy he has a will to ,power, to master his
ensironrhent, Jo be aggress's e and to win, to prose his superiority by competitiseness,
to emulate and to match adult strength. Let us call this the Will to Power theory.

Perhaps it is because he needs a catharsis, to let loose his animal instincts, to yell
and push and kick and shone and snarl away his animal nature. Let us call this the
Catharsis theory.

Perhaps, as Schiller has said, man plays and engages in sport to gise satisfaction to
his treatise imggination. He plays and muses and stases somehow in sume way to
build and create beauty. Let us call this the Aesthetic theory.

Why does man play and engage in spurt? Probably for all these reasons. All our
theories may be but variation's of one theme. Man may be _an unfinished creature
placed on fan unfinished planet in an unfinished galaxy of an unfinished uniserse.
Esen mans concept of God is unfinished. What man learns today he must relearn and
redefine in tomorrow's context Man moses because he h.is to mose, like the amoeba,
to find the best conditions for life He must mole efficiently for sursisal.

In this anxious age we need tu strengthen both body and mind We need release{
to soar into space, fresh air to osercome mental torpor, insight to mose in new
directions. Inner form and beauty may help dispel outer dross and disarray. IN'hateser
makes for play in man also offers you, the physical educator, unusual opportunity.
More than other teachers. you touch a deep well of interest. This taproot is there,
rich and vibrant, awaiting only your nourishing direction.

C
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HISTORY OF SPORT AS A MAJOR EMPHASIS
IN THE GRADUATE PROGRAM

IN PHYSICAL EDUCATION

A. C. MOORE
Untwersay of 111:nois

Insofar as is known, sport has been an integral part of every culture throughout
tinie. It has occupied a significant place in the life of man and promises to play an
even greater role in the future. H. A. Scott, in Competitive Sports. in Schools and
Colleges, states, "Down through the ages the sports activities of the people were
influenced by the cultural development of the era. In 'turn, games and sports helped
to influence the character of each success-Ise culture. Since the beginning of civilization
people hate participated without restraint in the games and sports of the times."
Frederick Cozens and Florence Stumpf say in Sports in American Life, "Sports and
games provide a touchstoa r understanding how people live, work, and think and
may also serve as a baromete of a nation's progress in civilization."

It appears that the intern lationslups between sport and other aspects of culture
(social, economic, political, -ligious) are increasingly becoming understood to be
more significant. Yet few hist rians fully acknowledge spurt as an important item in
cultural history. In physical e ucation sport encompasses the greatest area of subject
matter in terms of activity. H ever, ,,little or no effort has been or is being made to
train sport historians who ar capable of studying and recording the tremendous
impact of sports on culture.

History curriculums or, at lest, history courses are offered in other disciplines
(agriculture, architecture, art, economics) and many of the most noteworthy scholars
in these disciplines are those who devote their time to the teaching And writing of
history. To the writer's knowledge, there are no history curriculums offered in physical
education, the number of history courses offered is limited, and very few professors are
devoting their time to history. If other disciplines consider the history of their subject
matter important enough 'to include in the curriculums, why do we in physical educa-
tion not consider it iniportant enough to include in the curriculums?

Physical education departments engaged in conducting professional training pro-
grams are confined almost exclusively-to training physical education teachers, coaches,
and administrators, and offer very fcw curriculums designed to train scholars and
scientists. If we in physical education hope to attain an academic status comparable
to othcr disciplines, our curriculums should have enough flexibility to afford an
opportunity for the training of scholars and seientists as well as practitioners. A
program of study to train sport historians in physical eduoation would, in my opinion,
be a step in this direction:

At the NCPEA meeting last year (1963) , I presented an undergraduate program
of study designed for the student interested in becoming a sport historian. A student
completing this would be prepared to pursue advanced study in a graduate program
designed to train sport historians vvhieh permitted him time and opportunity to delve
deeper into sport histories and select fields of specialliation and preparation kancient
history, m edieval history, etc.) .

Since the purpose of this paper is to discuss the history of sport as a major emphasis
in a graduate program, and since departments of physical education do .not offer
undergraduate or graduate programs in this arca, it might lx well to consider the
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objectives of a program to train sport historians and some of the problems which
might be encountered.

The primary objectives should be to develop specialist.and creative scholars and
to stimulate and improve the quality of research and its use in the area of history of
sport. A good graduate program for preparing sport historians is one that prepares
scholars and specialists concerned with studying, interpretwg, and reporting the
hiitory of sport and its immediate and ultimate need, cause, and effectsocially,
economically, politically, and spiritually.

Iii order to accomplish thpe objectives, the institution offering the program should
provide:

Opportunities to cover fields of subject matter in which the student needs competence.,
Opportunities to become familiar with existing knowledge in the history of sport area.
Opportunities to study in related areas (art, history, philosophy, etc.).
Opportunities, to conduct research.

At the present time,'most departments of physical educ.atiori would be unable to
provide all of these opportunities because they lack the qualified faculty, adequate
libraries, classroom space, finances, etc. needed. Therefore, before attempting to
develop a graduate program in this area, a thorough study should be made of possible
offerings and opportunities in related areas (health and recreation) and in fields
having general application to the history of sport (art, history, philosophy, sociology,
etc.). A curriculum could then be developed using all available offerings.

It is doubtful that a graduate program for training sport historians in one institu-
tion would be entirely satisfactory for another institution because the program of
study would probably be selected from courses Presently available in the physical
education curriculum and curriculums of other colleges of the university offering
related and,'or supportive courses. A relationship which should be helpful in estab-
lishing the program may be developed by consulting experts from the related andior
supportive areas who understand the objectives of the program being designed.

Suggested requirements follow for a program of graduate study leading to the
master of science degree in physical education with a major in sport history and doctor
of philosophy degree in physical education with a major in sport history.

Admission Requirements

1. Minimum requirements established by the graduate school.
2 Adequate undergraduate preparation, with major in physical education and minor in

history.
.3. Graduate record examination aptitude test.

Master's Degree

Graduajion ,requirements for this degree are eight uflits to include:.
1 Four unittson iphysical education courses. One course should be in techniques of

research in health, physical education, and recreation, remaineng courses in the history
of sport area or related to this area.)

2. Two units in history. (One course should be in historical method.)
3. Seminar in physical education, one semester, no credit.
4. Thesis, two units.

Doctor's Degree

Completion of the master's degree does not automatically conytitutc admissidn to candidacy
for the doctor's degree. Admission to c,andidacy is based on previous study and work and the
approval of physical education graduate authority.
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The candidate is required to pass examinations in two foreign languages, an oral and
written preliminary examination prior to beginning his dissertation research, and an oral
final examination covering his research.

Lraduation requirements for this degree are 24 units of graduate credit (equivalent of
96 hours). Credit earned toward a master's degree is counted in this total.

1. A minimum of eight units in physical education courses. (Courses should be in the
history of sport area or related to this area )

2 Four units in history.
3. Seminar, one semester, no credit.
4. Presentation 'of an acceptable thesis for approximately eight units.

Fields of Specialization and Preparation

Ancient History, Medieval History, Continental Europe from 1300 to 1648 (Renaissance
and Refurmation), Continental- Europe and its dependencies since 1646, England and its
dependencies, the United States, Latin America, the Near East and Middle East, and the Far
East. Other fields may be accepted in Individual cases.
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teacher education-
a

'T.

THE NATURE OF GRADUATE PREPARATION'

ARTHUR E.FOURIER
Auburn University

Although my assignment is to comment on the nature 01 graduate preparation and
I assume this calls for a definitive statementat the outset this task appears to be next
to impallible. This is particularly true if one approaches the problem from the point
of view of generalizing for the whole of graduate education. Perhaps meaningful and
helpful insights might be developed concerning particular areas of inquiry, or the
purposes of graduate education at specific institutions, or particular departments of
those institutions, however, the panorama of graduate education today defies succinct
definition and description.

The difficulty does not lie in any lack of published matrial about graduate educa-
tion. In fact, this area has undergone more critical and inffinsive study in recent years
than has any other phase of higher education. It is more likely to be found in the
profusion of comments, conference reports, and findings of studies that have mounted
to almost intimidating proportions. Numerous institutional, regional, and national
studies have been made and conferences held which, of course, have identified many
problems, but have solved fees of them.

The explosion of growth in graduate school population, particularly since 1945,
may account in part for the mushrooming of problems which were probably existent
in dormant or embryonic form prior to that time. The graduate school population in
1959-60 reached 305,000. It now constitutes about 10 percent of college and university
enrollment and is expected to reach 20 to 25 percent by the end of the century.

The graduate sthool itself IS one of the newest segments of higher education. Even
though graduate work in the United States dates back almost 300 years, it was not
until science and technology were recognized as legitimate concerns of higher educa-
tion that the graduate school, with its emphasis on research, came into being. Harvard
establishedia graduate school in 1872, and Johns Hopkins followed in 1876.

Graduate work in physical education is a more recent development. Springfield
College in 1891 was the first to provide such work, followed by Columbia in 1901,
when a graduate degree with a major in physical education was offered. Although
much of the recent growth in graduate education has been in the sciences and tech-
nology, titere has also been a marked increase in the number of institutions offering
graduate work in physical education and in the number of advanced degrees earned.

What are the objectives of graduate study? Historically, of course, the graduate
school cattle into being to give body to the spirit of inquiry, investigation, and
discovery which was largely responsible for the mid-nineteenth century industrial
revolution and, in turn, was fed and supported by it. Its primary objective was to
foster research. Graduate study, therefore, functioning within the limits of this objec-
tive, has been concerned with preparing research scholars. More recently, however,
objectives of graduate study have become considerably more diverse as graduate schools
responded to new demands of business, industry, government, and teaching.

(Bibliography may be obtained from the author.
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This is reflected in the variegated degrees offered at both ,the master's and the
doctor's level. For example, the venerable Ph.D. has been joined by a host of new-
comers such as the D.M.E. (doctor of mechanical engineering), D.S.S. (doctor of
social science) , Ed.D. (doctor of education), D.P.H. (doctor of public health) , and
the P.E.D. (doctor of physical education). At List count there are some 68 different
kinds of doctor's degrees offered in institutions of higher learrag in the United States.
Also, among 150 master's degrees arc the M.P.A. (master of professional accounting) ,
the Nf.S.P.H. (master of science in poultry husbandry) , the M.S.P.H.E. (master of
science in public health engineering) , and the M.P.E. (master of physical educa4ion) .

The diversification of graduate degrees, of course, threatens to obscure the thread
which runs through graduate study and marks it from the whole of. higher education.
Oliver C. Carmichael, former president of the Carnegie Foundation for the Advance
ment of Teaching, claims that the doctorate has all but lost its distinction.

The degree symbolizes at least three years of advanced work beyond tfie bachelor's. There
is no semblance of unity in the subject matter covered in the course work, in the kind of
research pursued, in the objective of the training, or in the quality of the work. Depart-
ments in the same institution vary widely in their goals and their requirements. Indeed,
in the same department individual professors differ in what they expect. . . .

Requirements for the master's degree also vary sharply over the country. Conse-
quently it has, to a large extent, lost its dignity and good standing. For example,
under pressure to provide advanced work which would qualify teachers for higher
salaries, graduate schools have approved degree programs that often constitute little
morethan a fifth year of undergraduate work.

If a meaningful distinction can be made between graduate work and undergraduate
work, it may, perhaps, be found in concerns dealing with research. The fostering of
research was the primary purpose of the graduate school at its inception, it still sur-
vives, though perhaps only as a vestigial remain in some instances.

An identification of the nature of graduate education, beyond that which is revealed
by the time honored research objective, remains elusive. Even the research emphasis
of graduate study has received a great deal of attention and no small amount of
criticismcriticism which has come from opposite directions. There are those who
deplore the mongrelization and multiplication of graduate degree programs with an
attendant dilution of substance, which they identify as scholarship and research
competency. There are others who charge the graduate schools with failure to meet
their responsibilities in preparing men and women for teaching. They call for a
greater breadth of knowledge and a greater clarity of understanding with less empha-
sis on research.

Perhaps as satisfactory a statement as any concerning the objectives for, graduate
work is the one developed for our own profession which came out of the National
Cutr...Lyrence un Graduate Study in Health Education, Physical Education and Recrea-
tion, held at Pere Marquette State Park, Illinois

*
1. To produce better teachers, leaders, administrative, and creative scholars,
2. To stimulate and improve the quality of research and its consumption,
3 To develop specialists who have preparation in particular lines of endeavor beyond the

bachelor's degree.

The report of the Pere Marquette Conference is some fourteen years old. Its purpose
was to provide guidance and perhaps some stimulation for the upgrading of graduate
programs in physical education and the related fields of health education and recrea-
tion. It might be of some'value, therefore, to take stock of where we are now. Perhaps
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it is not unduly masochistic, and not without benefit, to look penetratingly and
objectively at ourselves as others see us.

fene such person, James B. Conant, in his study of The Education of American
Teachers, had the following to say about graduate work in physical education.

I am far"from impressed by what I have heard and read about graduate work in physical
education. If I wished to portray the education of teachers in the worst terms, I should
quote from .the descriptions of some graduate courses in physical education. To my mind,
a university should cancel gra,duate work in this area. If a physical education teacher
wishes to enter into a research career in the field of physiology of exercise and related
subjects he should use the graduate years to build on his natural science background a
knowledge of the physiological sciences that will enable him to stand on an equal footing
with an undergraduate major in these sciences.

Dr. Conant summarily does away with graduate' work; ri physical education (and
I presume, in the related fields of health education and recreation) and suggests what
he considers to be a satisfactory substitute. Of course, his forthright, unequivocal
statement is not designed to endear him to members of the profession. It is much
more likely to evoke angry responses which dismiss him as an unqualified critic,
relegating him to the role of academician, egg head, impractical dreamer, and idealist.
This might be helpful as preventive therapy in the management of one's emotions, it
will not do as a responsible answer to his charge.

As a matter of fact, perceptive and reflective members of the profession will concede
that there is more than a little evidence which recommends taking his comments
seriously. They will also acknowledge that he has been eminently fair in his study and
analysis of the education of teachers. One needs only to read James D. Koerner's
recent book entitled The Miseducation of American Teachers to be almost grateful'
for a Conant.

Perhaps one of the more obvious reasons why Dr. Conant came to the conclusion
he did is that physical education has suffered from a lonestanding case of split
personality. Conant's comments would seem to point this up. On the one hind he
identifies physical education as Education,, on the other he Implies its potential
legitimacy as a discipline in its own right. A perusal of catalogs and graduate bulletins
reveals that the affliction is well develOped.

In the latter part of the last century, physical education was well on its way toward
emerging as a discipline with a well defined a manageable body of knowledge. In
response to almost revolutionary conceptual changes in educational philosophy and
pathology in the early twentieth century, physical education became progressively
more eclectic, fragmented, and difficult to define. At some point in this period
(perhaps the historians could tell us more precscly when) , physical education reached
a fork in the road as it moved toward its own maturation ,and fulfillment. One path
pointed toward pedagogy and the other toward a body of knowledge dealing with
physical movement. It moved neither to the right nor tie left, but astraddle. Al-
though this feat is not particulary difficult at the point of origin, It becomes increasingly
more trying,as the fork widens.

Even a superficial examination of college catalogs reveals several symptoms of a
split personality. Within the structure of higher education, physical education may
be located in a college of arts and sciences, in a school of educlion, or in a sort of
academic no-mai-440d called a division. Perhaps the latter isi in fact, the most apt
descriptive term if physical education does, indeed, have a divided persorility.

Functions performed by departments of physical education also reveal symptoms.
Physical education, on the one hand, claims kinship with those departments which

2Capitalized to distinguish professional education from education in general.
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provide services in the area of general education, and, on the other, with professional
schools or departments whose responsibility it is to prepare teachers.

Even within the pedagogy framework the split nature of physical education is
apparent. It offers courses in teaching methods, cla'ss organization, and program
administration as uue part of Its subject matter inajun,while at the same time it
provides content courses such as physiology of exercise, kinesiulogy, the history and
sociology of.spuit and physical sports skills as the other p.trt of its major.

The attachment to pedagogy leads to a multiplicity of courses to toyer the hundreds
of tasks that teachers need to perform. It leads to the servicing of teachers, in summer
programs and through extension courses with little or no regard to distinctions that
shouldlie made between undergraduate preparation and graduate work. An examina-
tion of graduate bulletins readily confirms this to be the case.

At one state university, a course entitled Tests and Measurements carries graduate
credit and is described as "techniques to determine abilities, needs, .tnd placement
in the physical education program." At another, a course with the same title and a
similar description carries undergraduate credit. At a third, Introduction to Tests and
Measurements carries graduate credit. At another school, Officiating Major Spbrts is
a graduate course. At still another. Teaching Individual and Dual Sports is listed as
a graduate course. At a large state university, graduate course listings include Coach-
ing Football, Instruction in First Aid. Fork and Square Dance (three hours of labora-
tory work) . At another school, Coaching Football (study of team strategy and offen-
sive and defensive formations for secondary and college football coaches) is offered
as a graduate course. Perhapsrsome reform could be introduced here to segregate the
losers from the winners and restrict them to an undergraduate course.

If these, by chance, are the course descriptions that Conant refers to, he is to be
congratulated for his restraint. These course listings reveal no discernible rationale
upon which a graduate program is predicated, they indicate no body of knowledge at
the undergraduate level upon which adyanced work would be based, and they give
no clue as to what the profession considers to be a program of advanced work in
physical eduCation

Critics, such as Koerner, generally regard Education as haying poor credentials as
an academic discipline. That facet of physical education which relates to pedagogy,
therefore, sharerespunsibility with Education for the quality of those credentials
whatever they may actually be. The one aspect of physical education which does
exhibit some characteristics of a discipline suffers from a lack of focus and depth of
scholarship. Consequently, at both the undergraduate .end ,graduate levels, the critics
find little merit in either aspect of physical education's dual personality.

It ma') be some small comfort, however, to know that all of the confusion in giradu-
tate work is not restricted to the field of physical education and that it is not alone in
its vulnerability to criticism. Doctoral programs which haye,,been developed recently

areas as agriculture, business administration, home economics, and engineering
are similarly assailable. Dr. Carmichael, in his recent book entitled Graduate Educa-

' tion: A Critique and a Program, points out that

The public has a right to expect more consistency and less confusion than is manifest in
thi, 150 master's and 68 doctor's degrees currently listed in colldge and university cata-
logues. . The universities cannot justify the present confusion. Failure to meet their
obligation to restore order and meaning in this area might jenarclize their autonomy and
end in thtir forfeiting some of the privileges that have traditionally been considered
essential to their proper furictioning.

He deplores the lack of uniformity in degree requirements, the lack of comtnon
content in the doctoral programs, the failure in practice to set time limits, and the
lack of agreement concerning the character and purposes of the 'dissertation.
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Perhaps a first step toward developing 1 unified body of knowledge: In physical
education could be taken in sifting pedagogy from subject matter Sueh a step would
be based on the assumption that pedagogy is the business of the school or department
of education. Courses in methods, organization, and adcrunistranon might find a
home in that area of professional work. When relations are not strained between
departments of physical education and schools or departments of education it is not
at all inconceivable that working arrangements might be made for joint appointments
or for the provision of advisory and or consultant services in connection with peda-
gogical problems tkculeal to physical education -

A second step would be concerned with determining the naturi and scope`of. ogr
subject matter. In this respect, noteworthy efforts have already been made at the
University of California at Los Angeles The rationale of physical education at CCLA
is that concerns dealing with human movement comprise an area of inquiry which
is worthy of disciplined scholarship and research and that it will yield up a conse-
quential body of knowledge. Some of the broad problem areas 'which have been
identified at UCLA havAlso do with the kinesiological nature' of man, development
of man through movement development of movement Capabilities. the individual s
variables affecting movement, emironmental variables influencing human- move-mint,
man's control of his environment through movement, and movement as human
ex prestki.Q.

orsUntil physical education takes these Legs, its graduate work is likely to remain
confused, fragmented. and, in too man

I
instances, even puerile. 1

P

PREPARATION FOR
PHYSIC UCATION SPECIALISTS'.

MARLIN M. MAKENZIE
Teachers College, Columbia University

The context of the ensuing recommendauons for preparing physical education
specialists Ls characterized by criticism and controversy. Criticism is being leveled at

the meaninglessness of physical educauon and the poor preparation of physical educa
tion specialists, controversy arises out of views regarding the preparation of all
educational specialism/

Criticism

James B. Conant's criticisms represent typical castigation Of the field of physical
education and its specialists. In essence, he sees little meaning in physical education
and recommenPthat graduate wurk in physical education be cancelled. Conant seems
to argue that physical education is not a part of liberal education on the grounds that
it does"not. seek "... to enlarge the understanding. to develop respect for data, and
to strengthen the ability to think to act rationally.' Conant recommends cancella
non of graduate, work_ in physicieeducation on the basis of the theme of his book
superficiality of preparation of education spebalists.

ABibliography may' be obtained from the author.
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Controyersy

Two fundamental issues disidi_ teacher educationar Genera sersus specialized
fireparation, and 1.;) common sersuc disersified requirements

The field of phssical educationcin particular is in the midst of these cuntrusersies
because, in ms personal opinion, phssical educators are jacks of all trades and,
masters of none" Emphasis in the preparation of phssical educators oser the years
has, for the most 'part, focused unrtalNucalls on trsing to make one capable of seeing
in phssical education as well as cone or more other fields, such as health education,
safety education, driser education. community recreation camping, and rehabilitation
In addition it, has txen the unrealistic expectation that the phssical educator should
be capable of teaching a aside %Met% of phssical actisities" These two expectations
in the .reparation of phssical educators represent two basic reasons why physical
education lacks meaning a,ndhcnce public support

.4t in this context of criticism and controserss, then, that I neck to deselop a
theoretical framework for prepari4ea phssical education specialist In essence. I seek
a balance of general and specialized education and a minimum of common require-

? ments fur persons preparing to sent as specialists in only one field yureuser I view
the preparation of phssical education specialists as a part If a lung range. sequential,
and cohesisc pattern of experiences In sieW of time and space limitations, this paper
deals primarils with-preparation through the master s degree, although some considera-
tion is gisen to post master's degree study.

Redefinition

As one peruses recent physical education literature, it is clear that physical education
is being redefined in terms of the science (and art) of human- mosement. This
redefinition.in turn calls for rethinking undeigiaduate and graduate preparation to
fit the specirrist for newly defined tasks Vaderlsing the proposals which follow is
the assumption that the physical educauon specialists' role is not yet fully defined
since the speciality itself is undergoing change

This state of affairs is perhaps the most fundamental problem facing the physical
educator. it is essential that physical' educators clarifs their intentions. Once they
know what the,. should be about it will be lessdifficult to prepare them Consequently,
a major part of the preparation of physical educauoin specialists should focus on the
nature. purposes. and limitations of their specialty

Four Stages of Preparation

Although the focus of this paper is graduate education, particularly at the master's
degree 'est.', it is necessary to discuss briefly pre-college and undergraduate educat
as foundational to graduate study and as a part of a teacher preparation continuum
The notion that one becomes a specialist in phssical education after four years of
baccalaureate edition must be dispelled, lest superficiality be perpetuated. -0

One could rtes the preparation of phssical educauon specialists in four stages

Stage IAttitudinal and basic skill development
Stage 2Liberal education and human mosement
Stage 3Beginning teaching
Stage 4Adiantcd teaching, administration researai leadership or teacher education

Stage 1, representing school sears iK 124 focuses on the development of positive
attitudes toward physical education and.;esclopment of fundamental mosement and
basic sports skills Stage 2. undergraduate education, focuses on the goals of liberal
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educauon and the knowledge and competencies of the field of human movement.
cage 3, occumrig at the master's degree level, focuses on education, and the applica

t .n of knowledge about and competence in human movement to teaching. Stage 4, ..

pot master s degree preparation, has one of several objectivesadtanced teaching
f to .. terice, Asearch leadership, administration, or teacher education.

.
. %

.stm, I-

Fun, erual co pracucing the art and science of teaching physical education are at
least two gedients. ka) commitment to the value of physical education, and (b)
capacity t more effectively, particularly in the realm of games, sports, dance, and
aquatics.

Commitme to.physical educauon derives from understanding the meaning and
significankc of movement to life. It as highly probable that young people wllo
have been ex d to vital programs of school physical education and have had
opportunity to cilia and talk about the role of physical activity, in their lives will
develop gutid.feelinr. toward physical education. In turn they may choose it as their

\life work. NvIether pi ical education becomes a career or not, a meaningful program
at least affects future xpayers and members of institutional boards of control who
might lend support to *tient programs of physical .education.

The capacity to move ectively is a basic tool of the physical education teacher.
Without it be cannot dem trate and probably cannot understand or recognize the
critical elements to be taug t or corrected. Further, it is .highly unlikely (althou
not proven), if basic skills ar \not learned before college years, that they ever
learned during college, except courschy a few intreremly -skillful persons who w
never exposed to physkal educa 'on.

Thus prerequisite to adaussio to an undergraduate program of studies, with a
major area of concentration in hutFn movement, should be awareness of the mean-
ing of physwal education and detrionstrated proficiency in basic moyttnent skills
related and applied to a variety of games, sports, dances, and aquatics.,Such a require-
ment will free the student to concentTe on, and be challenged by/ advanced knowl
edge and competence. ,

Rigid enforcement of thee prerequisites t y would elimin a number of worthy
candidates in view of limited public school pportuniues for good physical education.
Thus a waiver might be granted for two years to allowAtime prospective candicli$es
to make up their deficiencies with a program over and above their regular, work.
Enforcement of the prerequisites implies the availability of reliable instruments to
assess levels of attainment and further, that the desired levels of attainment are,
indeed, valid predictors of successful teaching, the lack of such instruments should
'not deter gross efforts to assess potential success, while refined predictive tests are'
under development. /'
STAGE 2

Also fundamental to becoming a skillful and effective physical education teacher is
possession of a liberal educauon together with broad understgnding of and Competence
in the science of human movement. These two goals appropriately could be considered
as mutual, but not separate, foci of four years of undergraduate education.

of liberal education when he _quotes one of his
Liberal Education

Conant aptly conveys my view
friends:

'e aro dose to the mark if we conceive of it [liberal education] as a process and as an
aspiration. A liberal education . A a process begun in childhood, carried ok through
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a varying number of years of schooling, and best tested by the momentum it sustains in
adult life It is characterized by what it aspires, to, rather than by what it embraces, it

,aims to enlarge the understanding, to develop respect. for data, and to strengthen the
ability to think and to act rationally. Accorcluag17, the, process of educating liberally is not
confined to the classroom and is not urcumscribed by the subjects df stucty or tlae expen-
ences which may contribute to it. It seeks to produce an informed, in Luring, and judicous
habit of mind rather titan particular abilities.

Earl J. McGrath, renowned investigator of the role of general education in the
preparation of pcofessiunals in many fields, views the, liberally educated man as one
who possesses essential knowledge and skill derived froth the various disciplines,
skillful in the application of that knowledge for the'solution of problems affecting
himself and society, and can cultivate traits of personality and character to facilitate
interpersonal relations.

4, No longer is it possible to s lew general (liberal) education as the "common experi-
ences required of all educated men and women." The "knowledge explosion" has
tempered our concepts, such that general (liberal) education is characterized by its
functional application. Thus liberal education, during the undergraduate years, should
'have relevance for the student of hurhan movement who is considering physical educa.
tion as a career. There is just too much "general" knowledge and too many "general"
competencies for one person to grasp and develop. Thus there must be judicious
selection of liberating experiences that have relevance for one's specialty: This concept
suggests close cooperation and articulation betiveen departments representing funds-
,mental disciplines and schools of education, lest students fail to see relevance of the
general to the specifira critical objective.

Liberal education for teachers is justified on at least two g rounds. First, since
emulation is a strong basis for learning, it is essential that teachers possess personal
maturity and those knowledges,and intellectual capacities which are central to educa-
tion, lest students emulte invalid models. Sccond,,possession of wide knowledge of

'man, his ideas, and his cultures should aid in :enriching one's own'specialty and
should facilitate interdisciplinary cooperation.

The relevant content of liberal iducation for the future physic.ii education special.
ists Includes. the natural and life sciences related to human movementmarematics,
physics, chemistry, biology, anatomy, kinesiology, physiology, the social sciences

,anthropology, sociology, history,'psychology, the humanitiesliteratur,, writing, and
speech communication. It is not intended that students necessarily ,t,4e courses in the
subjects listed above. Rather, it is anticipated that some learningiivould revolve about
mayor social ,institutions ar4i, current anclior perpetual isms

society, with students viewing them from the different vanes
specialties. This would mean interdisciplinary plannin

There is one field of knnwledgein the domain o
for all men to understand, but particularly rel
field is education as an institution and pr
liberally educated man should be edu
nature, scope, organization, and the
justified on the basis that future s
democracy is based on full under
commitment to the value of
the schools and the teach'
a stasis for making dc
,deciding on an e
specialist slioul
into which

or problems facing
points of their intended

and teaching.
iberal education that is valuable

ant for educational specialists. this
ion. The tifne has come when the

d about education its roots, }purposes,
ure of learning and teaching. Such study is

port for such an essential social institution in a
ncling orit. Arising from such study should emerge

ucation together with a general understanding of what
g profession are like. Such knowledge then might serve as

sions about schools and teachers in one's community or for
rational career. Moreover the prospective physical education

able to develop an educational klosophical frame of reference
can fit concepts about human movement.
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Two er major concepts appropriate to liberal education are health and leisure.

.b- dy educated men and women should understand the nature and scope, signifi ..
e, and basiccompetencies of health care of themselves and th)tir offspring as a

sasis for livfng a complete life. Awareness of the value of ways to use leisure for
personal development or social welfare is needed as work is reduced` Associated with
the study of leisure would be identification of agencies and orgnizations ile\,oted to
recreation. These two concepts, if treated in the context of liberal education as they
should be, would set a philosophical framework into whict physical education could
be placed and, in turn, reduce the inordinate amount of time currently spent on
health education and recreation in curriculums devoted expressly to the development
of- physical education specialists.

Human Movement
A second focus for the undergraduate years for the prospective physical education

specialist should be broad study of the field of human movement. This might be
regarcied'as a "major" in the sense that the student uses htiman movement as his
major area of concentration. A student would be expected to understand the field
of human movement in terms of what it is and is not and its roots, objectives,
methodologies, evidence, and conclusions, he would also be expected to develop
personal movement. competence. .9 ,

There are four components to the field of human movementsocio-philosophical,
physiological, psychological, and activity.

Socro-Phslosophscal. The socio-philosophical aspocts of human movement have their
basis in areas of study like philosophy, sociology, anthropology, and history. One of

the ndamental purposes of study in this area of human movement is to pause
stu to see the basis for the meaningfulness of human movement to life and to
unde tand the reasons behind, and history of systematic programs of physical educa-
tion. It is believed that such study would better fit the future specialist to determine
the purposes, nature, and scope of programs of physical education for which,he is

'responsible. .
I

Physsological. Physiological aspects of human movement have. their roots in basic
medical sciences and the fundamental disciplines underlyIng theinmathematics,
chemistry, physics, biology, anatomy, physiology, and neurophysiology. From these
have grown a separate body of knowledge which is characterized by "kinesiology,"
"physiology of exercise," and "work physiology." The focus for study in this area
would be to understand the physiological effect of movement on man and the-
capacities of man to work. Such study should better fit the future specialist to make
decisions related to "conclitiohing" programs for specific ask performance, sequential
programs for skill development and units of instruction to deepen his future students'
understanding about the effects of movement. ,,

Psychological. Psychological aspects of, hurhan movement have most of their roots
in psychology, some aspects are related to aesthetics. Of all the aspects of human

movement, this is the most vague and thus in need of intensive search and definition.
Study in this area would focus on motor learning and performance, expression and
LTC , nd the relationships of movement and participation in physical education
activities to personality. Such study would serve to caution the future' physical educa
tion specialists not to assert erroneous or nebulous claims for physical education, like
"building character." Study in this area would also serve to discover how people learn
motor skills and thus become a basis for lesson plarrning and the use of onstration,
wholepart learning, repetition, reward, and the like.

Actn,sty. The fourth aspect of human movement is circumscribed by' physical skills
related to task performance and p,hysicaleducation activities games, sports, dance,
and aquatic. Study in this area would be devoted to skill analysis, skill development,
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stratgy, 'tactics, history, rules, and equipment. Although the prospective physical
education specialist might survey is area and become acquainted with a vanery of
activities, intensive study and pr tice would be required in two or three activities.
Such study should develop the is for defining critical performance factors, analyz-
ing performance, making core ions, and thoroughly understanding the nuances of
rules and equipment,so that future teaching will have substance. It a my observation
tliat one reason for poor teaching of physical education is lack of deep understanding
about and %kill in physical activities. This, in turn, is one of the roots of public
criticism of physical education.

It is argued by some that limiting the specialist to preparation in two or three.
activities would limit the scope of physical education programs, since most schools-
are limited to one of two instructors for boys and one or two-instructors for girls.
This argument is countered in two ways. First, a sequential program of activities from
kindergarten to grade 12 could mean a distribution of activities across the grades so
that all activities would not be taught in all grades.

Second, quality instruction in depth in four to twelve activities two to four instruc-
tors each specializing in two to three activities) is preferred over superficial instruc-
tion in a host of activities. By employing a staff of specialises with, differing sub-
specialties (sports), men and women can complement one, another. This might mean
that one instructor serves as the chief Instructor in his or her sport specialties while
Being assisted by his or her colleagues in a team teaching arrangement. Moreover, the
administrative separation of girls' and boys' departments limits the possibility of
qualitative program breadth wherein women teach girls and boys and men teach boys
and girls. Mothers have taught sons and fathers have taught daughters fol. centuries.
To perpetuate separate departments of physical education is unreasonable from the
standpoint of good teaching and econorny.

To teview, the focuses for study during the undergraduate years are liberal educa-
tion and human movement. The content of liberal education.should, for they most
part, have relevance for studying human movement. The timi when liberal education
is "taught" during the undergraduate program should be based upon a sequential and
cohesive plan for studying about human movement. One could visualize liberal educa-
tion occurring during all four Undergraduate years. A balance in quantity of general
and spe ialized preparation' is desired with crescendos and diminuendos of liberal
educatio depending upon the needs of the individual. As I view the overall prepara-
tion of the sisal education specialist, I see heavy concetrattions of liberal education
in Stages 1, 2, and 4, and a eriodic intervals throughput one's career. As new prob-
lems present themselves it is nece ry to review or acquire die fundamental knowledge
underlying solutions to therp. Moreover nonspedalry study could be a means for
gaining new perspectives and thus rejuvenating one's approach to life.

STAGE 3 -
Building upon the liberally educated and highly skilled and knowledgeable student

of human movement, the next stage of preparation is to develop understanding about
education as a field 'of work and to relate foundational kriiwledge and competence
in human movement to teaching. Such should be the focuses for the Master's degree.
The objective of the curriculum should be to develop skillful teachers of physical
education by combining internship experiences with formal courses and seminars.

One could argue that earlier application of knowledge about human movement to
teaching would reinforce and motivate learning. Indeed, such experiences as planned
school visitation and directed observation of teaching would be valuable undergrad-
uate and.graduate experiences and should be inchtded where relevant.

4 In essence the master's degree curriculum would focus on education and physical
edycation.over twelve months of study, beginning with formal course work in the
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summer, followed by a limited number of courses and,supervised intertishii, during
the academic yeah, and Possibly concluded with a one month program of study tp
derive meaning out o! previous year and 5, plan for the next year of teaching.

Education
Experiences and courses,rtaining to education as a field of work seek to begin, at

least, to reach the followint
K

goals, as set out in New Horizon-5 for the Teaching
Profession, edited by Margaret Lindsey:

A vision of the possibilities of education. . .

How to use basic. educational principles relating to the nIure of the learner and the
learning process. .
Lnderstanding the underlying rationale of different educational programs and how to
bring about changes in curriculltms.
[Using) teachnig methodology and the selection and use of instructional materials
Becoming an lotelligent consumer of educational research and engaging in practical'
experimentation., ,
Becoming a responsible member of the teaching profession.
Continuing preparation for intelligent participation in community life as a spokesman
Or education.

Another objective of course work related to education in general would be the
nature of the organization of educational institutions and general principles Of admin-
istration. Such knowledge would facilitate cooperatioti and sere as basis for helping
the physical education specialist to administer his own program, a task he is often
called upon to do:

Physical Education
Experiences related to physical education include course work and on the-job

'experience. Course work would focus-on:
. o ...

The philosophical bases and purposes of physical education and its role in education.
Physiological and psychological, factors relating to the teacher's role 'in facilitating motor
learning. . , .

How to teach two or threi"attivities with emphasis on teaching methods and devices,
analysis of fundamental movements and coordinated skills, problems of leir' ners,'safety
concerns, and essential equipment. . 1
Examination of, the present status of physical education progr' ams and study of "frontier"
programs. . "T
How to develop sequential programs of physic:it' education, including Syllabus, course
outline, and lesson-plan development.
Study of gdpinisuaLae ftinctions and problems related to personnel, program, falcilities and
equipment.
Prinupies and methods in,selection and use of available tests to assess formance and
to evaluate programs?,

Internship. Under the tutelage of a. master..teacher and clinical professor, students
would work (with pay) five ;mornings or afternoons per week for an academic year.
A review and discussion of their work experiences npuld be the subject of a weekly
two-hour seminar,.Serhinar topics would be presented by students base! on prob-
lems Or Issues arising from their jobs. Assignments growing out of formal co e work
would have.relevance for the internship *Iiperience.

r
;Taken in part *from an unpublished repoft$ "Proposed Mister's Degree Curriculum in

Physical Education,- prepared by physical education spellialists at Teachers College, Columbia
UniVersity., e
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Assuming that a candidate for a master's degree has completed the undergraduate
program described above (Stage 2) and assuming that he is medical!) fit to embark
upon a career requiring vigorous physical activity, a sequential program of study
might appear as follows:'

Summer Session 4,

Education and society
Psychological foundations of education
Developmental psychology -
Introduction' to educational research and planning
General course in curriculum development

Autumn Senester
Philosophical foundations of physical education
Motor learning and performance
Teaching of (I sport)
Overview of public school administration
Internship seminar

Spring Semester
Teaching of (2 sports)'
programs of physical education
Administration of physical education
Evaluation in physical education
Internship seminar

2 sem. hr:
2 sem. hr.
2 sem. hr.
2 sem. hr.
2 sem. hr.

Total 10 sem. hr.

3 sem. hr.
3 sem. hr.
2 sem. hr.
2 sem. hr.
1 sem. hr.

Total 11 sem. hr.

4 sem. hr.
2 sem. hr.
2 sem. hr.
2 sem. hr.
I sem. hr.

Total 11 sem. ht7fr
Grand Total .32 sem. hr.

Noticeably absent 'from the aboVe curriculum are course's in health education and
recreation. Traditionally preparation in the three fieldsphysical education, health
education, and recreation leadershiphave been combined in varying degrees, the
assumption being that there is much in common between them. It is contended heri
that there is little in common in terms of philosophies and task performance. Com-
monality, however, does exist at the level of general objectives as with other areas of
the curriculum; also commonality exists between the preparations of health education
and physical education specialists at the level of basic medical sciences. Beyond this,
commonality has been imagined and incoherent.

The criticism that physical education personnel are "jacks of all trades and masters
of none" emerges, in party from the traditionally irrational expectation that they also
serve concurrently as driver education instructors, hygiene, teachers, guidance counsel.
lors, and comniunity.recreation directors. Each of these positions are specialties unto
themselves. The physical education specialist alone has enough to be learned without
diluting his studies; moreover his energies on the job should not be spread too thin.
Such dilution of energy hai resulted in watered-down programs of physical education
that, -in turn, fail to gain support by educators and laymen,

Omitted also from the master's degree curriculum are experiences pertaining to
adapted physical education. Persons using the rehabilitative modalities of massage,
hydrotherapy, electrical stimulation, and heats, combined with protective strapping,
prothesis and special exercise with persons possessing temporary or handicapping
defects are, indeed, specialists unto themselves. Preparation for this specialty should
be the focus for a separate master's degree, built upon many of the experiences
described in Stage 2 and, containing some of the experiences required in Stage S.
Further discussion of this subject is beyond the competence of the author. ,

'Adapted from masters degree curriculum for physical education specialists, Teachers
College, Columbia University.
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STAGE 4

A review by, thf author of requirements for Ed. . and Ph.D. degrees for physical
education specialists at 33 colleges and univer s approved by the National Council
for Accreditation of Teacher Education revealed no patter3I of experiences. Further,
only one or two institutions had established any subspecialty focuses around which
is planned a cohesive set of experiences. Although some institutions may have cohesive
programs of study for post 'thaster's degree candidates, neither printed nor mimeo-

`graphed materials reflect anything specific. This is judged as unfornmaie since all
students need a antral focus to which they can relate their study.

It is contended here that emphasis for pOst master's degree study, Stags 4, should
emerge from the nature of major task responsibilities performed in the specialty.
The focuses might include such tasks as administration, research leadership, teacher
education, or the furthering of 4aching expertise. Coupled with advanced study in
the specialty, in-.the general field Of education, and in liberal education, should be
either a field projec t and report or a dissertation for doctoral candidates.

General Field of Edtwation
. o

Advanced study in the general field of education shc,uld include:4 ,

The Nature of Education. Each student should have a useful understanding of the 111.5tori-
cal, philosophical, and social bases of education, to permit him to evaluate developments
in his speaialization in the context of broad principles and policies, and to provide a
common metns fur communication and action with professional colleagues in other
specialties.
The tiature of Persons and of Learning Processes. Each student should understand the
process of learning, and have some acquaintance with the personal; developmental, and
social factors which affect behavior and learning, with relevance to teaching and other
educational processes intolved in his specialization.
The Meth s of Evaluation and Research. Each student shoul u (a) concepts
and tech ques used to evaluate educational processes and 'firoshicts relevant to his
specialize ion, and (b) research methods used to expand kno ledge in education.

Whereas the master's degree curriculum, Stage 3, intr duced students to teaching,
post-master's degree study should prepare the student t. per orm as a True expert:--an
administrator, a teacher educator, a research leader, or ailiiaster teacher. In addition,
special study should. include advanced courses relati to the substance of the body
of knowledge of human movement, and current issu and problems facing the field.

-Field Project Report or Dissertation

A field project report or dissertation would be eased on an investigation or experi,
ment, closely related to the major focus of adva ced degree work. Moreb'ver courses
should be selected to pre are the student to ac omplish his investigation or experi-
ment.

Integrated Pro&rarn

Thus career goals, task performance, formal courses, and project report dissertations
are parts of an Negrated program -of study bu'illfttpon master's degree requirements
described in Stage 3. This arrangement precludes amassing of points by means of
tafeteria-style gradua edkation, wherein courses are taken at- convenient times or
at the whim of the,itudent.

4Committee on the Degree of Doctor of Education, Teachers Collegel, Columbia University,
"Program of Study for the Degree of Doctor of Education," Unpublished repojt, December,
1963.
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As previously indicated, delineation of a post master's degree curriculum is reserved
for anothet paper in view of-the complexity of the task and time available.

Summary

preparation of the true specialist in physical education has its roots in the
acquisition of favorable attitioles about physical education and the development of
basic movement competence during school years. Substantive knowledge of and refined
skill in human movement, along with heavy emphasis on liberal education during the
undeigraduate years completes the foundation for preparing the physical educator.
At the master's degree level is found -a study of the application of already acquired
knowledge and competence to the field of teaching together with study of the nature
of learners and the teaching processes. Finally.. at the post-master's degree level follow-
ing several years work experience, does the true, specialist and expert emerge. At this
educational level the mature student pursues a curriculum geared to his career goals
in terms of major task responsibilities.

This theoretical framework of specialist preparation seeks to belay, valid criticism
of the meaninglesshess of physical educatidn and the, superficiality of physical educa-
tion specialists. Advocated is deep understanding of the field of human movement, a
separation of physical education from health education and recreation,land emphasis
on becoming expert performers and teachers in only LIN or three sports.

REFLECTIONS ON SELF-41DERSTANDING

FOR THE PHYWAL EDUCATOR'

MAX COGAN
Castleton State College

Possibilities for self-discovery are inherent in physical education. itticause of the
particular role assigned to the, physical educator in this culture as .a symbol of mas-
culinity and as a figure of identificationhe it' in a unique position to influence the
growth of his students. If the physical educator is to utilize these potentialities and
accept the responsibility for guiding his students toward greater self-understanding,
he must also learn to deal effectively with conflicts in his own life. This process should
be initiated in professional preparation.

Understanding Motivatiori
The motives that operate in the choice of physical education as a profession are

probably as complex and varied as in the choice of other professions. As in other
professions, the motives may be negative as well as positive. The physical educator
with unmet and unrecognized psychological needs may do a great deal of harm
unwittingly by projecting emotional problems` -into the physical education situation.
It is entirely possible for a teacher to obtain, good results in terms of athletic success
but to have a negative influence on the personality growth of his students.

1Bibliography may be obtained from author.
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For example, a teacher may be drawn to physteal educatiori to reassure himself of
his masculinity. He may ridicule a student who shows an interest in dance, make fu
of another's physique, or belittle those who lack athletic ability..He actuallyvay ne d
to call attention to the shortcomings of others in order to reassure himself' thatihe
a man. Another teacher may have an unresolved conflict concerning his own need to
be an outstanding athlete. He may devote all -his energy to boys who fit this category,
while neglec4'iug the majority of students and only going through the motions of
conducting a program. ' -

Still another physical educator may us competitive triumph to compensate for his
low self-esteem. If he projects this motive into the program, unhealthy situatidns are

, bound to develop. He may exploit his players as.means of vanquishing others, and
he may regard those students who resist his drive as potential enemies. There are
coaches who push their players unmercifully. These men are apt to complain about *
the softness of the younger generation and dwell on how Ad they worked during
their own playing days.',

A teacher may be attracted to physical education becatilse he feels he is intellectually
inferior. He regards it as a profession which will not demand much of him in this
respect and he may ridicule those students whose interests are, primarily intellectual.

apt to miss the relationships between physical education and other disciplines,
and to conduct the program on a purely "muscular" level.

It is difficult to estimate the extent to which the and other negative motives
influence the cho' of physical education as a profession, since few -studies have
dealt\ with the subje Undoubtedly, many teachers are influenced to a large extent
by p itive, healthy othes, but in others it is likely that motivation is I:taxa, ""...

Scha er, in a recent study, received responses from 329 male physical education
majors n New York City to a questionnaire csigned to detumine the reasons for
their oice of physical education as a-professioh. He found that the largest"number
o espondents stated tha,t they had selected the field because they enjoyed working
and playing with youngsters and adults in sports and recreation. Others stated that
they preferred physical education to being "cooped up" in a classroom. Some looked
forward to long vacations, and still others were advised by coaches to change their
majors to physical education in order to remain eligible for a varsity sport. Students
also were requested to write on "What kind of A' person do I think I am?" both
positively and negatively. On the basis of responses to this question, Schaffer concluded
that only a small number of students appeared confident enough to describe them-
selves in a positive manner, and that only a small number appeared to understand
that they had shortcomings. Both conclusions seem to suggest a lack of awareness on
the part of respondents. Schaffer did not attempt to analyze theseresponses other than
to list them in positive and negative categories.,

.1;

Acceptance of Continuous Self-Evaluation

If physical educators are to accept the process of self-ex 'natio a necessary
step toward their own growth and the growth of their stud nts, the ogical place to
begin is in the teacher education program. Few other fields offer so many opportunities
for the student to examine his beliefs and values, his actions and reactions, and to
see contradictions between his professed and real purposes. This implies more than
a sterile or abstract examination on a purely academic level. Surface acceptance of
concgo such as the detrimental nature of excessive competition has little value if
there is no corresponding change in attitude and personal practice. Prospective
physical educators must take into account the experiences of their own lives which
are meaningful to them emotionally, socially, And intellectually. This presupposes
strong emotional involvement, rather than detached observation. ,
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The physical education major encounters *ealth of potential laboratory experi-
ences in his classes, on his varsity and intramural teams, and in other extracurricular
activities which may range from dance and drama to we' t training.ng. He can be
helped to utilize these in examining hit motives and values, e ethics of the profes-
sion, and discrepancies which may exit between the Iwo. If the groundwork for this
process is laid in undergraduate Kemrationthe student can continue to toe it when

)1 he accepts a teaching,,position anti becornes responsible for the personality growth of
his students. Inservice education prograins maybe based on the sank quest for self- k

ti

understanding.
. -

The intellectual approach to problems can provide an excellent springboard into
more personal analysis. For example, Costa has collected a number of caset, dealingi
with'problems in professional ethics. An examination of these and similar cases could/
be the catalytic agent for an inquy into personally significant situations which
students themselves have faced. r',

The factors which influence a "decision in physical education may be numerous.-
- Even a situation which in hindsight appears to have been relatively simple may seern

insoluble in the heat of the moment. This is illustrated. in a situation involving
Dean, a high sch iijunier.

/

Dean was a member of his sch'Ool's track team, and had shown promise in sprints and in
the broad jump,. He develop a pulled hamstring, which, was not a particularly serious

.injury, but which caused o derable pain when he ran strenuously. In a ,closely contested
meet..wiih a nearby school, was clear that the broad junip would,be,a erucial event, and
this was Dean's specialty. M the jumping progressed, it became appirent that the team's
only hope for victory in the event and in the meet lay with Deah. He approached .the
coach* nd asked anxiously whether he should, try one 6t two jumps. His doctor had advised.
hi at he would not harm his leg permanently if he warmed up properly and limited

4participation but that if the pain were still severe, his per ormance would suffer and
be might lengt ten the time required for complete, recovery. nfortunately the coach wits

" some fiat p Curbed at that point by the,lack of team loyalty which had been demonstrated
by s vent other boys during the course of the afternoon. He listened'to Dean and tried -1-.
to lain That this was a decision which he would have to make on hitown, but some of
his anger was expressed in 'his voice and Dean felt that the coach teas angry with him.
A few minutes later Dean spoke with the coach again and thgy temporarily resolved the
coniliCtilr deciding that Dean would try one jump.

/
t *t.r .The elements made the ethical decision difficult were the, emotional factors .

operating on both can and`his coach. Both wanted very much its win the meet and
realized that Dean's jump might contribute to this end. Both were also aware that,
although there was no serious ,danger involved, Dean's participation could mean that.,

. his recovery would be delayed. Dean w,as in conflict over the natural desire, to ,?void
pain and a feeling of responsibility to his teammates who were urging him to jump.
The coach's annoyance with other members of the team interfered with his ability
to evaluate Dean's situation, and he failed to give Dean the direct guidance heAteeded.
The alternatives available in this situation all wee bound, to produce dissonance,
and the "right" choice was, therefore, difficult to letermine. In retrospect, it would
have been wiser to have discouraged Dean front jumping, but the coach was unable
to see this clearly at the time. -. ' ,

/
The process of making ethical choices would be simple, if absolute standards. could

be applied 'to all situations. Unfortunately, the hysical educator will face many
choices which defy simple, ethical solutions, and in whith dissonance is apt to result
from any of the possible courses. Discussions of the kind of ethical decisions which
are typical of the profession is another possible method of stimulating student aware-
ness. Ethical choices such as those listed below may serve as examples.

. ,
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Is the main emphasis placed on winning in athletic contests, or art the means to bp
employed given equal importanoei Are hostile and sadistic tendencies encouraged in contact
sports to guarantee victory, or is concern shown for the development of positive social
behavior in students? Are injuries faked to delay a game or fights purposely sought in
order 4o remove the opposing stars from the game, or is the game played without covert
sidestepping of the rules: Are opponents humiliated by `running up big scores, or are
the feelings and self-respect of the losing team considered?

Is a boy called -yellow if he is reluctant to play when be is iri)ured, or is he-k-Fpt on
the sidelines until he is

medically
recovered and no longer in danger of further injury? If a

boy ha great ablury, but is edically unfit, u his desire to play exploited, or are his long
term interests protected: Is preferential treatment given to better 'athletes, or is an honest
effort made to treat all students equally?

The following questions_ might be posed in connection with practiftweaching.

Are the activities included in the program only those preferred by a teacher, or is a wide
yanety of activities offered? Are standards of achievement arbitrarily applied for all

44
s dents, or is some effort made to set reasonable and challenging goals for each student?

eons with others of comparable ability?
tudents of all levels of ability grouped together,pare they placed in competitive

.

Are the' skills taught primarily those of the so-called major sports to ensure talent for
vanity teams, or is proper consideration given 'lb teaching students skills which will be
valuable-to them for the rest of their lives: Are school programs so organized that a ''farm
system exists for intercollegiate athletics, or are activities adapted to the age levels' and
needs of the students?

Are some activities taught repeatedly at different grade levels with little consideration
for changing abilities, or is the student challenged by the introduction of new activities
and by continuity and progression when repetition 4 nerassary? Does the phys I education
department cooperate in instructional ventures with other departments, or dc161. it function
in isolation ,even from the %omens department): Does the physical educator accept his
responsibility to interpret the broad 2.ii5ioses of the program to the community, or does
he allow ou vide pressures to affect the operation of the program, even when this may lead
to unsound nal practices?

The correct ethical choice appears self -evident in many of these questions but, in
actual practice, numerous pressures may make them difficult. A rigid ethical code may
provide a false sense of security, since there art occasions when the strictly ethiCal
choice may actually be opposed to the .8,? liatic choice. For example, a teacher may

.iNcleserly conceal an intentional error in a . ball game in order to create lor a child
'4: a badly needed opportunity for success. From the strictly ethical point of *,iew this
' action may be considered wrong, but it may have contributed a great deal to the
. child s psychological health. Of course, this does, t ,mean a teacher should "fix" the

outcomes of a compeutiye situation, but it dots dognonstrate the shortcomings of
absolute standards.

in life s4uations these choices are rarely as logically opposed as those stated. The
alternauyes posed, however, highlight the relationship of the conduct of the program
to an underlying philosophy of life, and the role,,of the physical educatorThrturtr-
preting it. ' , .....

If the entire process is approached i terms of insight and growth rather than in
finding fault, that inyolyed will feel less geed to defend themselves and will be free
to examine the causes of their behavior. There may be some who will tty to please
the professor by surface acceptance of his point of view while going about business
as usual. But in the proper atmosphere the rnajonty will raise realistic questions, will
examine internal and external pressures on themselves and others. Some persons
innitably resist this type of self-examination. As Jersild points out, 'The more()---9-
insecure a person is, the more desperately he will feel the, need to remain rigidly set,
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in his ways. But to one who is secure enough within himself to face his thoughts and
feelings when the opportunity /rises, the process is challrogrg and rewarding."

Jersild points out that when a teacher hel'his studerc6 in the process of self-
understanding and self acceptance, he does not (and must iron take on the role of
a psychiatrist or professional psychologist. He states, however:

Every teacher in his own way is a psychologist. Everything he'does, sass, or teaches has or
cotild have a psychological impact. What he offers helps children to discover their resources
and their limitations, He is the central figure in countless situations which can help the
learner to realize and accept tumselflor which may bring humiliation, shame, rejection, and
selfdisparagement. 4.1;

Jersild's statement is particularly periunent to tlx6 physical educator. The physical
educator is in a unique position to gild-el/bung men in the process of self-discovery.
He is the crne-who creates the atmosphere, who can encourage or discourage healthy
attitudes toward masculinity, competition, ethical conduct, and acceptance of the body.
His ability to accomplish these things depends on the example he sets in his own
life and on his willingness to face his own problems and strive, for knowledge of
himself.

Undoubtedly, many professional programs include expehences which offer students
opportunities to examine personal motivations. Self understanding might be col:Lod-
ged a natural outcome of good teaching. But good teaching cannot be left to chance

intuition; it must be cultivated.
!I%

--se-

, EVALUATION OF UNDERGRADUATE

PROFESSIONAL PREPARATION PROGRAMS

IN' PHYSICAL EDUCATION

ROBERT DOLLGENER
4 Marshalc,11;:vrrnty

Concern for the professional programs in physical edocauon s 4rfrir an inns.iv
tion of the space Age nor the result of,the physical fitness bOom. Rather, it has
a process that started with the first Oars in our field. Since the early beginni of
OUT prOfession, leaders have been cognizant of problems in the area of pro ional
preparation. Even though sortie of these early concerns seem rather narrow o ndicu-
low to us today, others are quite sound for then, today, and possibly for the ture.
A review of the literature concerning profe*imal preparation reveals int
facts It is readily evident that the curriculum in professional preparation has co
sistently been of major concern to leaders in the field. Of almost equal importan
were each of the areas of indoor and outdoor facilities. The actual teaching was
mentiortd very little in the literiturei perhaps because of the difficulty of evaluating
teaching or perhaps this may be attributed to an 3ssumpuon,that a staff with educa-
tion and experience plus adequate curricular offerings guarantees good teaching.

The literature indicates ambiguity and a Lick of agreement in the matter or stand-
ards for professional preparation. However, most professional physical, educators
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would agree that certaii i anal standards are essential and indispensable for schools
concerned with the preparation of future physical education teachers. Furl-icrmore,
each of our students in physical education has the right to demand, if need be, a
professional program that will afford him the opportunities necessary to be competent
in the field of physical education. -

Additional proof that there is a need for certain minimal standards may be found

-,....._

y noting the great differences that exist among institutions v.hiLli prepare teachers of
c Foul:al education. There are institutions in which the entire physical education staff

composed of three people. This staff would possibly offer a major in physical educa
ti n, a_ required .physical education program, an intramural program., and coach six

tercollegiate sports. One institution may have several gymnasiums or teaching
stauonr, while another institution may have Just one. Some institutions may have
excellent physical education acuvity programs and ethers may have none at all.
Surely with such wide variances in staff, program, facilities, and other aspects of the
professional preparation programs in physical education, we need some over all stand
ards that are indispensable and essential for a school prep;ring physical education
majors. This situation is not limited to one state or region, but rather it exists
throughout the country. The concern for minimal standards of professional prepara
tion for all schools which prepare physical education teachers is neither a plea for
conformity nor a cause for alarm about losing individuality, but rather a plea for
our survival and recognition as a discipline among the undergraduate curriculums
It is my contention that this survival and recognition depends upon our collective

4. ability to define, maintain, and upgrade standards of professional preparation.
Se far, two facts are evident. there has been a concern about professional prepara

tion, and th_,Ls concern iszstill prevalent today. Several attempts have been made to
devise standards for professional preparation. These have been broad, generalized
standards that have placed the emphasis on the integrity and wishes of the evaluator.
rather than on the specific standards of professional preparation.

Dr. Karl Bookwalter, the president of this association; devised a score card with
specific, attainable standards, each of which was weighted. The initial step in develop
ing this score card was to locate pertinent and authontanse sources concerning hiller
education in general and the undergraduate professional program in physical educa
non in particular. From these sou the commonly recognized, unique, but related
and complementary major aspe of the program of professional preparation were
determined. This produced n major areas of professional preparation, namely
1. General institutional and departmental practices. 2. Staff standards, 3 Curriculum
policies and practices, 4. The teaching act. 5. Service program and extended curricu
lum, 6. Student services, 7. Library-audio-visual. 8. Supplies and equipment, 9' Indoor
facilities; and 10. Outdoor facilities. .

For each of these ten major areas, subordinate second order parts were determined
For example, Area 2, Staff standards, includes the subareas of number, qualifications
in their major field, experience, teaching load, and professional status. Then the
standards of quality or quantity of each criterion necr.c.cary for the effectiveness.of the
respective minor parts of the program were determined. For example, under Area 2,
Staff standards, the subarea, qualifications in their major field, includes six spesific
items. concerned with qualifications. such as. all teachers on the staff hold at lean/ the
master's degree. For each item, partial steps toward the attainment of each standard
were determined. In the previous item mentionedall teachers on the staff hold at
least the master's degreethe partial steps towards this are. 50 percent, 70 percent.
all do. Each of the ten areas, their subareas, and relevant standards or items were
assigned defensible and useful numerical, weighted values. Values or weightings were
also assigned to partial compliance for a given standard or item. So, in the eitample
used, the areastaff standardshad 4 weighted value of 121 points of 1,000 points



for the total score card, the subarea--qualifications in their major fieldhad a weighted
value of 23 points of tht 121 points for that area, and the one item or standard under
this subareaall tea the staff hold at lest the master s degreehad a weighted
value of 5 points orhe 23 for that subarea. 'The partial steps were weighted as
follows. 50 percent (1), 75 percent (3) , and all do (5) .

The salichty of the score card was established by determining the logical relesance
of the areas, subareas, and items by gleaning from the related literature and by
critically esaluziting the areas, subareas, and items in light of the experience and
background of the author and rrkmbers of file or more seminars concerned with
professional preparation. The r eighted salue for each area, subarea, and item was
established in the same manner Furthermore, many of the gems or standards were
obtained from sources which were salidated Los a jury sote of leaders in the field.

Each 'tem, subarea, and area presents a 'philosophy or point of slew documented
from ac ted literature These are not completely in keeping with my philosophy
nor the p ilosophy of the author of the score card. Howeser, to determine which
philosophies and standards were essential to a sound program of undergraduate,
preparation in phYsical education, they were all included m- this score card. This
necessitated a score card composed of 355 items or standards. It seems plausible that
some of these 555 specific, attainable standards are essential to professional prepara-
tion in physical education and that they can be identified.

After coediting" the score card, resiev,ing the literature again, and conducting a
pilot application, the score card was applied to selected colleges and universities in
the state of Indiana For each institution the existing conditions, policies, practices,
and facilities litre scored and recorded. After the collection of the data for each item
of the score-eard, the subarea scores were obtained by adding the item scores, the area
scores were obtained by adding the subarea scores, and the total score for the itptituc
tion was obtained by adding the area scores

An utalysis of the institutional total scores, as measured by the percent of attain-
ment, presents some significant findings, The aserage attainment of the total possible
score was 67 9 percent Six Of the J5 institutions evaluated scored greater than the
mean and nine scored less than the mean.

Whereas the actual identity of the Institutions must remain unresealed, it should
be pointed out that among the top sewn institutions, four were statsupported. The
average attainment for the fotu state supported institutions was 77 2 percent, as
compared to the aserage attainment of' 64 6 percent for the 11 pmately stepported
institutions that were incluiled in this study. This indicates that in Indiana, the state
supported institutions, generally speaking. are better qualified to prepare physical
education teachers.

Two of the institutions classified as state supported were also designated as teachers
colleges according to their street purpose The aserage attainment of these two
institutions was 74.5 percent Six of the institutions were classified as basing unisersity
status. because of the stated purpose of the institution, their aserage attainment was
713 percent Scsen of the institutions were classified as has ing liberal arts college
status, their aserage attainment sy.is 61 9 percent. This indicates that teachers colleges,
generalls, are doing a better job of preparing .majori fur the field Both of the teachers
colleges were also state supported.

additional significant information was resealed when the percent of attainment
for each institution was studied in relation to the enrollment of the undergraduate
student body "fhe aser,age,attainment for enrollments oser 10,000 was 79.9 percent
as compared to 7Q 4 percent ft, enrollments between 2,000 to 10,000. as compared to
62 9 pefccnt fur cnrollmeross. between 1.000 to 1,09.- and as compared to 62"1 percent
for enrollments less than tOb0, indicating that the larger the school, the better
qualified in the arca F professional preparation When the type of institution an
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the enrollment of the undergraduate student body were combined, the same general
conclusions can be made. As enrollment increases, the percent of attainment increases
and as we go from the liberal arts college, to the university, to teachers college, the
percent of attainment also increases.

By organizational structure, seven of the institutions were departmentsof a division
or a school within the total institution. The average attainment for these seven institu-
tions was 75.7 percent. The remaining eight institutions were departments within
the total institution, their average attainment was 64.5 percent, indicating that-Sor
the institutions with departments of physical education within a ch,.Ision or a school,
of physical education, the totaegenstitutions are better qualified to prepare. physical
edpcation

The disa-fminative power of each item was analyzed by means o? an item discrimi-
nation formula. It seemed logical that certain items would discrinjinate between good
and poor institutions, Insofar as undergraduate professional preparauon in physical
education was concerned. Furthermore, using item chscruninauon, these items could
be identified. Of the 355 items in the total score card, Ill items were good disarm
inators, 109 items discriminated poorly, and 24 items discriminated negatively.

In determining the items to be kept for a revised score card, the following tech.
niques were used. The first consideration was given to the item's discriminative power.
Next, by analyzing reactions of the persons interviewed and my experience with. the
functioning of the'items, lug,cal revisions were consikred. All items that were good
discriminators were returned. Many of the items that discriminated satisfactorily and
poorly were revised or eliminated from the score card. A few of the Items that discrim-
inated negatively were kept,. in light of the findings in the ,literature and in the
judgments of persons being interviewed: An example of such an item was that there
is a diversity of institutions in which the faculty members have earned4 their last
degrees. Many of the instituuons have become inbred by hiring their owitt graduates.
A review of the literature indicates that only ten percent of the faculty should be
from any one institution.

In the final revision, there are 235 items which have reduced the score card by
about one third. It would have been ideal to go back and evaluate these same schools
with the ievised score card, in order to again determine its discriminative power, but
time did not permit_ It,.would, similarly,. be an advancement if someone would take
another state or several states and apply the original score card to see which items
could be eliminated or revised. However, these two irp,estigatl ns have not transpired,

,,,co .we have only the material at hand with which to work.
This has been a good educational experience from the stan int of being exposed

to a variety of programs, facilities, and points of view. A re card of this kind,
presents to the administrator of physical education areas, sub real, and items of a
specific, atuunable nature 'which provide a basis for selfevaluau n and improvement.
Also, these recommended standards emphasize strengths and wea esses in a program
of which the administrator may not be aware. Likewise, this score card would provide
the administrator with defensible evidence in. his discussions with the college or
university administrators.

The score card s by no means in its final form, evaluation is a continuous process.
The NCPEAM has consistent/y,,been in the forefront in the area of evaluation of
professional programs in physical education. In order to grow as a profession, we must
definrand maintain,issential standards that are 4.arefully designed'. and rigidly con-
trolled for every instituuon offering a major in physical education. regardless of the
philosophy or purpose of the institution, dtipartment, or personnel.

Our survival and recognition as a disciphne among the undergraduate curriculums
depend upon our ability to identify, Implement, and enforce these essential and
indispensable standards.
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IMPLEMENTING THE RECOMMENDATIONS
OF THE NATIONAL PROFESSIONAL

PREPARATION CONFERENCE

LYNN W. McCRAW
University of Texas

The American Association for Health, Physical Education, and Recreation spon
cored, in January 1962, the National Professional Preparation Conference for Health
Education, Physical Education, and Recreation Education. The .report from this
conference has been studied by professional groups throughout the United States, and
efforts have been made to implement,therecommendations. Texans have been among
those who are using the report of the National Conference in striving to improve
programs in teacher education. It should be noted, however, that efforts in Texas
have not been directly a result of the report, since the Texas, anon for Health,
Physical Education, and Recreation in 1959 scheduled the first of three conferences
on teacher education. This initial conference was part of a state-wide study of teacher
education in all areas begun several years earlier under the .direction of the Texas
Education Agency.

In discussing the use of the report of the National Conference, it Seems appropriate
to describe. these initial efforts and to explain the present framework for teacher
education. As in many states, the approval to teach in Texas is based on meeting
standards for teacher certificatiorrI8d4or school accreditation. Prior to 1955 a person
could earn a general teaching certificate by completing 24 semester hours of courses,
in education and 24 hours in an academic subject. Thstperson was entitled to teach
arany grade level in his major or in any subject in 1,2hich he had 12 semester hours
of college credit. The certificate was issued on presentation of evidence to the State
Department of Education that one had completed the required number of hours in
education and in the teaching subject irrespective of what the courses might be.

Since 1955, teacher certification in Texas has been based on the approved program
concept. By this method the colleges and uhiversities develop programs, and any
person completing a prdgram approved by the State Department of Education is
certified to teach. Programs may be developed for the Elementary Certificate entitling
one to teach in grades I through 8 and for the Secondary Certificate good for teaching

"ones major and minor fields in grades 7 through 12. Programs for All-Level Certificate
qualify one to Itipieh such special subjects as music, art, and health and physical educa
don in all gra$ts. Institutions were given considerable freedom in developing
programs as long as they adhered to standards adopted by the StatO Board of Educa.
don. For example, each prbgratn had to include 45 semester hours of general education
covering such areas as social sciences, humanities, sciences, and aesthetics, and 24 hours
of education with 6 hours, in student teaching. Programs for the Secondary Certificate
had to require 24 hours in a major and 18 in a minor or 36 hours in a major with
no minor.

In response to pressures from both lay and professional grouips, the State Board of
Education in 1962 revised the standards for teacher education. For example( the 45
hours of general education was changed to approximately 60 hours in academic
foundation courses to include 12 hours of English, 6 hours of history, 3 to 6 hours of
government, and 12 hours from two of three areas of mathematics, science, and foreign
language. The education requirement was reduced from 24 to 18 hours, and the 18
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hours is considered a maximum as well a minimum. For the Secondary Certificate
the student must complete a minimum of 14 semester hours in each of two subjects
or 48 hours in a composite aea. The only co osite areas approved to date are social
studies, natural science, music, and business. He lth and physical education are treated
together as a single subject, and attempts to obi i approval for them as a composite
are have failed.

The 1962 standards are specific for the academi foundations, but still are quite
general for the education and subject matter require ents. Realizing this, the State
Board of Education, in January 1963, created twelve committees to formulate stand-
ards for courses and course content in each subject matter area and for the Education
sequence One of the twelve committees was assigned the responsibility of proposing,
standards for health and physical education. In formulating its recommendations, this
committee immediately sought the assistance of professional personnel irkealth and
physical education After two state-wide conferences sponsored by the Txas Associa-
tion for Health, Physical Education, and, Recreation, proposed standards for teacher
education in health and physical education were submitted to the Texas Education
Agency. These proposals can- be summarized as follows:

1 The teacher education program in health education and physical education
'should develop those competencies necessary for effective teaching of ;hese subjects
in the public.schools This implies the acquisition by each student of the skills and
knowledge in the physical education activities and iri the health education \units
contained in the state curriculum guides for these subjects.

2 The college curriculum should include content areas as listed hereinafter for 4te
fields of health education, physical education, and the supporting natural sciences.
Each of these content areas does not necessarily constitute a three semester dour
course Rather, institutions are encouraged to combine areas where appropriate Into
a single course offering.

Health .Edncation
T

Personal and community ti'ealth education
Administration of health education
Principles of health education
Health curriculum in the schools
Health program, healthful school living, and health' services in the schools
Techniques and materials in hearth education .

physical Education

Administration of physical education
rinciples of physical education
itistory and philosophy of physical education
hysical education curriculum ingthe schools
echniques and materials for t6ching physical education

Measurement and evaluation in physical education
Adapted physical education
Physiology t ercise
Kinesiology
Organizatio d administration of intramural sports
Coaching interschool athletics
Athletic training and conditioning
Techniques of officiating
School and community recreation
Skills in physical education activities
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General biology
Chemistry
Physics
Anatomy and physiology
Bacteriology

Supporting Natural Sciences

golf.

3. ,Courses devcited to the coaching of interschool athletics and the development of
skillshn physical echkation activities must be in addition to the minimum requirement
of 24 semester hpurs in health and physical education.

4. Of the basx. 24 semester hours, at least 25 percent mist be in the content areas
in health, education and alt least 50 percent in the content areas in physical, education.

It will be recognized that the content areas listed above are similar to those
contained OD pages 65 to 70 of the report. of the National Professional Preparation
Conference. The pauonal recommendations go much furthet and itemize specific com-
petencies under each of the content areas. Individual institutions are urged to examine
these conipetencies as they ,develop courses for the. va,rious content areas. It is con-
templated that addiuonal state-wide meetings will be held Texas to study in more
detail the competencies recommended by the National Conference.

41.

SOME OBSERVATIONS

REGARDING THE FIVE-YEAR PROGRAM'

\REUBEN B. FRST
Springfield College

Tomorrow we should be able to look back upon today's four year programs with the same
benign smile with which we look back upon the simple teacher training class or one or
two-year normal school of fifty years ago.

These were the words of Vincent J. Glennon as he discussed in 1957 the future of
teacher preparation. James D. Koerner, on the other hand, expressed a different view
in 1963 when he wrote:

... but the act.elerating movement toward malting five years of preparation mandatory for
all new teachers is ill-advised. It merely takes the pressure off the undergraduate programs
to improve themselves, and it inflicts an enormous and unnecessary burden on an already
overtaxed system of graduate education. Four years are ample, provided they are wisely
used.

Thus is the battle Joined. We feel aktug here and a push there. We,try to think fair
way through to a logical and rational conclusion. Finding this difficult, help is sought
from others, who, down through the years, have dealt with this problem. We find that
professional preparatiop in physical education began in this country About a century
ago with a ten-week course which included instruction in anatomy, physiology,

'Bibliography may be obtained from author.
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hygiene, and gymnastics. The time required increased rapidly, however, and there
developejl in rapid succession one year programs, two-year programs -and tlfen the
four-year traditional program which became the accepted one for institutions prspar-
ing teachers for a career in physiCal education'. Whether this occurred because it
seemed to be the vogue or whether it resulted 'from a careful evaluation of the time
necessary to acquire the desired competencies is not entirely clear. The desire to keep
step with other teacher preparation programs no doubt played an important role but
all educational programs were also becoming more systematically planned and at the
same time evaluation was growing more scientific.

As requirements for admission and selection were becoming more specific and gen-
erally established in othersulijects they were also being adopted in physical education
programs; as graduate work expanded in other fields it became more prevalent in
physical education, as certification requirements increased in number and stringency,
courses were add'ed to the ever-growing number of physical education curriculums
across the country, Specialized professional education in physical education was now
demanding its share of the time.

Education became more organized. Pedagogy assumed a more important role. At the, .
same _tutee theliberal arts advocates and those who believed in the importance of
science and technology were not silent. Soctirwhe days became too short and the years
of the traditional college course too,few to accomplish everything which was deemed
desirable and important in teacher education. Offerings which were relatively new
and therefore still on trial began to feel the probing eyes of those who were wonder-
ing where and what to eliminate. Often the decisions with regard to curriculum were
decided on a basis of tradition, the loudest voice, or the greatest influence. Becatise
almost everything in the teacher preparation curriculum .could be defended on some
basis or other, the solutibn appeared to lie only in the increase in the length of the
training period. And thus began the cry for the five-year program.

Five-year programs are not a new idea. From the early thirties to the present there
have been frequent -recommendations for five, six, and even seven -year courses of
teacher preparation. Thrdugtout this period there have also been dissenting-voices.

.Many of the arguments on both sides of the controversy appear to have merit. One
can find, both in the literature and among educational leaders of today, support for
a position against and in favor of the five-year program.

It is improbable, therefore, that we will arrive at answers which will go unchal-
lenged or even present opinions which have much unanimity. An attempt will,
however, be made iYt this presentation to indicate some of the most recent thinking
and, in some instances, majority opinion with regard to this subject. Two basic issues
may be expressed as follows:

I Shall the standard program for the preservice preparation of physial education teachers
consist basically of,four years (nine months each) or shall it be extended to include
a fifth year?,

2 If the five year plan is accepted as standard, what pattern or type of program shall
be followed? r

0

Recent statements from two widely accepted sources indicate somewhat divergent
opinions with regard to the first of these two issues. After a week's consultation, the
125 participants in the 1962 National Professional Preparation Conference concluded
that:

If professional education is to meet the challenge of providing a broad general education
in addition to upgrading the professional offering, it is essential that institutions preparing
teachers in the areas of health education, physical education, and recreation give corlsideri.
tion to the establishment of.five yeas programs or their equivalent. In such programs the,
emphasis should be upon systematic ,five-yeir continuous preparation for teaching.
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In a bbo,k published a little more thai4,,year later James B. Conant wrote,

On the basis of thesc agreements, I come to my first recommendation concerning state
certification:

1. For certifying purposes the state should require only. (a) that a candidate hold a
baccalaureate degree from a legitimate college or university, (b) that he submit
evidence of having successfully performed as a student teacher under the direction of
college and public school personnel in whom the State Department has confidence,
and in a pra ce teaching situation of hich the State Department approves, and
key that he of -a/ specially indorsed tea ing certificate from a college or university
which, in I mg the official document, attfsts that the institution as a whole considers
the person adequately prepared to teach in a deSignated field or grade level

, I ,
It is obvious that all thoughtful and well informed persons do not agree on this

matter. I felt, therefore, that it would be helpful at this point to summarize' some of
the basic arguments. employed by those favoring, the five-year plan and by those
opposing it.

Statements made by proponents of the plan generally include the following: °

1. Knowledge is increasing at a tremendous rate. Not only is there an increase/but
an acceleration of increase. To achieve even a reasonable understanding of ou elves,
our environment, our society, and the meaning of life requires much more e than
it previously did. /

2. The responsibilities of teachers have been steadily and co uou,sly increased.
Whenever something is added 'o these responsibilities, r ration for them must
also be extended and improved. -

3. All teachers should first of all be edu persons, because it is so important
that they be accepted in the academic orld, it is even more important that physical
education teachers be liberally educated. And Dr. Conant, noting the large number
Of them moving into administrative positions, says', "Unless there is a change'in the
direction of this trend, I conclude that the physical education teacher should have an
even wider general academic educatiOn than any other teacher." ,

4. The trend in state certification is toward requiring a five year period of prepara-
tion, at least for permanent certification. To be fair to the students, they should be
prepared to teach in all states and for the future as well as for the present.

5. It is not only in ggneral education that there is more to be learned, physical
education teachers must now be able to ,do more than just teach skills and administer
exercise. Students must also learn meanings and appreciations and scientific principles.
It takes much more time than it did formerly for a teacher of hysical education to
gain an adequate background in biology, soeiology, anthropology, psychology, philos-
ophy, and other related disciplines. Physial 'education teachers formerly needed to
be proficient in only two or three activities. In view of the brander perspective with
which physical education is now regarded, and because more di ersified programs are
now expected, teachers should now be reasonably proficient in 15 to 25 different skills.
This requires much more time than has customarily been allotted ih teacher prepara-
tion programs.

6. Science and technology, with the stimulation from sputnik and the space age,
on the one hand, and arts and humanities fighting for their continued. place in the
sun, on the other hand, have all but squeezed out methods, and principles, educa
tional philosophy, and pedagogy. These latter must be retained if -teachers are to
become master teachers. Their advocates and supporters are t6o few to win the "battle
for the minute" against the combined forces of science and liberal arts and it is

therefore necessary to make more time available.
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Z. Other professions, such as medicine, law, and theology have longer periods -col
preparation, these have not only grown and prospered as a'result, but have earned
added prestige and academic status. If physical education would follow a similar
course a comparable position could be attained.

8. As 125 leaders in physical education, who have spent their lives in professional
prepAr-atIon, agreed after a full .week's conference that we should move toward five-
year programs, their judgment should be accepted and their recommendations imple-
mented. The time for action has arrived, discussion and study should no longer serve
as a justification for delay. R.

These, then, are some of the reasons given for an'imrnediate move in the direction
of the five-year program. Some additional light may be added by reviewing some of
the findings of Louis R. Munch, who conducted a recent investigation in which he
queried 125 physical education directors and 127 directors of teacher education pro-
grams in which five year programs were reported to be in progress. While the main
purpose of his study was to develop a proposal for a five-year program at Springfield
College, he did obtain considerable information concerning the opinions of persons
who had experience in dealing with this problem. With tf 70 percent return from
the,,, physical education directors and an 85 percent return from the directors of
teacher education programs, some pertinent conclusions were drawn. A -few of the
most relevant.were:

1. Seventy-six percent nf the respondents felt that the traditional four years there
too short to prepare. physical education teachers, adequately and that the five-year
program was essential.

2. Eighty-two percent of those replying indicated that there was no eve -year
program in their institution at that time.

3. The reasons listed most frequently in snAot,t\ of the program were the need
for more general education and the expansion of knowledge.

4. The advantages listed most frequently by those having five-year programs were
the provision of greater depth and breadth in the major field and the stronger general
educational background. -

To evaluate the validity of some of these statements, it is important also to look at
the other side of the picture. Why are there many who still do not concede the
necessity for a longer period of preparation? Why are there so few institutions actually
conducting,five:year programs?

The arguments employed by those opposing the extension of the period of profes-
sional preparation include the following:

1. With the shortage of teachers, particularly in women's physical education, we
cannot afford to lose one whole crop of teachers as would be thi case during the
process of converting to five-year programs.

2.. Present teaching and programing in physical education is so poor that we do not
deserve more time either in the educational programs of those we teach or in the
professional preparation curriculums. Until there is more evidence of systematic
planning, progression'in content, focusing on educational objettives, and the worth-
while utilization of time allotted, we have no right to ask for more. / '

3. In all education today there is so much overlapping, so much inefficient teaching.
'so much repetition, so much instructing in Atmoded ways, so little employment of
modern teaching technillues that the first emphasis should be on the improvement of
yhat we are doing and not the extensigfi of time which will permit continuation of

° .these inefficient and undesirable practices.
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4. The present pattern has much to reco end it. It provides a planned, step-by-
step sequence which is now functioning ,e ctively. For most teachers it is essentially
an internship type program. They teach few years after completing their four-year
preparation, they then return to,do mo e graduate work, and then teach 'again. This
makes their graduate study fnore mean ngful and profitable. The emphasis, therefore,
should be on seeing that aN teachers return to school after a short period in the field.

5. The cost of a five -ycar prograni will be almost prohibitive. With tuition increas-
ing at a, rapid rate this rise in costs will create too great a burden on students and
parents.

6. The additional time required for graduation added to the increase in cost will
discourage many from entering the field of physical education. Therefore another year
of preparation should not be added.

Munch found that the reasons mentioned most often for not having a five-year
program were the difficulty of relating theory and practice and the added financial
expenses for the students and possibly for the institutions." In schools where five-year
programs were in operation, however, only a few directors indicated any difficulty in
relating theory to practice.

The state'ili tits, both pro and con are no doubt vastly oversimplifie They are for
the most part challenging but in many cases they are open to ar ent. Some
observations seem in order.

One cannot help but wonder if all knowledge, past and present, must be taught
Cannot new knowledge supplant the old? Is it necessary to teach outmoded theories
and principles in order to understand the new? Cannot present thought in psychology,
sociology, anthropology, and physical education be understood without considering
all previous theories? Is much of the knowledge being taught totay being included
merely because It has always been part of the traditional course content? '

As we observe present texts in elementary and seyendary schOols is it not true that
tmrmuch of what was formerly taught in e'er ent,k, d twelfth grades is now taught in

un2-or high schools? And are not high school students now learning scientific concepts
languages which were formerly part of the college curriculum?

And what about physical education? We zealously guard our right to teach skills
in professional preparation programs. If we could be assured that the fundamentals
of all of these activities were taught in high school could wc not begin at a higher
level and include more theoretical material? Or are the problems of time allotment
and curriculum planning in elementary and secondary schools so acute as to make it
even more difficult to add to their schedule, than it is in college?

How long can we avoid coming to grips with the matter of proficiency tests? If we
cannot standardize the background, experience, and ability of students coming to
college, can we avoid trying to plan their programs on an individual basis? Would
not this shorten the required time somewhat?

Are there reasons, other than those already presented, why we have not moved
more swiftly toward a five year program? Are we not, in some instances, concerned
that we might, loies*top athlete to a school where he can achieve a ccrtifkate more
quiaTy -a-ral cheaply? Are we concerned that we may lose students? Or is it because a
major change such as this causes such a convulsion in the organization that it just
doesn't seem worthwhile? ,

If the free -year plan is adopted, what pattern should be followed?
Before attempting any conclusions with regard to this issue, however, I would like

to move briefly to a discussion of the second, that of the kind or type of a five year
program.
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There are many who.feel that e first two years of professional preparatiqn should
consist of general education a d the next three of professional education. Among
thoSetilvocating this "2 3 pat ern" are some who are faced with admitting a substan-
tial number of students who have had two years at one of the community colleges
and/or junior colleges presently operating oi- springing into existence. Many of these
have no preprofessional programs in physical education. for this reason it is simpler
to plan similar programs for both transfers and nontransfers and the pattern con-
sisting of two years of general education followed by three years of professional
education appears to be the most feasible administratively.

The "4 plus 1" pattern also has many advocates. Those who are convinced of the
success of the "Master of Arts in Teaching" programs are among its proponents and
there are also many who believe that a four-year liberal arts base is good for all. Those
who see value in a planned program of professional education must, however, question
the possibility of squeezing it all into one year. .

The "3-2 plan" is a kind of compromise between the "2-3" and the "4 plus 1." It
also has its advocates and does present a more reasonable balance between the general
and professional education requirements.

There are also other variations and patterns, most of which are related to those
already mentioned. Discussion concerning them will never be complete. Differences
in local situations and institutional philosophies will result in variations of programs.
Finally, I should like to present a few simple statements indicating my conclusions at
this point in the study of the problem. These are:

1. The arguments in favor of a five-year program seem to have far grea'N' weight
than do those against. I believe we should move steadily ahead toward the achieve-,ment of such a plan.

2. The systematic, integrated, continuous five-year plan where general education,
professional education, and professional specialization are placed in appropriate
amounts in each of the five years is the pattern which I prefer. The program should
be logically and sequentially planned to assist prospective teachers to achieve the
competencies which are agreed upon ailiecessary for outstanding performance.

3 Careful consideratiOn should be given to the possibility of a "double-major,"
With the increasing emphasis on the importance of an academic major w may be4e--
protecting our students, increasing their opportunities, and giving them so e general. education in depth as well as breadth by this plan: For example, a five-year student
who graduated with a completely acceptable major in biology and physical education
would be well fortified to go on into physical education, physiology of exercise, health
education, biology or, wi some additional specialized training, into administration.
We should be pleased an ha py if teachers in other fields as well as administrators
had majors in physical edu on. If this occurred frequently it would enhance our
acceptance by educators and even by those who feel that the developmentTh-------,
intellect is the sole purpose of educatiori.

4. Acceptance of students into the professional program as early as possible is
highly recommended. This provides for better counseling and guidance and as a
result a better educational program for the student. It has been my experience that
students who begin some professional work early in their college course tend to h
higher morale because they feel they are making more progress toward their goa
also seems reasonable that to give them some work in their field when they are

.enthused makes better use of the "teachable moment."
5 Bringing physical education majors into an environment of profession appre-

citation and understanding at an early point in their preparation has much do with
their eventual philosophy and commitment to their profession. The words of Earl V.
Pul(ias are worth repeating at this point:
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The institutioo as a whole educates perhaps more profoundly and more p anentl/han1 a

any spocific segmented process such as single classes or teachers. Or, t experiv of a
course, the work oA an indlyidual teacher, is enriched, reinforced. dee and broadened
by the wider clim\ i e in which it operates. /,/
If we want our rnNors to be committed to physical ed ation they should, at the

earliest opportunity, Le brought into as much contact wit the department as possible.
6. While state certification requirements should not dictate professional programs,

it would be unrealistic to ignore them. Each insenution must decide whether it i5/planning for local, national, or international, placement and realistically guide the
students into a course of study which will 1:5et qualify them f r their role.

7. Many ,,things which apply to other phases of the educ tional program do not
necessarily apply to physical education. We must be prepared o do our own thinking
on these matters and not nerely seize upon popular statements of educators in other
fields and revise our progiras on this basis. Five-year programs might not be necessary
to prepare English teacher or mathematics teachers and yet could be essential for the
afleqyate preparation of a Thysical education teacher. Likewise the "Master of Arts
in Teaching- might be excellent for social science teachers bnt unsuitable in o r field.

8. While it is expensive, difficult, and'not popular, we must bring more in viduali
zatton into our programs. Independent study, proficiency examinations, ad sory com-
mittees, and flexibility in individual prog-rams of study will enhance o professional
preparatiOn. The establishment of such practices will require work a a certain kind
of courage and perseverance. i

9. We must not forget the implications of the five -year program for intercollegiate
athletics. New. problems will need to be sOlved and new Opportunities' may appear.
There will be proposals for an additional rear of competition for athletes and if these
are granted there will need to be an expansion of the program to give more oppor-
tunities for those who are unable to make the teams because of the presence on the
squads of the fifth year men. National and international codes of eligibility may also
need revision. We should think these implications through in advance so that we do\not create too much- of an upheaval in the already complex world of sport.

10. We must continually emphasize the fact that most of our physical education
courses are "content- courses and not merely additional professional education coiirses.
If this is clearly explained and indicated there will be less objection to an enriched
professional specialized education section in the five-year program. It will then be our
responsibility to see that this part of the program is 'characterized 4 real depth and
scholarship.

I believe, then, that in spite of some recent -ssittiment to the contrary, there is
ample evidence to support the recom endations for a systematic five-year continuous
program of professional preparatioc' physical education. I believe teachers prepared
in such programs will have more pdrtunity to explore meanings and relationships,
to obtain.sound basic scientific information, to become skilled in activities, to learn
the techniques which help make the master teacher, and,to fealize the possibilities and
challenges present in our profession.
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EXCELLENCE IN TEACHING IN THE BASIC

INSTRUCTION PROGRAM

GEORGE MOORE
Uni rsztyt of Arkansas

The proposed theme for this conference was "Physical Education as an Academic
Discipline " Although criteria for an academic discipline vary, let me suggest two
approaches. The first is that an academic discipline possesses a body of specialized
knowledge available to the members of the profession and can and does contribute to
the gtneral objectives of education. Certainly we in physical education meet these
conditions equally with the other subject matter areas of education.

The second approa is that, at the college level, an academic discipline has four
basic responsibilities:7a) rendering technical service; (b) carrying on research; (c)
engaging in scholarly pursuits, such as criticizing and in ting its field of speciali-
zation; and (d) rendering public service.

These are challenging criteria for an academic discipline. We can always seek to
improve ourselves in all of the four criteria. Our needs in (b) research, and (c.)
scholarly pursuits, were ably discussed by Seward Staley in his President's Mn iras - ts....
the 1956 Convention. For my presentation today, I should like to discuss our n
related to the first exiteriarendering, technical services in our specialty of physical
education This is our unjque contribution to higher education. Striving for excellence

aftestein rendering our serticis is certain to form one of the major ch ges of our time.
Further justification for selecting this approach comes from njamin Massey's

address to this section in 1962, entitled "Itesearch and the Basic Instruction Program."
He posed the question, "Which of the problem areas relative to the basic instruction
program are in the most critical need of research?" He suggested four problem areas,
one being; How effective are our teaching methods?

If we are to meet the obligations of the basic- instruction program, we must give
serious consideration to the excellence of our teaching. If we are concerned with

Veinthe
status of physical education and its acceptance by other falulties, excellence

Vein teaching is of the greatest importance.

Process in Teaching

How should we proceed toward a goal of teaching excellence? First, perhaps, it is
necessaryyo identify the factors essential to good teaching. The qualities of a good
teacher as to personality and background are familiar to all of us. Ho*Evcr, Robert
sills, rhirrsTrt of the Department of Psychology at Auburn Unive(sity, hat presented
a different and intriguing new concept. He believes that people oan be described on
a continuum from "stasis" (standing still or at best running in place) to "process"

' (changing as situations demand through interaction others). This process person
is knowledgeable. He is also a personally well-developed individual.

rrDr. Bills er believes that thOope for the future of society and, terefore, tire.
goal of edtil cation is the development of process people. There is support for that

I
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thesis when you re lac the impossibility, in today's rig world, of predicting what
knowledges and s lls will be needed,in the future. C ums to meet future needs
are nearing then ES for expansion. The future a q must be able to meet and
solve problems we can neither foresee nor predict. eth4 he succeed,. in solving his
problems will depend not only on what he knows b t also ,on his ability to recognize
problems and change to meet the new situauon. . Bills li.eLeves personal qualities
can be developed in students who, with a bread f expenence as a base, are growing,
maturing, developing, and changing and are able to go beyqnd the point to which
we can Lake them. Such persons he calls process persons. Teachers with these qualities
are process teachers.

CHARACTERISTICS OF THE PROCESS TEACHER

Charaaensucs of the process teacher, according to Dr. Bills are.' (a) A high level
of empathic understanding, that is, the ability of the teacher to understand the student
as the student understands himself (b, A high level of regard for the worth of the
tudent. UnconcLunnality of regard, that Ls, there are no conditions, placed on
fts regard, which in effect would say. "I will accept you only if yo learn, pr try, or

if you behave, eta" (d) Congruence on the part of the the
teacher does is consistent, with what he thinks and feels.

MEASURING PROCESS

gsort technique of 84 pressing problems of teachers was used to develop-a \
measure of proos, The respondent was directed to place, the 84 problems into 11
categories or piles of 1, 2, 6, 14:14, 16, 11, 6, 2, 1 each. That is,. place the problem
which is most pressing in pile orie, his next two most pressing problems in pile two,
the text-six most pressing problems in pile three, etc.The problems had previously
been rated by judges as to their positive negative qualities, their central peripheral
qualities, and then past-future qualities. The sqrting of the eighty four problems
formed the basis for a quanutauve measure of process. With this instrument, studies
were conducted with interesting results.

STUDIES CONCERNING PROCESS

When principals and superintendents of two schools rated their teachers, th4fec
uveness of the teacher was significantly related to their process or stasis qualities as
revealed by' the problems Q-sort.

At the elementary level, children were selected in grades 3 through 6. At each grade
a teacher was selected who was more in process and one who was less in process.
Following this the atutud eir children were measured toward self and other
people. The results w that the more process the teacher the more positive were the
attitudes toward self and others which their children held.

In a high school group, pairs of process and less process teachers were selected and
their students given a relauonship inventory to describe the way they believed their
teachers saw them. In other words, the students described the congruence of their
teachers, the conditionalay of their regard, the positiveness of their regard, and the
degree of empathic understanding of the teacher. It was round that on all of tt
variables, process teachers rated above teachers who were less in process.

Arthe college level, F_mmerling at Auburn measured the process-stasis qualities of
110 teachers, administrators,.and supervisors. From this group he selected ten teachers
who were more in process and ten who were less in process. He then selected a sample
of 30 students from each of these 20 teachers. He visaed their schools and had their
students describe their perceived relationship with these teachers and the student-
centeredness or teacher-centeredness of their methods of instruction. With levels of
probability of less than 1,1,000, students described their process teachers as more
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_empathic, more positive in their regard, less conditional in their regard, and more
congruent in the relationship. Process ,teachers were described as far more student.
centered in their instruction.

PROCESS IN PHYSICAL EDUCATION

Adapting the resultalk these studies to basic Instruction in physical education, we
can sei that we, too, need to develop in pdents the abilities and attitudes of the
process person so that regardless of their ft ure problems in health and fitness they
will make the changes that are necessary. Out teachersyes, we ourselves need to take
an inward look Do we really see the activities, the problems, and the rhAllenges as our
students see them? Do we accept all of our students regardless of skill level, personal.
icy, or status? Do we act and think as .

In the studies at Auburn University, effective teaching was not related to method
of teaching, nor was it related to subject matter area. I feel certain that effective
teaching in physical 'education slso requires these elusive yet vital qualities of process.
The difference between a good ceacher and an excellent teacher might well be this
matter of 'process.

4 e

Research and the Improvement of thing
.1Process" is primarily'a relationship between the CT and the students. However,

a process person is knowledgallie and does possess skills. Thus,along with this rela
tionsbip, we as teachers must plan'learning experiences which ultimately result in the
attainment of our teaching objectives. Process alone is nbt enough. The second step,
then, in our progress toward excellence in teaching is the actual improvement of our
'teaching. ,

Probably most of us are guilty of not keepingup with ctient research literature
as closely as we should like. Dr. Maisey, in his previously mentioned 1962 address,
observed that much of the material now lying dorthant would answer many of the
current pressing questions on the basic instruction rogram. This is undoubtedly true.
I suggest that a second differeice between good aching and excellence in teaching
is the degree to which results of current rtsear are utilized.

Role of Practice i,n 7Aptor Learning
A brief .v ew of current research in ph ical education reveals developments in

several related to improved teaching ne such area is the role of mental practice
in the 1.. ing of a motor skill. All the's dies reviewed indicated benefits for mental
practice althou4f these were not abg, as beneficial as actual p Ica! practice.

`Vandall, using e target throw and throw shooting as skills, fo mental prac
tice as effective tial practice. ti Iverson found that mental pra rice combined
with instruction whi placed emp is on kinesthetic memory improv actual per.
formance on the one hand push sho in basketball. Twining found significant improve-
ment from both physical and me tal practice on the ring toss. Steel found highly
significant gains in target sthro ng by both actual practice and mental practice
groups Waterland compared o teaching methods and concluded that imaginary
bowling movements prior .to wling improved actual bOyeling performance. Cark,
using three groups of varyi ability levels,- concluded that mental practice and
physical practice groups body increased significantly on the one hand foul shot. Start
used tritish children as subjects and found significant improvement in the underarm
free throw in basketball d e to mental practice. He also found the impiovement was
not related to initial sco nor to intelligence. Wilson used control, physical practice,
and mental practice gro and conclilded the form of p ce produced no significant
differences in forehan and 'backhand tennis drive nom. iteerrcluded

_
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that mental practice sigthfi y increased the muscular endurance of the abdominal
and thigh flexor muscles. T increase, however, was significantly smaller than that
achieved by actual practice on situps.

The appropriate use of uftriEal practice and the balance between mental practice
and physical practice in various learning situations is far from settled. It seems appar-
ent, however, that cfur teaching procedures should involve an awareness of the part
played by the mental procest,

COMPARISONS OF TEACHING MI- THODS

A second problem area related to improved teaching is the always present problem
of teaching method Dailey and others concluded that the use,of a commercial bowling
aid with beginning bowlers failed to bring about better bowling performances Wat-
kins, using varsity college baseball players as subjects, concluded that players. who
received batting instnRtion plus viewing motion pictures of their batting significantly
decreased the number Of batting faults. Mohr and Barrtt found that when college
girls were taught to understand and apply mechanical Principles to performance of

certain swimming traits, greater improvement was made than when such instruction
was not given. However, Cobane, also with college women as subjects, found that
uncle of selected principles of movement was no more effective than the
raditional method in the acquisition of tennis skills. Also, Colville, using college men

as subjects and ball rolling, ball ,catching, and archery as activities, concluded there
was no evidence that instruction as to principles involved facilitated learning or that
such knowledge faulitated performance on a similar or 'snore complicated skill to
which the same principles applied. !Mathews and McDaniel experimented with the
use of a Golf -kite to visually trace the path of the golf swing and concluded that use
of the Golf-Lite was benefipal to most of the students who used it. Egstrom and others
concluded that practice with a light ball was as effective as practice with a heavier
ball in developing skill to throw the heavier ball. Practice with a heavier ball to throw
a light ball, however, was not as effective. Hall used beginning college bowlers
separated as to motor ability and found no significant differences between the whole
and part methods of instruction regardless of high or low motor ability scores.
NVireman, experimenting with ways to develop physical fitness, found that knowledge
of test results was most effective in increasing physical fitness scores. Method (sports
add games or calisthenics ) was not as important. Casady concluded that presentation
of lectures on physical education in a college service program was related to increased
physical efficiency on the part of the participant but not to changes in attitude toward

physical education.
Results of any research must be tempered--by an evaluation of the experimental

design, sampling procedures, and data collecting instruments. However, even a cursory
review such as this should cause us to ask questions and possibly reevaluate our own
teaching methods.

MOTOR LEARN

A third problem area related to improved/ teaching is the area of motor learning
in general. A condensation of a symposiurn presented at the Western Society of
Physical Education for College Women appeared in the May 1960, issue of The

--P-111 Educator. This is an excellent series of points of view by some of cur out
standing college women teachers. Treatment of low skilled students and the motor
learning of high skilled students were among the topics discussed. The basic instruc-
tion program can never rise to excellence until recognition is given to the problems
related to differences in the abilities of students. The question first is' "Do we know
how skilled and unskilled students differ and the approach to their instruction?" and,
secondly: "Do we put into practice what we know?"
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Two then anigies which sharpen one's appreudtion of motor learning were found.
The t was Warren Johnson's articles on "Motor Learning and Golf" in the May
1961, e of Thi Physical Educat6r, in which he presents and discusses some factors
*faith the efficiency of motor learning. The factors considered were. age, incen-

"nye, distri Lion of practice, aspiration level, and emotion.) The second was Chet
'Murphy's an e in the February 1962 Journal of Health, Physical Education, Recrea-
tion, "Princip of Learning with Implications for Teaching Tennis." He reviewed
the basic principles underlying the teaching of motor skills.

The point I am trying to make is that we_have opportunities to keep informed and
to self-evaluate, by systematically keeping up with our literature. This, too, ',vane of
the differences between good teaching and excellence in teaching.

A Climate for Excellence in Teaching

A third aspect of excellence in teaching in the &sic instrucuon programis the
-climate surrounding the service program. The aZginistration and the faculty of
colleges ot departments of physical education can, through their attitudes and actions,
promote excellence in teaching. In addition to an awareness (and insistence) that
excellence in teaching is important, specific actions should be formulated in two areas.
(a) Orienting new faculty to the basic instruction prOgram, and (b) institutional
policies and practices relating to instruction.

ORIENTING NEy FACULTY

Concerning the orientation of new faculty to the basic instruction program, many
of our institutions of higher education use graduate assistants as instructors in the
service program. ',Those who do not often have a large turnover in faculty from year
to year. In both instances the new teacher is also quite likely to be a beginning teacher.
There is need for insen ice growth if teaching is to proceed from good to excellent.
I know personally of institutions which help, guide, pouvate, and educate the first
year instructor as he teaches in the basic instruction program. This is laudable. It is
difficult to imagine excellence in teaching by the inexperienced instructor without a
definite pro: . 111 of inservice growth,and supervision.

INSTITUTIONA POLICIES AND PRACTICES

As to the and t of a healthy climate, institutional policies and practices also .
affect the qu teaclising mire than is commonly realized. Teaching is a personal
experience, t atly influenced by what the teacher knows is expected of him and by
whether or not anyone knows how well he teaches. This means the institution should
have a planned program of interest in basic instruction program. One suggestion is
that teaching in the basic instruction program be evaluated. The form of evaluation
(by administrator, teachers, or students) is not as important as that it be done. The
purpose of the evaluation should primarily be for the improvement of instruction.
Research shows us that evaluations to determine rank or salary are often invalid, but
evaluations simply to improve instruction are of pleat values

Clo-4yassociated with the evaluation of teaching is the policy of the department
or col ft:e for recognizing excellent...teaching. All too often excellence in teaching. in
the basic instruction program or teaching in general is meaningless as far as rank,
salary, or retognitiori is concerned. This is espefially true in the service program since
it so often is relegated to a position far beldw the teacher preparation program. A
strong faculty in physical education must include many talents. Our institutional
policies and practices should be such that talents in all important areas can be recog-
nized. Certainly excellence in teaching is a talent worth keeping and rewarding.
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I have bnefiy touched upon three aspects of excellence in teaching in the basic
instruction program. the importance of a process quality in teachers, the need for
systematic review of current professional literature, and the responsibility of the
administration and faculty for setting a climate for excellence. My intention has been
to focus attention on excellence in teaching as opposed to merely good teaching. To
rephrase an old sayingWhat is average, but the best of the poorest and the poorest
of the best? The basic instruction program deserves more than average teaching.

THE STRESS CONCEPT

IN PHYSICAL EDUCATION'

MAX COGAN.
Castleton Teachets College

r
The interdependence of mind and body is so complete that they can be separated

only artificially. en an individual is angry or frightened, a number of physiological
changes take plAr in his body. If he has a headache, his emotional outlook will be
altered. While the effect of an individual's psychic state on his body has been studied
widely, the opposite, but equally important relationship7the effect of his physical
condition on ha mental healthhas received less attention. This paper probes some
of the imbalances and stresses of modern life and their implications for physical
edtication.

Biological Nature of Man 7

REACTIONS TO STRESS

The body is endowed with numerous devices for maintaining stability. Adaptive
mechanisms protect the individual against injury, alter the rate of vital processes, and
regulate the consolation and release of vital material supplies. According to Cannon,
this is accomplished with a considerable margin of safety, the normal person possessing
an available reserve to meet emergencies and to maintain what he terms homeostasis.

Bodily homeostaus . . . results in liberating those functions of the nervous system that
adapt the organism to new situations, from the gecessiry of paying routine attention to the
management of the details of bare existence. Without homeostatic devices. we should be in
constant danger of disaster, unless we are always alert to correct voluntarily what normally
is corrected automatically.

This homeostatic cialip of the body frees the individual to enter into satisfying
relationships with his fellow mcn and to explore the creative challenges of the world
around him.

Cannon's research indicates the role of the autonomic nervous system in maintain
mg a balance between expenditure and restoration of energy. He notes that in time

113ibliography may be obtained from author.
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Cannon's observation are confirmed psychologically by the "sense of power" which
frequently accompanies., emotional excitement. He concludes that the two processes
of the bodyconservation and expenditureare the underlying bases for emotional
states. .

Selye, possibly more than any other investigator, has clarified the concept of stress.
He defines stress as a "state manifested by a specific syndrome which consists of all
the unspecifically induced changes within a biological system." Stress, therefore, may
be caused by many different "stressors," but manifests itself in a characteristic form.

The response of the body to general stress consists of .three stages. an alai reaction,
a stage of resistance, and a stage of exhaustion. Selye terms this phenontenon the
general adaptation syndrome (GAS) and notes that under conditions of very ere
stress the state of exhaustion may lead to death. He says, however, that "Most physical
or mental exertions, infections, and other stressors which act upon us produce changes . -...,
correspondin only to the first and second stages, at first. they may upset and alarm
us, but we get d to them." All individUals experience the first two stages of the
GAS many times adapting to the various stresses of living. In addition, exhaustion/ is ordinarily revers' le.

In tissues directly affected by a stressor, a local adaptation syndrome (LAS) devel-
ops, such as inflammation after the entrance of microbes into the body, or exhaustion
of the muscles. When several of these specific reactions operate simultaneously, they
can activate the GAS mechanism. When local stress exhausts the reserves of a pait0-
lar part of the body, activity automatically ceases in that area. During this period of
rest, adaptive energy may be obtained from less accessible local sttieisis 1.4tom other
parts of the body. 't

Chemical alarm signals are released by stressed areas to the principal coordination

adrenal al glands. The lacier produ adaptive horlones, helping to resist wear and
centers, die nervous srtem, and the endocrine glands, especially the pituitary and

ter in the body. In both the nervous and endocrine systems, there are antagonistic
functions, to fight, and to relax or retr t. Selye notes that nerves actually act through
hormones. Nerve endings disCharge ho one like substances which act upon tissues,
causing muscles to contract. In addition, nerves produce adrenaline*, which are
identical to that produced in the adrenal' m ulla. The hormones secreted by the
adrenal medulla produce a uniform effect thro out the body, while the nerve
hormones are more useful in focusing changes in a particular area of the body.

According to Selye, the adrelal cortex is a major organ of homeostasis. It produces.
two types of vital hormones, the pro-inflammatory and the anti- inflammatory corti-
coids. Selye points out that the hormones are grouped in this manner only tpr the
sake of simplicity In actions other their on inflammation, the twatypes
are not necessarily antagonisti
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The pituitary gland, by discharging its adrenocorticotrophic hormone (ACTH),
informs the adrenal that local stress exists, which primarily induces the adrenals to
produce anti-Inflammatory corticoids. Some investigators believe that the somato-
trophic hormone k5TH) of the pituitary stimulates pro-inflammatory corticoids. In
any case, there is a mechanism which balances the production of the two types of
corticoids. The response most useful depends on the nature of the situation.

The adaptive reactioriis to stress 4rii,o13, e many other factors which are not discussed
here. The liver, the kidneys, and white blood cells, for example, also play important
rol

eaction to strum., ay be modified by numerous factors, such as emotional reactions
hich produceFneral stress themselves) , diet, heredity, and exercise. Se lye has also

s own that when the stress response fails to deal adequately with a 4ressful or disease
p ucing situation, the body may develop "diseases of adaptation."

a recent article, Se lye outlines some psychiatric implications of stress research
It is I known that tuberculosis and other infectious diseases are intensified by a
severe str .r. Rest cures protect the individual from stress and aid healing. Other-
wise, the an 'nflaramatory hormones produced by stress favor the spread of the
infection. He a so es that the relation between neurogenic stress and peptic ulcers
may be the result of adaptive hormones diminishing the protective resistance of the
walls of the duodenum and favoring the secretion of aggressive enzymes. Finally, he
explains, during stress the pituitary tends to emphasize secretion of ACTH, while
neglecting production of gonadotrophic hormones. As a result, prolonged emotional
or physical stress causes a "stress shift" in the pituitary, which may result in impotence.
When this happens, a vicious cycle of worry and further stress aggravates the condition.

Trends in Technological Society

AUYOMATION AND THE CONSEQUENCES OF SEDENTARY LIVING

The rapid changes brought about by advances in engineering, chemistry, and other
sciences are an expression of man's capacity to deal with his environment. Through
mechanization, production of food and goods is constantly being increased, further
freeing man from the drudgery of a long work day and giving him time for other
pursuits. Medical science has lengthened the life span and living is made less strenuous
by numerous gadgets which place manual work. Not only has the automobile largely
replaced walking, but the eff required to drive 4 car diminishes with the debut of
each year's new models. ese developments, at least on the surface, make life
easier.

Lack of exercise, however, t akes its toll on the emotional health of man. If a situa-
tion in which threat is perceived does not permit or require reasonably strenuous
muscular activity, mobilization of the body resources is inappropriate and creates
disharmony. The individual remains keyed up with literally D,0 place to go More-
house writes, "Without metabolic demand, the response is purely an emotional one
and organic changes become side-reactions. These side reactions persist for hours and
days and feed back to affect the function of the central nervous system." Empirical
verification of this process is found in a study by FreemaP and Pathman. They
demonstrated that individuals who tend to recover their intbrnal equilibrium most
rapidly after emotional arousal are choke who readily discharge excitation through
overt muscular action. Physical distress often can be a kind of body language, express-
ing emotional tensions which have been repressed, rather Olan released overtly.

THE POSSIBLE ROLE OF EXERCISE IN ADAPTATION OF PSYCHOLOWAL STRESS

Clifford Brownell observes that man is a biological orga 'n must live within
the realm of biological laws. This places certain limits on his adaptatility. Brownell
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further notes that as a biological creauge man has changed little in the last 50,000
years.

In a similar vein, Morehouse explains that the therapeutic effects of physical exer-
cise may be due to the effect of "primitive" stresses aiding in the adjustment to modern
living. He states, "Perhaps the mobilization of the body forces to meet metabolic,
circulatory, nutritional, and neuromuscular demands of exercise supervenes in such a
way as to reorganize the reflex mechanisms and restore harmony of function." The
impli,cation is that a primitive stress, exercise, relieves a modern stress, emotional
tension. *No*,

Michael proposes a similar hypothesis. He reviews a number of research studies
which indicate that regular exercise affects the adrenal glands and autonomic nervous
system so as to condition the stress adaptation mechanism. Frequent exercise may
increase adrenal sensitivity, which results in a quicker response to stress, and it
enlarges the adrenals, which suggests a higher adreno-cortical reserve. Regular physical
activity may, therefore, result in an improved response to stress.

Persk) nutes that a difference exists between the physiological reactions to physical
exertion and to emotional stress. He explains that blood eosinophil and gluthatione
levels are significantly lowered by psychological stress, whereas, severe physical activity
produces no such change. Michael concludes, ". . . exercise can affect the adaptive
mechanism without itself increasing the reaction caused by emotion. The advantage
of exercise lies in the fact that it stimulates the defense mechanism, not that it is
similar to other stresses."

Despite these encouraging possibilities, our understanding of the role of exercise as
an aid in physiological adaptation to eitiotional stress is incomplete. The response of
any individual to stress is affected by inheritance and by experience. In addition, the
organism responds as a unit, making it difficult to isolate physical from emotional
factors. Bannister cautions that stress occurring in athletic competition may not be
comparable to the types of stress studied by Selye. The role of exercise in adaptation
to stress may be distorted by emotional factors in a competitive situation. It sem,.
that further study of the effects of exercise on the stress adaptation mecha ut
situations which do not involve a strong counterpart of emotional anxi "ght
prove fruitful.

Balancing Work with Play

LEARNING TO RELAX

The proper balance of rest( and activity is vital in maintaining physical and
emotional health. Civilized an,,all too frequently, attempts to restore balance
through the u of-sedatives o ther drugs, or through excessive indulgence in alcohol;
food, or sm ng. This is fortunate, since for an otherwise healthy person who
suffers from nervous strai exercise is a normal solution. Paul Dudley White, the
noted heart ist, sta s, "... exercise sufficient to cause muscular fatigue is the
best antidote I kno I nervous strain and insomnia. It can helpfully replace most
of 'the tranquilizers aRcl sedatives of today."

FINDING HARMONY BETWEEN WORK AND PLAY
ti

Lack of balance between physical and mental activity has been emphasized as a
disintegraping force, but actually the problem may stem from a more basic psychologi-
cal attitude. Man must work to live, but for some individuals work becomes an ,
obsession. Waterman notes that many people become mentally ill because of ",:oler-
work." He points out that the problem actually stems from an inability to integrate
work with play. /-
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The implications for physical education are clear...Emphasis must be plated on the
need for a balance of work 'and play, and of mental and physical activity. The person
who is engaged in intense mental work benefits particularly from physical recreation,
and he must be helped to see the need for regular. exercise. The college studeni, who
received more formal education than his [caws, and who in all likelihood will be
engaged in a predominantly mental occupation, is certainly in a position to benefit
from physical education. This problem is concisely summarized by Paul Dudley White:

Thp soma has an important effect on the psyche just as the psyche has on the soma. There
is rio sense in highly educating the mind of a man who may be iitrilliant contributor
until his sudden death at 38 or 40 or his crippling at some other age in middle life. It
is not only uneconomical but it is a grave mistake. Let Lis, therefore, while working for
the illness of our minds and souls, not neglect the fitness of our bodies.

Epilogue

Stress is inherently a subject of interdisciplinary study. And like other concepts
based on organismic theory it holds many subtle implications for physical education,
the only area of the curriculum solely devoted to physical well-being and efficient
movementcasualties of automated living. As a unifying concept it gives meaning
to many divergent phenomena which otherwise seem unrelated.

The terms anger, aggression, and hostility ordinarily carry negative connotations in
American culture. As a result society places a special taboo on expression of these
feelings, and an individual who does express them may suffer disorganizing feelings
of guilt. Thus, there is a tendency to repress hostility, and as noted previously, where
no channels exist for the expression of strong emotions, mental and physical ill health
may result. On the other hand, if they are released without direction, these emotions
can cause a great deal of suffering.

Menninger acknowledges the importance of socially accepted outlets for aggressive
energy. He states, "It is certainly more desirable for a man to punch a punching bag
or walk miles in pursuit of a golf ball than to exert the same energy in attacking the
reputation of his neighbor, the peace of mind of his wife, or the function of his own
heart." ,

Some psychologists point out that if there is a deep disturban mere release will
only bring temporary relief, while the basic condition of hostili remains. Even
temporary relief, however, has value and gives the individual a opportunity .for
integration while he is not 'absorbed in his hostile feelings.

It is also important to note that airirler canditions where strong self strivings exist,
other aspects of the individual's personality/-nay take on greater significance and the
need for hostile expression may be superseded. Allport states, "I am suggesting that
under certain circumstancesespecially whe*comprehensive propriate [self] motives
hold swaythe incompatible impulses are n6i normally repressed, they simply evap-
orate."

The ability to accept some emotional stress as a normal experience is emphasized
as an important,chaacter trait of the creative individual. May emphasizes the role of
heightened avbazieness in the creative act which he terms an intense encountek of the
individual wi h his world. The individual responds physiologically to this 1atense
encounter, ch in the way that Cannon describes in the flight and fight response,'
but the effe t is joy, not fear. Joy, in this case, is associated with heightened conscious-
ness, and a tualization of potentialities. May's description is similar to a phenomenon
frequently bserved by physical educators on the athletic. field. Apparently, where
self involvement is great, the tensions and stresses which would discourage or block
the less involved individual are minor discomforts in achieving the goal.

Satisfying physical actis ity has an obvious role in dealing with modern problems
.
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of stress. Physical education which is based on understanding of body dynamics aild
body awareness is equally important. Although the human organism has great plicity
for adaptation to stress, when adaptation exceeds reasonable limits, it takes I toll.

This is illustrated by the relationship of posture and body mechanics to vii on and
visual perception, particularly in early development. Since the maturation of large
muscle abilities and distant point vision precedes that of fine muscle capacities and
near point vision, the child needs ample opportunity for experiences which permit
normal development. When use of near point vision and fine muscle abilities is
required premateurely, adaptive difficulties arise. Research in the Polk County,
Florida, schools indicates that a first grade curriculum givlig greater emphasis to
ph sisal activities such as rhythmic training and body balancing helps to prepare

tildren for formal learning.
111As noted previously, in periods of emotional stress widespread physiological changes
occur inrthe body. When periods of stress become chronic, they may. be reflected in
terms of body language, e.g., excessivetenseness,.shallow breathing, stiff joints, and
other disturbances. One school called Physical Re-education, founded by Elsa Gindler
in Germany, utilizes interesting and. unorthodox .techniques in dealing with these
problems. Speads, one exponent of the school in this country, explains:

Physical Re-education is the training of the conscious sensing of the body aria its function-
ing. We are able to sense the body because we have a special sense for thathrpose. And
because we have this special sense, which we call "body sense" or "organ sensf: &Ie.:muscle
sense" or whatever you wish to describe it, we are able to feel the body cknstsfiun, This
special sense, though innate in all of us, is largely ignored and unused 14 nokoArt of us.
Physical Re-education, by training tills special sense, teaches the individual. how to
experience and analyze the habits of use and the functioning of his body in motion and
at rest. It teaches the experiencing of the proper functioning of the body when,poor habits
do not interfere. It attempts to bring about basic functional modifications not by outside
means but by feeling what the condition is and how it can be dissolved.

The concepts of movement of the, late Rudolph Laban have found application in
many areas, including physical education. Laban spent many of his later years in
industrial research. Lamb states that Laban was sensitive to the effects of modern
industry on workers aud hoped to help them counter the tensions of the working day
by analyzing the movcnent problems involved in each job. Laban showed that there
is a natural working rhythm in each individual "which had gone unnoticed, and the
individual's movement pattern was made a factor in placement.

Meredith-Jones, illho worked dosely with Laban in England, observes two major
contributions of his work. First, Laban presented and analyzed the. universal motion
factors of "strength," "time," "space," and "flow." He demonstrated the relationships
cif these factors to each other and to space hanntiny. Second, Laban recognized, the
individuality in people expressed through patterns of Movement as well as through
physical appearance, structure, and intelligence. His aim was to help the individual
to explore the complete range of movementtnd to discover the particular motion fac-
tors with which he felt most comfortable. Laban's conviction was that movement is a
life process through which man can discover himself and develop his unique poten-
tialities. If we accept the prefnise that under modern conditions of living man's natural
range of movement is constricted, we can understand the growing application of
movement in therapy directed at the relief and reduction of stress.

It is apparent that the implications of the stress concept open many horizons for
study and research in physical education. In man's march of progress he has unwit-
tirigly created disharmonies in his life. It is our task to help him rediscover an essen-
tial lesson of modernsciencethat the mind and body are one. Neglect of one or the
other can result only in an incomplete human being.
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J. T. POWERS
Baylor University

According to Webster, the term academic is applied to that which relates to the
"i school. According to the concept of modern education, the school is that center of

formal education which has been developed for the purpose of making its contribution
to the prOaration of our people, usually during the early years of their Yves, for the
most effective citizenship . possible. Therefore any area of learning and resulting
development contributing to this end which is administered by the school would
constitute a form of academic discipline. ...

It is ubvious that school programs cannot provide all areas and degrees of life
preparedness needed by each person. What, then, are the criteria for determining
whether or not a given area should Income or remain a. phase of the academic effort?
First of all, of course, it must be that which contributes its factor to human enhance-
ment, in terms of preparation,.for a more effective life in our society. It must con-
tribute to the realization of the, im of education. Secondly, it ought to make a contri
bution which is not already being made by another academic area to a phase of
preparation which is not already bein&accomplished by the home, the church, or any
of the other institutions or programs designed to promote human effectiveness. Failing
in this uniqueness of content, it must have uniqueness of approach and method to
the extent that it is able to duplicate the contribution of another area in a manner
which results in more effective preparation than that which was being made. In addi-
tion to its academic uniqueness, the educational concomitants of an area must be such
that they supplement the contributions of, other academic disciplines and are.in
keeping with the overall objectives of human .development. Only in these iVays can
a program justify a place in the school curriculum and classification as an academic
discipline. t,

How does physical education qualify as an academic discipline? What are the
educational claims for physical education a d to what extent is it unique in its
accomplishment of each? Generally speaking, hysical education claims, more or less,
major contributions in the areas of physical, mental, social, moral, and emotional
deNeIopment. Why does one program claim th ability for almost total development
and what is the validity of each claim? .

During its early years as a school program, physical education, because of its newness
and because of the unusual nature of its educational efforts, did not enjoy the
acceptance by educators of the day enjoyed by other areas. In an effort to gain some
measure of academic respectability, its people may have begun to look about them
in an effort to define those qualities which seemed to render other programs more
educationally acceptable than theirs. In so doing they perhaps discovered that manx
laid claim to extensive intellectual development which was considered exceedingly,
appropriate. Social competence, emotional stability, and strong moral fiber were also
found to be highly desirable human qualities resulting in part from the efforts of
"respectable" educational programs. Evaluation of, the experiences provided by phys-
ical education led to the discovery that in some ways it, .too, contributed to the
development of these same important'qualities and could therefore lay rightful claim
to the same educational status enjoyed by all other school programs.

As emphasis on these new avenues of education through physical education begati
to mount, the program which had once been primarily an education of the physical
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now came to refer to itself as an education through the physical. Since it hid found
increased recognition through its new dimensions, such a characterization krved to
remind all that it was a program which offered much more than physical enhance-
ment, and one which served to emphasize those offerings which were not basically
physical. The broader emphasis was good and would have been beneficial to physical
education had it not grown to such proportions that the through seemed often to
deny the of.

it is not to be argued that participation in and education through physical edifica-
tion requires a considerable amount of mental activity. The acquisition of knowledge
as well as accurate manipulation of that knowledge, sometimes under great stress,
serves the cause of intellectual development. Except as it relates specifically to physical
effectiveness, however, the mental development acquired through physical education
is small in comparison to that provided by other areas of the school program, and
probably is not significant in terms of the ultimate intellectual effectiveness of the
individual.

Any time two or more people are associated, some kind of social development will
be effected. Certainly physical education, with its opportunities to associate with others
both in informal recreational and highly formal situations, provides the possibility
for worthwhile social growth. It is not necessarily true, however, that any one such
experience is,of greater worth socially, or indeed is more significant, than a coffee
session, a campus date, a school party, a formal debate, a session with a laboratory
partner, or one of many other experiences provided by other phases of the school
program. In short, the physical ed cation experiences of an individual, Qsr the lack of
diem, generally will not necessar' y have a measurable .effect on his*vel of social
acceptability.

Physical education, through its any competitive sport programs, eQcourages appre-
ciation of adherence to rules, respect for officials, honesty and integrity of participa-
tion, and the development of a sense of responsibility to othersall of which are the
highest type of moral qualities. If it is sometimes true that an improperly placed
emphasis in athletics leads to moral deterioration, it is also true that the overall
program should not be considered worthless because of a weakness, the equivalent of
which could be found in most other programs. With full.recognition of the contribu-
tions to moral strength made through physical eclutition activities, they cannot, be
said to be of any greater value than those efforts at moral development which per
meate the American educational ,program. Certainly they are not nearly as great as
those received by many from the home and the church. Surely it could be said that
the moral strength of an individual would seldom be dependent upon his physical
education background.

'hen an individual is faced with the n cessity of reacting effectively under great
emotional stress, as is often the case in com etitive athletics, he will usually increase
his level of emotional stability, provided he was originally sufficiently stable to profit
from the experience. If Ile was not, increased instability may result. Assuming that the
individual is usually guided through physical activities commensurate with his level ofr
emotional stability, then acceptable emotional development does result from many of
these experiences. The whole process of formal education, however, is also filled with
stress situations relative to which the individual must function efficiently and from
which he has perhaps more opportunities to develop emotionally.

That physical education contributes to the mental, social, moral, and emotional
development of the individual is evident, but that it is in no way unique in these
areas is also evident. What then is the basis for its contention- that it is worthy of
consideration as an academi discipline? The answer is simple. Physical education may
be considered an academ. discipline, and may justify its inclusion at a program of
formal education, to the e tent to which it succeeds in the deyelopment Df the physical
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. for a more effective life. A leading educator was once heard to say, "If you people
in physical education would spend snore time doing that which you do well and less
time claiming that which yo do only in a small way, you would contribute greatly
to education." The things vaiEliesGe do well, the things which we do better than any
other program in existence, the things for which we are unique, are our contributions
to all the areas of physical 4evelopment necessary to effective human life.

This is enough. It is not necessary that we go looking for other ways to justify our
existence. In a Christian society many of us recognize an omniscient, omnipotent God
as the Creator of man, and we accept the terms of the creation. Man was gifted with
certain potential for developaie9t in each of. the various human areas and was
charged with the responsibility -for, achieving this development so that he might be
the most worthwhile creation possible. It was the design of the Creator that man have
form, a design which resulted in the intentional, nd purposeful creation of the
human body, housing, and tools. In this area, as in an was given the
possibility and respo sibility for development. It is for the purpose of helping him
to meet his developm sal responsibilities that man has devised ab educational system.
Within this system, w in physical education have the sole opportunity and responsi-
bility for helping man to meet his responsiGliy for In this way
we are educationally uiqueneed we be more? ,

,Physical education is truly an .pcaderaic discipline. It is a worthwhile and essential
educational program. I concomitants in the areas of mental, social, emotional, and
moral development su plement these efforts in other disciplines and are very much
in keeping with the pu poses of education. Its _primary, effort, the development of the
physical, renders it uni ue and necessary to total educational accomplishment. Physic2I
education is indeed ed cation through the physical, but let us keep the characteriza-
tion in proper pers ive. Let % not allow the emphasis on through to ny.,or
obliterate the of.

THE PHYSIOLOGICAL APPROACH
TO THE BASIC PROGRAM

FRANK BEARDEN
. Rice University

Our profession of health education, physical education, and recreation has been, in
comparison to most of the other university disciplines, recognized only recently as an
accepted course of study on most pules. American colleges and universities are
today, as they have been for years, ev uating their place in the strut re of American
life. The debate is constantly before us a3 to the responsibility of eeting the dual
role of the continuous need for broadening the individual while t the same time
preparing him professionally for useful service to mankind.

While medical universities tell us to send them a student with a road background
of experience, invariably the student with the concentrated biology transcript is being
given preference. Ar.e we in a vicious cycle? Are we caught up in the highly specialized
world at the undergraduate, level? When one public school near Chicago gave entrance
examinations for admittana to kindergarten, the public objected. The test-minded
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educators had gone a, bit too far. I am anxiously awaiting the day when we will realize
that college boards and similar examinations test only one thingthat the student can
score high on a test.

Some of the experiences within a university are designed to impart knowledge, some
cemphasize its use and interpretation, while others deal more with the life of the
student himself. In this paper we will think of physical education not only in regard
to the latter, but also in relation to the other two.

The AAHPER project on "A Body of Knowledge" for our field seems to be a step
in the right direction. Admittedly we do not function in every respect as do other
university disciplines. We are nonetheless academic. There should be nothing in any
definition of our profession which would categorize a modern physical education
program as nonacademic. The laboratories, play fields, gymnasiums, and poSls are not
laboratories where bridges are planned or formulas tested. They are laboratories
where changes in human personality take place, where human resources are cultivated.
The historian Henry S. Commager says that "much of education takes place in the
association of students." If this is true, then a well planned program of physical educa
tion can offer this opportunity. This, then, is why we should educate through the
physical and not of the physical.

Most of to have taught our classes for years with a thorough knowledge of the
physiological principles on which we base our curriculum. My purpose is to show the
need for teaching the, students thet same basic physiological principlesin other
words, applied physiology.

Ben W. Miller, president of the AAHPER, stated at the recent Texas state meeting
that not within the next one hundred years will we be able to justify a physical
education program on the basis of activities alone. Here again is an implication of
the need for placing a body of knowledge inter our programs.

Mary Dabney, chairman of the Women's Health and Physical tdacation Depart
ment at Texas Technological College, stated in a letter to the president of her
institution that "the philosophy of physical education is based on the premise and the
scientific truth that the human organism functions as a unitaryewhole. We cannot
divide the human being into partsphysical, mental, and 'al and or educate
each part separately. Therefore, we cannot ignore that while skill is being
learned, additional social, mental, and emotio 'earnings taking, place. There is
no such single &lir as physical fitness. The ph cation program is striving
for total fitness for all college students. Therefore, it is impossible to limit our
program to training of the physical through emphasis on such activities as calisthenics
or gymnastic. Total'fitness is acquired only through a variety of activitiesnatural
activitieswhich man, has used from the beginning ofshis history. Our program in
physical education limply an elaboration of those basic movements which have
enabled man to survive on earth and enjoy life."

Sixth grade elementary school students were recently asked to find their pulse on
their wrist and record the rate for a period of one minute. They were then asked to
stand beside their desks and jump up and down for one minute, sit down, and count
the pulse a second time. This elementary experiment was used as a basis for a talk to
these students on cardiovascular functions. The interest and inquisitiveness of the
class was surprising and gratifying. Why not 'add basic experiments on physiological

Junctions that would be appropriate for the college student? .
Freshmen male college students were recently used in an experiment to compare

the Harvard step test on pulse rate recovery with comparable work done on a motor-
dtiven treadmill running at the rate of 5 mph with a 20 incline. Even though the
experiment was elementary, the enthusiasm and interest of the participants was beyond
e4,peqauon. The two class periods devoted to this experiment were far more valuable,
in my opinion, than twb periods orbasketball, volleyball, or fencing.
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Eleanor Metheny at the University uthern California has made many major
contributions in the area of human mos nt and the meaning of human movement.
Last year at our meeting in San Franc , we learned of the fine work now being
done at UCLA and some other colleges and universities throughout the country in
applying practical physiology in their basic programs. If we, as physical educators,
can let the predental student know that he has chosen a profession with the highest
ratio of coronaries and shy, then this is a practical application of applied physiology.

The college student today is bombarded from all directions with well-organized,
highly attractive advertisement gimmicks. Tobacco in- various forms is being given
free to our students and all kinds of ergogenic aids to "keep going" are constantly
being urged upon our students. Who in the educational picture is better prepared to
put the facts about usage of these products before the student than the health and
physical education professors?

We are all concerned today with the colleges and universities that are reducing or
eliminating the basic program. LegislatOrs in Texas recent passed a rider on an
appropriation bill that would present any state supported institution of higher learn-
ing from using funds for the "operation or maintenance of compulsory physical train-
ing pr " The rider was not intended to affect "organized instructional classes
for studt ts majoring in physical education or programs of mass calisthenics con-
ducted wi the purpose of encouraging appreciation of the science of bodily exercise
without paratus or equipment." Activities such as dance, fencing, horseback riding,
and golf were specifically mentioned. We must notice that even these uninformed
(or perh ps misinformed) legislators did not exclude the "science of bodily exercise'
idea Fortunately the rider was invalidated by the attorney general, otherwise, our
profession would have been dealt a severe blow in Texas.

Perhaps this will cause an awakening on the part of some of the members in our
profession The leaders in this state have certainly never before sistiken out in opposi-
tion with such accord. The harmony of the professional people in Texas is to be
commended.

It was felt by some that the "back to the body movement" was the cause for such
an action This is only a part of our problem. The public has long been aware of the
"throw out the ball programs" of physical education. If the shoe fits in our case, we
must wear it.

As stated in the Ohio State University booklet on The Contributions of Health
Education and Physical Education, "there need be no apology for exercise. It may be
unpopular with some It may represent values held in low esteem by those who believe
the 'body' to be crass and th; mirid exalted. But all such regard for physical activity
deniv the intellectual integrity of hid who holds the value low. He betrays how
littleThe knows of the true facts, the true nature of man."

To paraphrase Jesse Feiring Williams, if we as a profession are to lift ourselves
above the sandlot coach status, then we must be able to present our field as a body
of knowledge that is academic in every way. Applying a body of knowledge of elemen-
tary physiology in our basic program would add depth and meaning to physical
education.
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PRESIDENT'S REPORT

Karl W. Bookwalter

My report will be brief and will lean somewhat on the efforts of the previous year's
I officers and heavily on the work of additional workers. If this report is a bit cockeyed, blame
Iit not on the others but on my effort to look ahead while reporting the past.

First, I should like to consfiliment Past-President Jamerson, Past Secretary Mackenzie, and
Past Membership Chairman Donnelly on a 36 percent increase in membership. An all time

1 high of 914 members has been reached. This is a mixed blessing under present rules, which
require 15 percent attendance at Association business meetings for a quorum. Also, sheer
numbers are not an adequate measure of the strength of an organizat.on. Their attendance,
participation, and leadership are indispensable.

This is not to belittle past achievements. Witness L. J. Rickerts, the present membership
chairman, and his committee, who are working heroically to maintain the level already
attained. F would like to urge all to become more active participants in our potentially
powerful association.

A second major breakthrough has been the "joint" publication of the professional magazine
Quest by the NAPECW with a $2000 financial assist from NCPEAM. The groundwork for
this subsidy was also laid under the aegis of Jamerson and Mackenzie. Your President met
with Wilma Gimmestad, Leona Holbrook, and others to ascertain their goals and needs and
to determine what part we would be expected to play in the successful promotion of Quest.

Your response to the Association-wide poll was heavily in fa%or of going along, without
further research, with the determined and loyal group of NAPECW members. Although not

I
too many indicated they would subscribe, I trust the fine first issue will bring about a

I

justified reversal in this attitude. We must now determine whether we are to be shareholders

I

and contributors of articles or will pass up another opportunity to make a professional
contribution. Our members, E. C. Davis on the Editorial Board and F. B. Roby on the

4, Finance Committee have represented us in this venture.
II

Again, on the, positive side, I have appointed H. E. Kenney to represent us on the
I AAHPER Athletic Institute Committee for the Facilities Guide revision. Further, I appointed

E. mono to represent us on the AAHPER Committee for the production of a booklet on
Suggested School Safety Policies.

We have continued our affiliation with the International Council for Health, Physical
'Education, and Recreation.

Your President's proposal of an Undergraduate Preparation Score Card project met with a
varied response. In light of this, it appears to be best to withdraw the proposal.

On the Batik Issues project only four issues were cleared, out of about 100. Three sections
11 failed to elude any items, largely because of the ineffective planning of your then President

Ekes. Against his hopes but in light of his judgment, these inues wil not be brought before
you by him as scheduled. The reasons are:

1. The issues would be unrepresentative of the NCPEAM attitude in general.,
2. Those issues salvaged are now badly opt of context.

1
3. They are quite innocuous, e.g. "Recognizing that intramural programs benefit greatly

1

from the college basic skills program, the retention and improvement .of both are encour
aged." Like love, we are for it till we come to the details.

I
4. Fin lly and further, this judgment is made in, light of a similar failure to obtain

consensus on basic woes by two well structured sessions and a mail vote by the Academy of
1 Physical Education last year.
I Just for the record, your attetvuon is called to another success attributable to the Jamerson
regime. To the original name of the College Physical Education Association for Men has
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been prefixed the word "National". We are now officially called the National College Physical
Education Ass?ciatlion for Men.

Three meetibgs of your executive council have been held with a quorum or better present.
They were polled three times and the membership was polled once. Two Newsletters have
been published. One study of the institutional rep -resOntation on committees for the years
1961 to 1963 was made It was discovered that a rathes' equitable representauon and attend.
ance exists except for institutions with enrollments of 999 or less. Membership correlated
with attendance .943, with NCPEAM committee assignment .715.

Another study of NCP"FiAM membership was made for the past 11 years (1953 to 1963).
Membership increased regularly from 523 in 1953 to 771 in 1959. A steady drop until f963
(under Jamerson) when the record increase previously mentioned (upto,914) was made.

Under the excellent direction of Richard Donnelly, the entire code manual has been
revised and approved by your Executive Council. All new association section officers will be
sent one.

Finally, in light of an approved rotation scheme for Which your President, modally, largely
assumes credit, the committee for "time and site" has recommended that Minneapolis shall
be the host city for the 1964 65 meeting and the host city for the year 1965-66 shall revert
back to the East. This committee under Richardson has won a well done" accolade.

One hundred percent of committee reports have been filed or will be made at this Con-
vention Your President is deeply grateful for this cooperation. In addition to these, your
program and coinentioni arrangements speak for themselves. Our thanks go to President-Elect
Nixon and to Convention Manager Standifer and his Southern Association.

FINANCIAL REP6RT OF PAST-SECRETARY-TREASURER
NOVEMBER 30, 1962FEBRUARY 28, 1963

Generalized Statement
Permanent Fund

Cash balance, November 30, 1962 $2,438.85
DepositJanuary 11, 1905 i 300.00
Interest earned 48.76
Cash balance, March 1, 1963 -1. $2,787.61

Operating Budget Fund ^-
Cash balance, November 30, 1962 $1,763.04
Cash income (Attachment #1) $1,806.65
Less cash expendituresiAttachment #1) 2,483.80
Excess disbursements cser Receipts 677.15
Cash balance. February 28, 1963 $1,085.89'

Combined funds equity S3,87350

[Attachment #1]

Statement of Cash income and Expenditures
December 1, 1962 - February 28, 1963

Cash Income
Membership dues (1-1964; 15-1963) $ 80.00
Rebate, mailing service 7.65
Membership dues X40-1963) 200.00
Membership dues, (17-1963) 85.00
Registration petty cash 195.00
Luncheon receipts 434.00
Membership dues (161-1963) 805.00

Total Cash Income $1,806.65

'Not true reflection of Association's Cash Balance since $1,000.00 was transferred to David
0. Matthews, new Secretary-Treasurer, for operating purposes
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Cash Expenditures
Convention-1962

Registrztion, petty cash $ 195.00
Convention manager, petty cash , . 25.00
Equipment rental 6.76
Honorarium, Luncheon speaker 25.00
Printing (Tickets and Program) 116.73
Honorarium, General Session speaker 75.00
Hotel 'Whitcomb 18.67
Student services 100.00
Luncheon 44430
Hotel Whitcomb 13.81
Publicity 14.30s

Total Cony lion -1962'96.8t7 $1,034.77

General Operations
Telephone $ 4.35
Telephone 335
Postage ...-4 4.00
Postage 10.20
Shipping charges 1728
Addressing service .7.65
Transfer of funds to David 0. Matthews 1,000.00

Total General Operations $1,044.03

Services
Auditor (1961 and 1962) $ 100.00

Investments
Northern Valley Savings and Loan Association $ 300.00

Miscellaneous
Refund for dues oyerpayment

Total Cash Expenditures
$ 5.00

$2,483.80

Approved by Finance Committee
NCPEAM, January 9, 1964

Ernest B. Smith
Chairman

-4os

Submitted by,
M. M. Mackenzie

REPORT OF SECRETARY-TREASURER
AUDIT REPORT AS OF NOVEMBER 30, 1963

Statement of Receipts and Disbursements
For the Fiscal Year Ended November 30, 1963

. .

Operating Budget Fund
Fund Balance, December 1, 1962
Receipts:

Membership dud.
Banquet fees
Publication proceeds
Redeposit of registration fund (See below)
Miscellaneous

Total Receipt*

$2,415.00
434.00
928.92
195.00 r

.50

$1,850.69

3,973.42.1
5,824.11
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Printing Newsletter and stationery
Supplies and postage
Stenographic services
Secretary- Treasurer's fee
Audit
Dues refunded
Affiliate organizations fees
Transfer to permanent _fund (Exhibit B)
Convention expense:

Registration funds {See above)
Hotel and Banquet charges
Honorarium
Programs, badges, etc.

Miscellaneous
Total Disbursements

Fund Balance, November 30, .1963

Bank Reconciliation
Balance per bank statement
Less outstanding check #122

Fund Balance, November 30, 1963

$195.00
643.74
100.00
18551

Summary of Funds on Hand
November 30, 1963

Checking account he Champaign National. Bank, Champaign, Illinois

Permanent Fund
Fulid Balance, December 1, 1962
Additions:

Transfer from Operating Budget Fund (Exhibit A) $300.00
Interest earned during year 10350

Total Additions
Fund Balance, November 30, 1963

Summary of Funds on Hand
November 30, 1963

Account #2614Tenafly Mutual Savings and
Loin Association, Tenafly, New Jersey

Approved by Finance Committee
NCPEAM, January 9, 1964

Ernest B. Smith
Chairman

566.38
345.31

21.84
300.00
100.00

15.00
20.00

300.00

1,124.25
4.90

2,810.28

$3.01,3.83

$3,081.48
67.65

$3,013.83

$3,013.83 ,

$2,438.85

403.50

$2,842.35

$2,8142.35

Submitted by,
David O. Matthews-.
Secretary-TrectSurer

PROPOSED OPERATING BUDGET, FISCAL YEAR-1 ?6,4-
$3,03.83

1

100 @ $500) $3,500.00
0040

C(Total Receipts $7,113.83

$2,40.00
360.00

Reserve Fund carried over December 1, 1963
Receipts

Membership dues
Publication sales

Expenditures,
Proceedings
Annual Meeting
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Newsletter
General operation
Investment
Services
Contingency

/
450.00
300.00
300.00
300.00
50.00

Total Expenditures $4,100.00
Operation Manual of the NCPEAM

Duties of the Secretary-Treasurer Page 17, Sec. 7 (Finance) item d.
"Prepare a proposed operating budget for the coming year for review
by the Finance Committee. Finance Committee then submits its revised
budget to the Executive Council for final approval."

Approved by Finance Committee Submitted by
NCPEAM, January 9, 1964 David 0. Matthews

st Ernest B. Smith SecretaryTreasurer
Chairman- . .

Minutes, Executive Council

EXECUTIVE COUNCIL MEETING
May 4, 19'63

Minneapolis, Minnesota ..-
/

Present. Bookwalter, Nixon, Matthews, Masley, Standifer, Husman,Kovacic, Heston, Hess,
Roby, and Havel.

I. Meeting was called to order at 8:10 A.M. by President Bookwalter.
2. Minutes of the last Executive Council Meeting were read and approved.
3. President Bookwalter reported that there was an excellent response from the members

chosen for ,the various committees.
4. President-Elect Nixon gave a progress report on the 1964 Convention Program. The

Executive Council members had voted to title the 3rd General Session"Physical Educa-
tion as An Academic Discipline." The Fellowship of Christian Athletes will hold a
breakfast at the Convention. Members attending will pay for their meal.

5. Jim Standifer, Convention Manager, reported on hotel accommodations. There will be
2 suites or 4 rooms for the officers furnished by the Hotel Baker. Plans for the Convcnuon
are progressing well. The luncheon will cost $3.00 per head. Ted Banks of the Athletic
Institute is to be approached to see if the Institute will underwrite the expenses of the
President's Reception.

6. Matthews read a letter from the Internal Revenue Service. The IRS has ruled that the
NCPEAM is not tax exempt.

7. The Seven Basic Issues part of the Contention was discussed. Nixon outlined several
courses of action:

a. Nothing is to be done. This would overt-tile the-txatincil
.of last December. ..) -

b. A report to the membership as points of information can be made to the member
ship through the Newsletter.

c. Get the issues in a resolution stage for discussion and vote by the membership.
d.'Delay for further study.

Musson by Bookwalter. President will attempt to identify proposed issues for discussion
to be put into a Newsletter. A mail ballot will be taken and the vote reported at the
Convention. Second by Husman. Motion carried.

8. It was proposed by President Bookwalter that the Construction and Equipment Corn
mime be discontinued. A suli:estion was made that the chairman of that committee
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`contact'Sfabel lie of AAHPER for discussion as to the value of_ continuing the
committee.

9 Bookwalter reported that he would meet with Gimmesta
the joint publication of a physical education journal.

19. ROby made a report of the work of the proposed,Stancr g Committee on R . An
outline of the possible terms of office and'candidates for the committee had b dittoed
and this mtterial was given to Council members. It was moved by Roby that th report
should be presented to the membership at Dallas for their vbte on acre
discussion. Seconded by Havel. Motion carried. --

11 Deane Rithardsoys list of criteria on the picking Of a time and site for future conven-
tions was read by Matthews. Deane Richardson was to be contacted to surge him to carry
out further investigation of suggestgil sites.

12. A very brief discussion on the inclusion of a driver education section in the future
conventions was held. It was agreed by common consent that such a section as not
to be included.

13 Husman suggested that some study ought to be made to determine the feasibility of
hiring a full time secretary treasurer. Bookwalter stated that a study to decide the need
for one sbould be made first.

14. Meeting, was adjourned at 10:00 A.M.
Respectfully submitted,

David 0. Matthews
Secretary-Treasurer

and the NAPECW to discuss

EXECUTIVE COUNCIL MEETING
January 8, 1964

Dallas, Texas

Present: Bookwalter, Nixon. Matthews, Mpley, Husman, Weston, Roby, tamerson, Boycheff,
Flanagan.

Absent: Hess.
1. Meeting was called to order at 7:15 P.M.
2. Minutes of the Minneapolis meeting were read and approved.
3 Nixon congratulated all members present for their part in the preparation of the

program,
4 Standifer'reported that it had been difficult to find a sponsor for the President's recep-

tion He suggested that the registration fee Include enough to pay for a reception. He
recommended that a standard hotel contract form be prepared for use by the convention
manager Nixon volunteered to prepare a contract form to be presented to the Executive
Council for approval.

5 Bookwalter read the Necrology report from Ray in which it was recommended that lie
necrology certificates be framed for presentation to the next of kin of the deCeasecl.
Moved by Husinan and seconded by Jamerson that funds be spent for this purpose.
Motion passed.

6 Moved by Jamerson and seconded i y Roby that the NCPEAM should adopt a policy
that no funds be allotted to any coMmittee members for travel. Motion carried.

7 The proposed budget for 1964-65 was submitted to the Council for consideration. A
recommendation was made that an additional $200 be added to convention expenses.
The propoSed budget was approved and is to be sent to the Finance Committee for
further study.

8 Bookwalter read the letter from the CPA auditors on the status of the financial report,
prepared for the secretary treasurer. The treasurer's report was approved for reading
to the General Assembly.

9 Richardson presented the deliberations of the Time and Site Committee which recom-
mended that the next (1965) convention be held in Minneapolis on the 28, 29, and 30
of December Because of racial unrest, it was sux,ested that the southeast be bypassed
in ,favor of a north central meeting, then a meeting in the east, followed by a meeting
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In the far west. It was moved by Richardsoh and seconded by Matthews that the next,
68th, meeting be held in Minneapolis at a date to be decided by the members present
at the business meeting. Motion was passed.

10 Jamerson indicated that since it was very difficult to obtain the names of three persons
to,run for the office of President-elect, the Constitution should be changed to permit two
nominees instead,of three to be submitted for the election. He moved that Article IV,
Section 1 be ,changed by referrinetlie question to the Constitution Committee which
would then'present the motion to the members preseth at the business meeting. Motion
seconded by, Masley. Motion was passed.

11 kookwalter reported on the Basic Issues and indicated that those issues submitted for
Iffiramurals and basic instruction should not be presented for consideration by the
General Assembly because of the unrepresentative manner by which the selected issues

'vitae finally obtained.
12. meeting was adjourned at 10:00 P.M.

Present; Bookwalter, Ni
Boycheff.

Absent: Hess.
1. Meeting was called to order at 9:.,
2. Minutes-Of the previous meeting were read and appro
3 Donnelly reported on the work of the Operating codes

of the Operating Manual and lists of the suggested ch
from members. The Executive Council discussed each
each item to be added, changed, or deleted from the M

4 Roily presented a summary of the progress of the pullication
NAPECW had voted $4,000 of its funds for the 'continuance of the
NCPEA
circula

Respectfully submitted,
Ditid 0. Matthews
Secretary-Treasurer

EXECUTIVE COUNCIL MEETING
Jdnuary 9, 1964

Dallas, Texas

Matthews, Masley, Husman, Weston, Roby, Jamerson, Flanagan,

mmittee. He distributed copies
ges his committee had secured

roposed change and decided on

e stated that the
ine. The

ne into
and

will fo rses of
action: (a) NCPEAM to agree to support the itional
2 years, (b) NCPEAM should meet with NAPECW In Washington at HPER
tonvTtion to discuss financial problems. Roby moved that the NCPEAM should agree
to cooperate in an investigation of ways and means of supporting beyond the current
two year period' the confirivance of Quest through, discussion by representatives of
NCPEAM and NAPECW in Washington in 1964. Seconded by Boycheff. Motion carried,

5 Moved by Husman and seconded bx Weston that the NAPECW be commended for their
efforts in initiating the establishing of Quest as an outstanding publication. Seconded by
Weston. Passed unanimously.

6: Moved by Donnelly that a report be made to the General Assembly on the work of the
Operating Codes Committee and that this committee be added to the list of standing
committees as listed in the Constitution, Article IX, SectictA 4. Seconded by Bookwalter.
Motion carried. The proposed constitutional change wilt be presented-to. the_mernbership
at the business meeting for. their vote on the change to the Constitution.

7 Moved by Husman and seconded by Boycheff that chairmen-elect should be expected to
attend Executive Council meetings without voting privileges. Motion. carried.

8. Meeting was adjourned at 12:35 P.M.

had voted to contribute $2,000 last year in order to help get the m
on. All NCPEAM members in good standing received copies of the first i
the next three issm. Rotty indicated that he would recommend two co

all for an a

e

1 4 5

Respectfully submc(ted.
David O. Matthews
Secretary - Treasurer
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EXECUTIVE COUNCIL MEETING
January 10, 1964

Dallas, Texas

o
4.41,

Present. Nixon, Weston, Bookwalter, Matthews, Brumbach, Livingston, Kovacic, Dodson,
Schmidt, Havel.

Absent: Wireman.

1. Meeting was called to order at 10:15 A.M.
2. Minutes of the previous meeting were readand approved.
3 Standifer reported on the convention. Hoaoraria to the amount of ;93.76 had been spent.

He Wishes to thank all persons on hisrsiaff who helped irk any way to, put on the
'convention.

4. Nixon expressed his concern over the section of Dr. Conant's lastest book in which
physical education graduate research was implied to be unworthy of the term graduate
research. Richardson su..4:ested that some outstanding person in the Association, such as
Esslinger, be asked to write a rebuttal. Bookwalter stated that the NAPECW should be
asked to work with the NCPEAM on this problem. Nixon asked Havel (a) to contact
any group feasible to assist in building up a defense case.and (b) to propose courses of
action at the next Council meeting. Moved by Brumbach, seconded by Livingston that a
President's committee be formed to carry out a su..4:ested plan of action. Motion carried.

5. President Nixon discussed the responsibilities of the president-elect and those of the
section chairman.

6. President-elect Weston made several remarks on the techniques to follow in preparing
for the next annual meeting. Discussion followed on the program format.

7. Meeting was adjourned at 11:00 A.M.
?"

Minutes', Association Business Meeting

Respectfully submitted,
David 0. Matthews
Secretary-Treasurer

FIRST GENERAL SESSION
January 9, 1964

Dallas, Texas

1. Meeting was called to order by PastPresident Jamerson at 3:40 P.M.
I' 2. Jamerson introduced the speaker, Dr. James M. Moudy, Vice-Chancellor for Academic

Affairs, Texas Christian University. DrAtMoudy's topic was "What is Everybody's
Business., ."

3. President Karl W. BOokwalter delivered a, report recapping the work of the Association
during the past year.

4. President Bookwalter ailed for committee reports. Reports were given on the operation
of the following committees. Committee on Physical Education and Athletics, Committee
on Physical Education for College Men and Women, Operating Codes, Constitution,
Convention Prograth, Foreign Relations, Historical Records, and Necrology. Florio sub-
mitted a report on the AAHPER conference on accident prevention in physical education,
athletics, and recreation.

5. Meeting adjourned at 5:25 P.M.
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Respectfully submitted,
David 0. Matthews
Secretary-Treasurer



SECOND GENERAL SESSION.
January 10, 1964 .

Dallas, Texas

1. Meeting was called to order at 10:50 A.M.
2. The Secretary-Treasurer's report was given by Matthews.
3. Ernest Smith, chairman of the Finance Committee, reported on the proposed budget.

He moved its adoption. Second by Rickert. Motion carried. Moved by Smith, seconded by
Adams that the report of the Secretary-Treasurer be approved as read. Motion carried.

4, Past President Jamerson presented the slate of nominees for the offices of president-elect.
memberat-large, and secretary-treasurer.

PresidetztElect Burris Husman
Henry Schenk
Arthur Weston

Member-at-Large Cbarles Kovacic
Vernon Sprague

Secretary-Treasurer David Matthews
Elections were held and the following were chosen as officers for 1964-65;

President John Nixon, Stanford Univ 'ty"
President-Elect Arthur Weston, Brooklyn College
Member-at-Large . Charles Kovacic.
Secretary-Treasurer David Mattheivs

5. Committee reports were given on the operations of the following: Membership,by Lewis
Rickert, Public Relations by Gene Asprey, 'Resolutions by Deane Richardson, Time and
Site by Deane Richardson, Education Television by Chalmer Hixdon, Joint Committee
with NCAAno report, Policies Committeeno report, Research Committee by Fred Roby.,

6. Deane Richardson, when presenting his report on Time and Site, informed the, assembly
that Minneapolis was the site approved by the Executive Council. Moved by Richardson,
seconded by Boycheff that the dates of the next meeting should be December 28, 29, and
30. Motion defeated. Moved by Asprey, seconded by Jamerson that the next annual
meeting be held on January 14, 15, and 16. A substitute motion was introduced and
seconded that the meeting be held on January 7, 8, and 9. Motion carried. Original motion
was defeated. The next annual meeting will be held in Minneapolis onjanuary 7, 8, and
9, 1965.

7. A motion was made by Roby and seconded by Kovacic that a standing Research Com-
mittee be established. This involves a Constitutional change in that the committee name
must be added to the list already in the Constitution, Article IXCommittees, Section 4.
Motion carried.

8. Moved by Donnelly, seconded by Matthews that the Constitution, Article" IX, Section 4
be amended to include the Operating Codes Committee as a standing committee. Motion
carried.

9 Meeting adjourned at 12:10 P.M.
Respectfully submitted,

David 0. Matthews
Seiretary-Treasur7
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Standing Committees
CQNSTITUTION COMMITTEE

The Constitutipn Committee met January 9, 1964, at 11.30 P.M., at the Baker Hotel, Dallas,
Texas, and as a result of this meeting, the Committee recommends the following action:
1. That the PresideNtppoint a committee to study Article II, Sec. 1, "Objectives" of the

Constitution, to, cla fy the objectives in 'view of our problem with the Internal Revenue
Service.

2. When the objectives are revised, the term, "Allied Fields" in Article I, Section 2 of the
It By-laws should be clearly defined.

4. 3 The Committee recommends the following changes in the Constitution and By-laws:

(a)

(b)

(c)

(d)

(e)

(I)

(g)

The Constitution should be revised, wherever necessary, to include the new official
name of the Association.
Article V of the Constitution should be revised to include the states involved in the
Western society,
Article III of the By-laws, "Officers and Duties" should include a ew section as
follows: Section 5The office of Secretary-Treasurer shall, in the ev t of a vacancy,
be filled by a member recommended by the President and approv by the Executive
Council for the unexpired term.
All sections of the By-laws pertaining to the Executive Cou> officers, committee
members, and sections be amended to state that, "Any person olding office in the
association must be an active member."
Revise Article IV, Section 1 of the By-laws by deleting all of entences Land 2 and
substituting the following: "A nominating Committee consisti g of the three immedi-
ate Past-Presidents shall be instructed by the President to epare a slate of at least
two names for the office of President-Elect and Council Mem er-at-Large. the retiring
President to Service Chairman.
Revise Article IX, Section 4 of the By-laws by adding: "And Operating Codes" at the/
end of the section.
The Committee suggests that the Secretary be instructed to make these changes and
notify the membership in the first newsletter.

Respectfully submitted
Joe Pease
Chairman

CONVENTION MANAGER'S REPORT

In accordance with established custom, I wish to submit the following report on the
Sixty-Seventh Annual Conference of the National College Physical Education Association for
Men which was held January 8-11, 1964 at the Baker Hotel, Dallas, Texas.

The convention could be described in a nutshell as being a happy convention. The
program showed strength, the meetings were well attended, the hotel accommodations were
adequate or more than adequate, and there seemed to be no complaints about confusions or
property mix-ups.

The convention was requested for Fort Worth at both the Kansas City and San Francisco
. conventions and was granted, at San Francisco, to the Fort Worth-Dallas area with the

emphasis being placed on Fort Worth. The accommodations in both Fort 'Worth and Dallas,
were approximately equal, but after studying the airline schedules of the two cities, it was
decided to place the convention in Dallas. Another factor involved was that there was smile
uncertainty whether the, hotels would accept colored members of the association as guests
on a fully integrated basis. This proved to be a false barrier, howeyer, since the writer had
exacted pledges that full guest privilege would be extended to the colored members. It is
worthy of note that, although the convention was not held in Fort Worth, it broke the color
barrier in the hotels of Fort Worth, and a public announcement in regard to this policy was

' made shortly thereafter. It would appear that the effort to place the convention in Fort
Worth was not without value.
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After appointor t as Convention Manager, Est studied the convention Operating
Manual and star implementing the various tasks as, they were laid out.

The next step as to seek out our respected colleagues from Southern Methodist Oniversity
and discuss wi them the means of overcoming some of our problems. They agreed readily
to undertake ce tain sub-committee chairmanships and other responsibilities which, by their
nature, requir d handling on a local basis.

It was recommended to President Bookwalter that the following appointments be made:

Dr Steve Brown, SMU, Assistant Convention Manager and Chairman of the Arrangements
'Committee

Dr. Lloyd Messersmith, SMU, Chairman of the Hospitality Committee
Mr. N. A. Ponthieux, Texas A Sc M, Chairman of the Publicity Committee
Dr. Jess Cearley, NTSU, Chai an of Banquet and Reception
Mr. A. R. Barr, SMU, Regi Lion and,,Informatibn 7.The pointments received the approval of Dr. Bookwalter, and the various sub-commt..-\ t swung into action, quickly getting the organizition of the convention underway. y
Under pressure of other duties, Dr. Cearley later delegated his task to Dr. Jaq...Watson,, c of his-assistants at North Texas State University. Mr. Barr's duties were_unclertaken by

M . aul Hook, another member of the SMU faculty, after Mr. Barr suffered a rather severe
heart ack from which, it is to be noted with pleasure, he is recovering.- _

Even b e the various appointments were finalized, Dr. Lloyd Messersmith undertook,
since he was onally acquainted with many of the hotels and their management, the
task of securing in ation from them in regard to rates, accommodations, and the fulfill-
ment of conditions stfpu cLly) the NC15.3?or-this information was sent to the proper
Association officials who, in turn, delegated the task of selecting the hotel to the local
committee. After consultation by the committee, all the hotels were eliminated, except the
Baker and the Adolphus hotels, either of which would have been satisfactory for our purpose.
Since it was necessary to select one of the two hotels, the Baker was selected.

One of the knottiest problems arising during the early part of the convention was the
matter of making up a budget. The convention manual called for a budget to be submitted
to the Executive Council for approial. As I did not have a copy of the NCPEAM Operating
Code, which is separate from the convention manual, I was somewhat baffled by my lack
of knowledge of past customs and practices followed, and which items could be inclticled in
the budget. Some of the questions arising were answered by correspondnece, others were

4. never fully answered. It was found that some, if not all of the previous convention managers,
4 had felt their way along, much as I was destined to do. Happily, this problem has been

resolved for the future by action of the Executive Council in providmg a flat sum for the
use of the convention committee in staging future conventions. My experience indicates that .4\the sum granted by the Executive Council f r the task should be adequate.

The convention expenses were considers y lessened by the absorption of much of the
preconvention expense by the schools eimplo ing the chairmen of the sub-committees. I would
like to make a point of expressing rnY grati udc for this assistance. .

It was necessary for the convention mans r to carry on a considerable amount of corre-
spondence in pursuit of his duties, but there were no really traumatic experiences (except,
perhaps, the problem of finding someone to ay for the President's Reception).involved in
the organization and the operation of the con ention. The sub committees worked so faith-
fully that it was only necessary to secure a pro ess report from them from time tq time.

The President's Reception is a problem in re rd to which a definite policy needs to be ,
established. It is a very worthwhile project, as indicated earlier, but it apparently has tended
to grow with each succeeding convention until it as become a major convention expense

! the largest single unreimbursed expenditure invo vcd in staging the convention. ,

It is customary for the convention manager to cl e his report by making recommendations.
I have few recommendations to make. Most of th se that normally would have been made
have been resolved already by action of the Executive Council, and therefore, need no further
mention here.

I do, however, have one recommendation with an alternative that I would like to make
in regard to the President's Reception. It is as follows: I
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That prospective seekers of the convention be apprised in advance of the financial
demands that will be placed them in order that they may evaluate their resources
in view of these demands.

Alternative:

That the Association set up a fund for this purpose and define the limits to which the
entertainment might go.

One implication to bo derived from the present policy is that if they are faced with a
somewhat heavy outlay of money in order to stage the conference, sponsors might be
reluctant to step forward.

As a last word, let me say that the staging of this convention has been a very stimulating
activity for me, and I have derived a great deal of pleasure from the many contacts I made
with the Astociation members during the year.

Respectfully submiad
James W. Standifer

Convention Manager

FOREIGN RELATIONS COMMITTEE

The Committee carried on its business by mail during the year and did not hayed%
opportunity to meet until the Annual Convention.

Your Chairman was appointed as the representative for NCPEAM to the International
Council for Health, Physical Education, and Recreation in May 1963. The highlights of the
6th ICHPER Congress held in Rio de Janeiro and the resolutions that were passed by the
delegat assembly are available upon request by writing the Chairman of this Committee.

During the year Committee members exchanged views with visitors from over 14 different
nations, all of whom were sponsored by either the State Department, AAHPER, or ICHPER.

Contact was made with Earle Zeigler, a past chairman of this Committee, and present
editor of the International Relations Section Newsletter of the AAHPER so that future
information of a foreign relations nature might be readily exchanged.

Major L. E. Owens, Deputy Head, Department of Physical Education at the United States
Mr Force Academy and a member of this Committee, has been engaged in several discussions
on physical education with foreign military personnel. Perhaps a paper on foreign physical
education, from a military point of view might be feasible in the future.

The Committee has recommended that a new paragraph be added to section two, Organiza-
tion, of the Foreign Relations Committee for consideration by the Operating Codes Com-
mittee. This paragraph would read "A permanent file shall be main&ined by the Chairman
consisting of correspondence with foreign nations, all existing projects that are underway, and
all information relating to such things as future trends, research, and so forth so that
contirruity can be maintained over a period of years." This file shall be turned over to each
new Chairman.
NEW PROJECTS
1. In light of the fact that the '64 Olympics are being held in Japan, perhaps a paper might

be prepared for presentation at the next Annual meeting on "Future Trends in Japanese
Physical Education."

2. The establishment of a continuing correspondence with physical educators from other
lands.

3. Utilize to a greater advantage information from foreign students who are currently
enrolled on United States campuses.

Three Committee members complete their term of office this, year and will have to be
replaced by members who will serve for a tlireeear period.

Rgspectfully submitted
Plus J. Costello

Chairman
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HISTORICAL RECORDS COMMITTEE

The work of the Committee has be carried on by correspondence. A communcauon was
/addressed to the members in September suggesting matters to be considered and acted upon.
On December 6 a second letter was sent out carrying a report of activity during the fall and
suggestions to be acted upon by the Committee members.

Professor Guido Foglia, who has been working to catalog the documents of the Association
which are on deposit at Queens College, has completed the miaofilming of the early minutes
of the Association, and also has completed the index of the Proceedings from 1940 through
1963 HS sow is reviewing correspondence and other materials to determine their hatoncal
significance and to prepare them for library acquisition.

The collection of Proceedings now held by Queens College is not complete. Members of
the C,ommi,Ree have agreed to try to secure the missing volumes, and this request should be
addressed to the membership in attendance at the annual meeting. 'the issues from 1922
through 1936 and 1961-1963 are needed.

The Committee his also agreed to invite members who have documellts of historical nature
to donate them to the Association to become part of its collection. *

Those members of the Committee who have responded, favor going ahead,with a project
the purpose of which would be to record on tape interviews with leaders of long scan
in the field of college physical education. The idea is to choose people who have m
recognized contributions to the college field but who, have not necessarily publis
extensively, as well, perhaps, as some who have written about their ideas. Such a proj
requires more time to plan, and also will require funds to support it.

Members of the Association are requested to consider, the following recommendations.

1 That the Proceedings carry a statement.inviting members to d o n ate copies of Proceedings
which will complete its library coll 'on;

2 That the Secretary place Queens ege on his ra2:1:ng list to receiveOne copy of each
published item, including committ& reports. To date the College has nut received current
issues of Proceedings as they have been distributed. (Until further notice, Professor
Foglia should be designated as the one to receive the copy for the C,ollege),

3 That the Historical Regards Committee be authorized to prepare a aeta3led proposal for..
the taping of interviews with leaders in the field, and that an Executive C,orfinuttee be
empowered to grant funds to support the first steps of the project after these are lanned,
approved, and cost of their implementation is determined;

4 That th membership of the Association appropriate tunds to pay for the publica
the dec of the Proceedings for the period 1940-1963. An estimate of this cost is

, also, the membership or the Executive Committee should decide on the policy
governing distribution of the Index, e.g., by sale to members and others, or by free
distributitm to members and sale to others, or other arrangement;

5 That through either the Committee or Officers of the Assoaauon, discuss with the
Archivist for AAHPER the idea of designating the Colleg Physical Educauon Association

piepository as the official center for historical materia ling, with the College field.
(In her report of March 9, 1963, the Archivist noted th the AAHPER would havesto
designate several renters as repositories for their historical materials.)

in the Operating Codc for the Historical Records Committee, one of the stated purposes
is to "maintain a permanent history of the Association. In so far as the Comedittee can
collect, organize, catalog; and make available for study historical materials, or copiesof
them, this objective an be met. To maintain a narrative account of thg Associations history
probably is a joh.for one person who may be designated as the Historian for the Assoc.lauon.
The matter should be considered.

*

4

Respectfylly submitted
Glenn W. Howard

Chairman'
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The following reports by David 0.
Finance Committee
h Operating Budget Fund
2. Permanent Fund
3. Proposed Operating Budget, Fiscal

,
FINANCE COMMITTEE

Matthews, Secretary Treasurer, were approved by the

year of 1964.

t ,..q.,
Suhmitted by

Ernest IL Smith
Chairman

MEMBERSHIP COMMITTEE

The Membership Committee endeavored primarily to enlist new members in the associa-
tion and to reinstate delinquent and previously enrolled mentrs. The 50 states, Cana4,
alcl Puerto Rico were do.idecl into areas and each Committee member assumed ,the response. ,
bility of recruitment in his assigned area. The Committee, invited each member of the
association to enroll a new man. Also, the committee sent a follow-up card reminding the
association members of new enrollments.

Committee members submitted suggestions for the improvement of the operating code of
the committee and of the general functions of the committee. A summary of these suggestions
has been presented to the Operating Cocks Committee.

The status of the membership as of January 3, 1964, was as follows. Renewals 440, New,
41/11 St Delinquent 308; Honorary 42; Deceased 6; Total 880.

The annual meeting of the Committee scheduled for January 9. 1964, was not official
due to the lack of a quorum.e Respectfully submitted

Lewis J. Rickert
Chairmqn
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NECROLOGY COMMITTEE

1 As past years the committee wrote to NCPEAM members in the 50 states, Canada, and
Pu Rico. Initial letters were mailed September 20 and a followup was sent where

This correspondence, supplemented by the excellent, assistance of the Associa-
do s officers, revealed the names of six deceased members:

Charles C. Cowell, Purdue University
Donovan C. Moffett, State University College, Cortland
Golden Romney, Washington State University
Date R. Sprankle, Albion College
Solon B. Sudduth, George Peabody College

k,. I Ralph H. Young, Michigan State University

2 A lose friend of each of our departed a'isociates was asked to write a memorial statement.
' These biographies will be presented to the convention and will appear in the Proceedings.

,
3

1Notice
of Dale Sprankle's death was received on Decemtber 23. Prompt attention by friends

getting his sketch to the committee permitted U3 to include this biography in our
rt.

4 yive of the memorial certificates approved at list year's convention have been completed
and returned to theAecretari Treasurer. These will be signed by the officers, framed, and
:forwarded to the immediate family of each deceased member as a simple expression of
our esieem and affection. It is recommended to the Executive Council that No. 3 km) of

'The
00erating Code be revised.to be consistent with procedures approved at San Francisco.

5 'The Members of the Necrology Committee with to express our appreciation to those who
;,.a.ve us assistance in our somber task.

Charles C. Cowell (1806-1963)

Respectfully submitted
Harold L. Ray

Chairman

Charles C. Cowell, PhD Professor of Physical Education at Purdue University, died
Tuesday, August 13, in Washington, D. C., at the age of 67. Cowell was born in Joliet.
Illinois, on June 24, 1896. His elementary and secondary education came by way of schools
in Joliet, Middlesboro, Kentucky, Milwaukee and RacinK Wisconsin. He received his BS.
degre from Springfield College in 1921. He received his Master of Arts degree from Clark
University in 1926 and the Ph.D. from New York University in 1935. He attended the
Uhiversity of Grenoble, France, in the summer of 1922 and did additional study at the
University of Vienna. Austria, in 1928. He was married to Marion D. Dickson on August 5,
19249lat Pittsburgh, Pa. Their only child, Joanne S. Cowell, is employed in Washington, D. C.
His sister, Miss Edna V, Cowell, of Washington, and another sister. Mrs. Pauline Kochevar,
of Joliet, Illinois, are the other surviving members of his immediate family,

Dr Cowell taught at Robert College In Istanbul, Turkey, frOm 1922 to 1929, and returned
to teach at his Alma Mater, Springfield College, from 1930 to 1932. He taught at Ohio State
University from 1932 to 1945, when he went to Greece as regional director of United Nations
Relief and Rehabilitation Administration. In 1947, he returned from Greece and went to
Purdue University as Professor of Physical Education, in charge of graduate work in health,
physical education, and recreationthe position he held until his unexpected death. Dr.
Cowell ierved in Naval Aviation in 1917 and 1918, Interrupting his undergraduate work at
Springfield College for such service in World War L

Dr Cowell was 'international known as an outstanding scholar and author. Recognizing
his.field as interdisciplinary, he began very early in scholarly work in most of the disciplines
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from which physical education draws. Both the breadth and depth of his personal scholarly
attainments have made him recognized by students and colleagues as one, of the truly
outstanding authorities in his field. He was senior author of five books and junior author
of on other In addition, he was author of 35 major articles in various journals and de-
veloped a Social Adjustment Index for High School Use, the Cowell Test of Ability to
Recognize Principles. the Cowell Personal Distance test. and the Cowell Athletic Aptitude
Test.

Numerous honors and awards have accrued in recognition of Dr. Cowell's prestige and
accomplishments in the various phases of his work. Among these are the Jones Clark
Scholarship, Clark University, the Shaw Scholarship, NYC, Fellow and Past President of the
American Academy of Physical Educauon, Fellow of American College of Sports Medicine,
and Honor Fellow of the AAHPER. In his local community and throughout Purdue Univer-
sity, he was a careless worker in civic and university affairs. AS a member of the Board of
Directors of the YMCA, he was acuve in all operations of that organizauonas well as being
one of the most active participants in the volleyball league and other physical acuvities.

Through years of zealous efforts to promote education, "Charhe,".ls own preferred "tale,"
was a man who loved his work and, best of all, loved people. He was modest to a fault, for
he wok personal credit for any achievement only as it was forced upon him. He was a quiet
man who let his work and his writing speak more loudly than vocal cords could ever
achieve He was vitally interested in the kindergarten child and, at the other extreme, was
vitally concerned with the people of any and every nation. He was impatient with narrow-
ness-and even his impatience was kindly and helpful He has made major contributions, both
personally and professionally, which will be chavnng a high rate of interest long after his
most recently observed kindergarten pupil has written his last words. "Charlie.' is an
exponent of both an "open door" and an open mind policy, vras one of the rare educators
who became well known but, will be even better remembered. His position will be filled, of
course, but he will never be replaced.

Donovan C. Moffett (1900-1963)

Donovan C. Moffett, President, State University College at Cortland, New York, died April
16, 1963. He is survived by his wife and daughter.

Dr Moffett was a native of Brocton, Illinois and was educated at Depauw University,
Greencastle, Indiana, at Teachers College, Columbia University, and at the State University
of Iowa where he received his PhD. In June 1962 he was awarded an honorary by
Depauw University.

Interrupted by three years of service as an officer of the United States Army Air Force, his
early teaching experience was gained at Depauw University where he served as professor of
physical education, athletic coach, Chairman of the Department of Physical Educauon, and
Director of Intercollegiate Athletics. At the time of his death, Dr Moffett was a reserve
officer of the USAF with the rank of Lieutenant Colonel.

-Tubly," Moffett, as he was affectionately called by his many friends in the Mid-West
this n)ckname was rarely used in the East), tame to the State University College at Cortland

in 1946 as professor of physical education and chairman of the Department of Physical
Education for Men. Subsequently, he became director of the Division of Health, Physical
Education. and Recreation at the College and in 1954 assumed the office of dean of the
College. He was appointed acting president in 1958, and on September 15, 1960 was named
president of the College.

During his professional career, Dr. Moffett was especially interested in the College
Physical Education Association tNCPEA)., the National Collegiate Athletic Association
NCAA) , and the American Association of University Professors tAAUP) He was an active

member of the American Association for Health, Physical Education, and Recreation
( AAHPER) and of the New York State Association for Health, Physical Education, and
Recreation (NYSAHPER).
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Dr. Moffett was highly respected by the entire faculty of the State University College at
Cortland. It was by unanimous vote that the faculty recommended his elevation to the
presidency His interest in health, physical education, and recreation never waned although
his work during the past ten years was directed primarily toward the general adnunistrauve
problems of the College.

Since Dr Moffett's death in April 1963, two memorials to him have been established: the
Donovan C. Moffet Memorial Scholarship by the Student Welfare Assoaauon of the College
at Cortland, and the Mallet Memorial Carillon by the faculty and students of this College.

The following quotation is particularly fitting for Donovan C. Moffett. "The mass of men
worry themselves into nameless graves while here and there a great unselfish soul forgets
himself into immortality."

Golden Romney (1902-1963)
"Friend, Counselor, and Devoted Leader"

Dean Golden Romney was born on December 24, 1902, in Oaxaca, Sonora, Mexico. He died
unexpectedly at his home in Pullman Washington or. a heart attack on August 7, 1963.

Golden's early days were spent in with his father and mother, Thomas C. and
Lydia Ann Romney, prior to his settling southern Idaho. He completed his high school
education at Preston, Idaho and then enter- Brigham Young University as a physical educa-
tion and recreation major. He graduated from BYU with an A.B. degree in -June, 1926. He
then became coach and teacher at Vernal, Utah for one year. In 1927 he became coach and
chairman of the Department of Physical Education at Gila Junior College in Arizona. Golden
Romney remained there until 1932, at which time he accepted a fellowship instructorate at
New York University; he remained at NYU until 1935. He had completed some graduate
work earlier at the University of California at Berkeley in 1928. He obtained his Ph.D. degree
from NYU in October, 1936, a year after accepting the chairmanship of the Department of
Physical.-Edu cation-and Health at New York State College. In 1950 he was named Dean of
the College of Physical Education and Recreation at Washington State University, Pullman,
Washington, and he remained there until his untimely death.

Long active in professional societies and organizations, Golden Romney was also an ardent
worker for his Mormon ICI-Irch-.--Mcagrecently, Dr. Romney served as President of the
Northwest District American Association Tar Health, Physical Education and Recreation in
1958 and was, at the time of his death. President of the Western College Men's Physical
Education Society and District Representative on the Executive Board of Directors of
AAHPER. Dean Romney was a fellow of the American College of Sports Medicine and
belonged to numerous other physical education and recreation organizations.

Beloved as a counselor and advisor by the students, epitomized as a devoted leader and
inspirational speaker, Golden Romney leaves behind many friends and colleagues who have
learned to associate his huge frame and his ready hand with has, equally benevolent heart.

Dale R. Sprankle (1900-1963)

Dale IV Sprankle, retired Albion College athletic director, was born in Beach City, Ohio,
in 1900. He died November 11, 1963 in Albion, Michigan, of a heart ailment.

Mr. Sprankle graduated from Canton Central High School, Canton, Ohio. He received his
bachelor's degree from Mt. Union College, Alliance, Ohio, and earned the M.A. degree at
the University of Michigan.

After coaching in Pennsylvania for a brief time, he became athletic director and head
football coach at Adrian College (Michigan) in 1923. In the autumn of 1936 he moved to
Albion College as head football coach. His Briton teams won Michigan Intercollegiate
Athletic Association (MIAA) titles in 1939 and 1940. Also serving as track coach, he turned
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Out conference champivns in 1939-41, and 1946. His cross-country teams won titles from
1947.1955 and in 1957.

Having served as athletic director since 1941, "Coach" Sprankle as he was known to
students) gave up the football reins in 1946, but retained the direction of track and cross
country. He instituted the 'Albion College Invitational Track Meet for high schools in 1937.
This meet has been an annual spring event ever since, as has the cross country invitational
for high schools each fall. Dale Sprinkle also started the NCAA small college cross country
run.

In 1947, he revived baseball as a varsity sport at Albion and coached the teams for two
years. In addition, he maintained an acuve career as an official for basketball and football.

During World War II he corresponded with Albion alumni in the service, writing an
estimated 30.000 letters to men all over the world. Mr. Sprankle had been in poor health
since his retirement from the college in 1959. In all he served as director of the athletic
program at Albion College for 18 years.

An ardent golfer when his health permitted, Dale Sprankle was a member of the Sigma
Nu fraternity and active in the Albion Rotary. He belonged to the Methodist Church.

Solon B. Sudduth (1908-1963)

Dr. Solon B. Sudduth, professor and had of the Department of Physical Educauon, George
Peabody College for Teachers, Nashville, Tennessee, died of a heart attack July 18, 1963.

In addition to his wife, Mrs. Dorothea Sudduth and mother, Mrs. S. B. Sudduth, Sr., he is
survived by a son, Dr. Solon Scott Sudduth, Boston City Hospital, a daughter, Susan, a
student at SWeetbriar College, Virginia, and two grandchildren.

He was born April 2, 1908, in Carbonhill, Alabama and attended public schools in
Alabama. He was graduated in 1929 from.Huward College in Birmingham. He began his
professional career in 1929 at Georgetown College, Georgetown, Kentucky, as instructor in
health and physical eduition, director of intramural athletics, and freshman coach of
basketball, football, and track. For the next three years he served as a teacher and as
director of the basketball and football programs at Goodwater k Alabama) High School.

Dr. Sudduth was next associated with Alabama College Training School, Montevallo,
Alabama, as director of athletics. After a short time he began, in 1935, a five year period at
Henderson State Teachers College, Arkadelphia, Arkansas, as dean of men, director of
health, physical education, athletics, and intramurals, and had coach in football, basketball,
and track.

Dr_ Sudduth obtained his MA. (1934) and Ph.D. (1941) degrees from George Peabody
College for Teachers. During 1940 42 he served as professor of education at Livingston State
Teachers College, Livingston, Alabama. He returned to this institution as dean of men after
World War II naval rtserve duty. At his death he was a Captain in the U. S. Naval Reserve.
Solon completed 20 years of satisfactory service in the Naval Reserve and commanded Naval
Reserve Research Company 618 for ten yers.

Solon Sudduth joined George Peabody College for Teachers in 1946 as had of the
Department of Physical Education where he served as major professor for 41 doctoral
candidates in the physical education department. He was active on numerous major college
committees and served the community extensively in leading roles.

His professional act vices were extensive, ranging from delivering addresses, providing
consultant services, and making school surveys tb serving as president of the Southern
District, AAHPER. He held national and district committee chairmanships in the AAHPER
and was president of the Tennessee College Physical Education Association in 1960 61. In
1962 he wts.named an official delegate to the Presidents Conference on Occupational Safety
rn Washinton, and was honored in 1962 by being named Chairman of the NEA National
Commission on Safety Education. Dr. Sudduth received honor awards from the Southern
District, AAHPER, and the Tennessee Association for HPER.

The sincerity with which he advanced the field of physical education, the individual
guidance he extended, the respect received from his friends, colleaggcs and students, and
the ideals for which he stood will ever remain high in the memory of those who knew him.
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Ralph H. Young (1889-1962)

Ralph H. Young, retired athletic director at Michigan State University, and member of the
state legislature, was born on December 17, 1889 at Crown Point, Indiana. He died at age
72 of a coronary attack on January 23, 1962 in East Lansing.

>

His colorful career started in Indiana where he competed as a seventh and eighth grade
pupil with the high school football team, the rules then permitting this. He subsequently
played foui years of football and basketball and was a weight man in track. Enrolling at

balltithe University of Chicago in 1912, Mr. Young played foot der Coach Alonzo Stagg.
After five terms at Chicago, he transfer. to Washington and Jeff College, Washington,
Pennsylvania. Under Coach Bob Powell e in scoring a fullback in 1913. He
held the college records in shotput, discus, hammet and javelin throw and sang in the glee
dub. He graduated from Washington and Jefferson with a BS. degree in 1915.

Mr. Young's first position was that of head coach of football, track, and basketball at
Depauw University, Greencastle, Indiana. After one year there, he transferred to Kalamazoo
College wherehe spent seven years. World Wy I intervened, and in 1918 the U. S. Army
Signal Corps sent him to the University of Michigan for training. Since student soldiers were
eligible to play sports under wartime regulations, he was invited to report for football by
Coach Fielding H. Yost and played part of that season as a 28 -year old tackle. After discharge
from the army, he returned to Kalamazoo College. There his teamil set an unparalleled
record by winning 24 out of 28 Michigan Intercollegiate Athleti4 Association (MIAA)
championship in the four major sports.

In- the fall of 1923 Ralph Young m..-- me the athletic director, professor of physical educa-
.' tion. and head coat' h of footballd track at Michigan State. He coached ,football from

192347. and continued with track for 18 yeas. The pressure of administrative duties forced,
him to leave coaching in 1941. During his term at East Lansing, Michigan State grew from
a small college of 2,143 students to a Major university. Much of the ,athletic facilities and
expanded curriculum were developed tinder his guidance. The new Spartan track was named
in his honor. With MSU's admittance to the Western ,Conference in 1948, Ralph H. Young's

1effort4 were apparent. In all he served MSU for 31 years, retiring from his directorship in
1954. After a year's leave of absence, he was named assistant director of alumni relations.
Then, in 1956, he entered the realm of politics. At, the time of his death he was in his third
term as a Republican member of the state house pf representatives. He served as chairman
or member of several committees in the legislature..

Ralph Young's professional endeavors were broad in scope. He served as a charter member
of the college football and track association in 1922. In 1926, together with Knute Rockne of
Notre Dame, and Conrad Jennings of Marquette unilrersity, he formed the Central Collegiate
Athletic Association. An assistant U. S. Olympic track coach in 1932,41z...vas chairman,
thirty years later (1952), of the national collegiate 'Olympic fund campaign. In111,-lre was
an administrator of college physical education and athletic programs from 1915 to 196.

An Episcopalian by faith, he was active in the civic and social life of his community.
Among his professional membership were the NCPEA, the American Football Coaches
Association; U. S. Olympic Association; Michigan MU; and the Michigan Sports' Sages.

Of jolly, rotund Ralph H. Young, Governor John Swainson saki, "Rep. Young . had
respect in every area of Michigan. His work with young people represents a great contribu-
tion that will always be remembered." President Hannah of MS.U. stated that Mr. Young
did much ". . . to build the reputation of the university for excellence in athletics through

ibis personal qualities of friendliness, patience, and honesty."
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NOMINATION'S COMMITTEE
1 he Nominations Committee has complied with the constitutional requirements f the

Association as well as with the Operating Code of the Committee in seeking candidates for
the offices of president- elect, council member at large, and secretary-treasurer for 19

We have, in addition, made two recommendations to the Constitution Committee r ding
recommended changes relative to the appointment of the committee and the num r of
candidates for each office. Each of these recommended changes was submitted to the me ber-
ship fur approval by the Constitution Committee at the first General Session of this Associa-
tion at the 1964 meeting in Dallas. The recommended changes were approved and will be
incorporated in the Constitution. .4 4,

We recommend to the Association the following candidates for president-elect,

Burris Husman, University of Maryland
Henry Shenk, University of Kansas
Arthur Weston, Rice University

We recommend to the Association the following candidates for council member at 'urge.

Charles Kovacic, University of California, Davis
Vernon Sprague, University of Oregon.

We recommend to the Association the following candidate for secretary-treasurer.

David 0. Matthews, Illinois University
Respectfully submitted

R. E. Jamerson
Chairman

PUBLIC RELATIONS COMMITTEE
ACTIVITIES FOR THE YEAR

Since the present Operating Code for the Public Relauons Committee of the NCPEAM
had not beep reviewed for three years, each member of the committee was mailed a copy
of the code and asked to mike-any_tietessary revisions or amendments to the material in the
code. Since no recommended changes wen suggested by the members of the committee, none

--were presented to the chairman of ylie Operating Codes Committee for action by the
Executive Council,

Since the committee for 1962 learned that a great many of our professional pettple were
not aware of the NCPEAM and its activities, the committee decided to pursue one of the
recommendations made by the committee last year relative to the contact of physical

,. educators in many of the colleges and uni%,ersities from which we do not have membership
in our Association. The committee found well over 500 such schools.

Letters were written to the person in charge of physical education in each of 278 colleges
and universities. The purposes of the letter were to (a) point out the existence of the
NCPEAM, ib) emphasize the importance of NCPEAM as a professional organization, (c)
point out the areas pursued by the NCPEAM for the advancement of physical education,
ids stress the _high quality of the annual meetings along with the material included in the
Proceedings, and key encourage the possibility of membership of those physical educators
with high ptrsunal and professional qualifications. A copy of the letter is included with this
report.
RECOMMENDATIONS

It is recommended that ka) the project for this year be continued by the committee next
year and kb/ the committee prepare an informational type brochure or pamphlet abo4 the
NCPEAM. This type of publication could be used by the membership and publicity
committees as well as by,the public relations committee.

Respectfully submitted
Gene M. Asprey

Chairman
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December 16, 1963

As a part of the function of the Public Relations Committee of the National College --
Physical Education Association, I am writing to physical educators in many colleges and
universities to remind them about one of our most outstanding professional organizations,
the NCPEA. It would be of mutual benefit to the Association and to professional people
such as yourself if you would take some time to discuss the Association with your colleagues
and friends in physical education.

oThe National College Physical Education Association, founded in 1897, is 6ne the
most active and highly regarded professional organizations in the general field of h
physical education, recreation,..and athletics. Its objectives relate to the advancemen I
physical education in institutions of higher learning, including: the basic instructional
program; intercollegiate athletics, teacher education, and such other activities as may be
assigned to a given college department.

The annual meeting of the NCPEA is of outstanding quality, and all of the discussions
and activities are reported in the Annual Proceedings published by the AAHPER. The
meeting this year will be held January 8-11 at the Baker Hotel in Dallav Texas.

Though membership in the National College Physical Education Association is limited
to those who possess such_personal and professional qualifications as the Association deems
necessary to maintain its high place among the leading professional organizations, I am
sure that there are many qualified people who have not bia4 the opportunity to consider
the possibility of membership in the Association.

If you or any of your associates are interested in additionl information relative to the
NCPEA I suggest that you write to Dr. David 0. Matthews Secretary-Treasurer, 205 Huff
Gymnasium, University of Illinois, Champaign-Urbana, Illinois.

Sincerely yours
Gene M. Asprey

Chairman

RESOLUTIONS COMMITTEE
1 Suggested changes in the operating'code were made to the Executive Council through

the Operating Codes' Committee.
2. No proposed resolutions from the members have been submitted to the Committee. The

Committee has submitted the following resolution to the Executive Council.
WHEREAS, this has been a most productiye conference, and WHEREAS, the arrangements

and accommodations have been so completely planned, BE IT RESOLVED that the
NCPEAM extend its appreciation to. The Convebtion Manager, James Standifer, and his
staff, the Convention Bureau of the City of Dallas, the Officers and program participants of
the Association.

continuing committee,

Respectfully submitted
Deane E. Richardson

Chairman

ORERATING CODES COMMITTEE

The Operating Manual of theb,NCPEAM was reviewed ky members of the Operating Codes
Committee. Selected sections of the Manual were carefully studied by the chairmen of all
Standing Committees. Many minor changes-71V the Operating Manual were recommended to
the Executive Council. The most extensive recommendations concerned the Operating Code
of the Membership Committee in an attempt to streamline and improve the working capacity
of _this Committee. Several suggestions were also made relative to the procedures of the
Executive Council.

Several issues and questionable items were referred to the Executive Council for discussion.
It is recommended that the 'Operating Codes Committee be established as a Standing

Committee.
Submitted by

Rich Donnelly
Chairman
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president's committees
CONFERENCE- TIM AND SITE COMMITTEE

The Time and Site Committee, has recommended that ivfinneapolis be the site of the 68th
Annual Conference. Richard Donnelly, Director of the S ool of Physical Education, Univer-
sity of Minnesota, has agreed to provide the leadershi for the Conference through the
faculty of the Departnient-of Physiolat y-dueation for Men.

The recommendation for the site ofd the 69th Annual Conference was the Eastern Zone.
No recommendation concerning the time for either conference was made.

Submitted by
Deane E. Richardson

Chairman

EDUCATIONAL TELEVISION COMMITTEE
This large committee found it impossible to hol4 ting of its members during this

past year. All of its business, therefore, lias been nductcd by correspondence.
Requests for the resultsid the Committee's 1961 udy, "Instructional Television in Physical

Education," are still being,r4eived. The commit has continued to distribute the results
of that study.

Members of the committee have visited or espodded with the schools, colleges, and
universities knowyto be using television in phy ical education and/or health education. In
this way, the committee hopes to gather info ation concerning current developments in
the use of television as anjlguaigional tool in e schools and colleges. It purports to serve,
at least temporarily, as a clearing house of information.

Libraries of recorded materials for use via television are now being developed in the
United States. Video tapes in elementary school physical education, elementary school health
instruction, and college health instruction are now available at. Great Plains Regional
Instructional Television Library, University of Nebraska, Lincoln 8, Nebraska. Certainly,
professional physical educators rifted such information, and an agency to gather and distribute
the information is an importZit professional heed today.

The Central Michigan Educational Television Council, Central Michigan University, Mt.
Pleasant', Michigan, reports a research project in the use of instructional television in
physical education. Professor Esther LaRowe hopes to have results available at the end of
1964. This,is the only new study reported to your committee during the year.

The Educational Television Committee directs your attention to a course being offered
via television by Dr. A. F. Brainard of St. Cloud State College, St. Cloud, Minnesota, as a
new direction in our field. This course, "Current Concepts in Physical Education for the
Classroom," is planned to help the elementary and secondary teacher of physical education
to more adequately meet the needs of children in a well planned, broad, and varied program.

Students taking this course fctr credit will:

1. Complete assignments as directed in the syllabus. t
2. Take a final examination.
3. Graduate students will complete an additional assignment.
4. Travel to a central location thr% (3) times for discussion with the instructor and other

Bass members.

Dr. Brainard teaches his course over Station KTCA, Channel 2, St. Paul, Minnesota to a
Bass of 140 students. This may well be part of the future look of inservice education,
extension work, and graduate study"in health and physical education.

,

The Educational Television Committee has volunteered its serv'c to the National Office
of the American Association for Health, Physical Education, an ecreation to gather all
the information available concerning instructional anci educatio 1 television in health,
physical education, and recreation. As of this writing, no response has been forthcoming. It
seems wise, however, to cooperate with the National Office in compiling a mailing list of
schools and colleges using instructional television, the results of research, and lists of
recorded materials available for television, and in distributing this information.

The Midwest Program onevirborne Television Instruction, Purdue University, Lafayette,
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Indiana, has been encouraged by your committee to include physical education and/or
health education in its offering. The committee has offered its services as a consultant in
the procurement and development of appropriate television materials. Dr. Ben A. Bonhorst,
Director of the Educational Services Division, has acknowledged our recommendation and
assures us that it will be included among the items reviewed by the Advisory CoMmission
on future curriculum developments in MPATI. Our committee encourages the members of
the National College Physical Education Association, especially those in the Midwest, to seek
every opportunity to encourage MPATI to develop materials in health and physical education.

In the latter part of, this year, your committee became aware of the lack of information
concerning the use of instructional television by the colleges and universities in the United
States. It decided, therefoie, to conduct a survey to locate those colleges and universities
making some use of television in health and physical education. An appropriate questionnaire
was developed and approved by the committee. Each committee member was assigned the
responsibility for distribution of the questionnaire to the institutions of higher education in
several states in his section of the country. Mailing lists were constructed from the Blue Book
of Athletics and the Educaticuyl Directory for Higher Education, pUblished by the U. S.
Department of Health, Education, and Welfare. While returns are not complete as of this
writing, the following information is available:

Returns have been received from 473 colleges and universities covering 35 states and
Canada. Of-the institutions represented by these returns, 107 of 22.6 percent make some use
of television in physiCal, education, health education, and/or athletics. These uses varied
from televising home basketball games via closed circuit television at one college having a
very small seating capacity in its gymnasium so that all students could see the games, to the
televising of lessons in professional preparation in physical education. Television is used by
at least one college or university in 28 of the 35 states and in Canada. Apparently the use
of this relatively new electronic device in physical education is not limited to a particular
geographical section of our country.

The following is a summary of the information provided by the 107 colleges and
universities using television:

No. of Colleges and
Universities Types of Telecasts

67 Athletic events and contests
41 Public. relations shows
27 Educational programs for general community in physical education
12 Educational programs for general community in health instruction
8 Professional education for in- class viewing
8 Professional education for out-of*lass viewing
8 Physical education for out-of-class viewing
7 Health instruction for in-class viewing
4 Health instructidn for outof-class viewing
3 Physical education for in-class viewing

No. of Colleges and
Universities Sources of Materials Telecast

gigit 14 Design- and produce loca,1 telecasts
8 Use recorded materials (films, kinescopes, video tapes)

No. of Colleges and
Universities Type of Facility Used

54 Local commercial station
13
12 Institution's educational TV station

Closed circuit television system

6 _ Local educational TV station
In addition to the above data, the questionnaires received have contained many comments

indicating that television is to become increasingly importantin many colleges and university
programs of health and physical education. Some typical examples follow:

We ve been requested to do a weekly television program of physical education for the
genera mmunity.
Our um rsity now has its own TV Office and we should be using it in 1964 or 1965.
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We are now beginning to plan for extension work in p ysical education over closed circuit
television with another university.
Our new building is designed for use of closed cir it television.

A list is now being constructed of all colleges and universities reporting a use of television
in health and/or physical education. The 'completed list will be available to all interested
persons through the committee by May 1, 1964.

On the basis of its work during this year, the Educational Television Committee
recommends:

1. That further study be conducted by the committee in the use of television in phys.ical
education and health education.

2. That the APEAM and its members encourage and conduct research studies in the
utilization of instructional television in physical education and health education.

3. That the NCPEAM and its members encourage schools and colleges to develop and
exploit the public service programs on local commercial television stations rather than
allowing "pseudo-physical educators" to commercialize on the physical fitness interests
of the general public.

4. That the NCPEAM through this committee make a concerted effort to collect, consoli-
date, and distribute the research and information concerning the development of
educational television in health and physical education.

5. That the NCPEAM through this committee volunteer to work with the National Office
of the AAHPER on the development and use of television in physical education and
health education.

Respectfully submitted
C. G..H19no9,,:,&

Chairman:7

RESEARCH NEEDS COMMITTEE
Last year in San Francisco, one of the research section meetings was devoted to the possi-

bilities of cooperative research by institutions represented in the NCPEAM. This topic was
essentially an outgrowth of the Alley Report with its various ramifications. At that meeting
you may recall that presentations were made on. (a) the need for cooperative research,
(b) possible methods of cooperation, (c) the areas of needed research, and (d) the problems
involved in cooperative research. Following the presentations, those in attendance at the
meeting were divided up into so-called "buzz groups" for the purpose of discussing the
feasibility of cooperative research along with methods of implementation and direction.
While the comments of the participants ranged from highly favorable to highly critical, the
concensus of the group leaden was that the response to the idea of cooperative research by
the NCPEAM was favorable.

At an Executive Council meeting in San Francisco, past president Dick Jamerson proposed
that a Standing Committee on Research be established by the NCPEAM and, further, it was
suggested that potential membership and A policy of membership rotation be studied.

At the Executive Council meeting in Minneapolis, the planJor a Standing Committee on
Research was again discussed. The Executive Council voted to bring the proposal for the
establishment of such a committee to the membership for a vote at the Dallas meeting:

The committee, which would be appointed by the president and approved by the Executive
Council, wouldlave the following basic functions:

1. Identify the major` areas for needed research by the NCPEAM.
2. Identify priority problems within the list of major areas for needed research.
3. Initiate research projects which lend themselves well to a multi-institutional approach.

The establishment of a Standing Committee on Research would be a significant step
toward enabling the NCPEAM to function on a year around basis and to assume a more
important voice in the field of'physical education.

Mr. President, I move that a Standing Committee on Research be created by the NCPEAM.
Respectfully submitted

Fred Roby
Chairman
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joint committees
JOINT COMMITTEE

ON PHYSICAL EDUCATION AND ATHLETICS

The American Association for Health, Physical Education, and Recreation has just pub-
Ilshed the report of the Second National Athletic Directors Conference. This booklet
summarizes the conclusions agreed upon by the disciission groups and can be obtained from
the AAHPER in Washington, D. C.

A permanent Joint Committee on Physical Education and Athletics was formed in January
1945 by three national organizations. the American Association for Health, Physical Educa-
tion, and Recreation, the College Physical Education Association, and the National
Collegiate Athletic Association.

The functions of this Joint Committee are:
1. To stud , discuss, and make recommendations on problems of mutual interest in the field

of physi 1 education and athletics for men.
2. To fo ulate plans for the composition and distribution of factual information of

national interest pertaining to physical education and athletics.
3. To gather information and make studies of trends in physical education and athletics

which are of common interest to the organizations represented.
4. To act as an agency for interassociation relationships.

Each of the parent organizations appoints three men to serve on the Committee for terms
of three, years.

The Joint Committee considered the idea of a national conference for athletic directors
for several years. The need for such a national conference has been,apparent for some time
since athletic directors, in general, are only products of experience. There are no training
courses or separate and distinct areas of knowledge or literature available for the develop-
ment of athletic directors. The Joint Committee held the first National Athletic Conference
in Louisville, Kentucky, March 21-23, 1959. Because of the success of the first National Con-
ference, a second conference was scheduled again in Louisville, Kentucky, March 22-23, 1962.
Without the encouragement and support of the three parent organizations, the Conference
could not have materialized.

Approximately 200 athletic directors of colleges and universities from most sections of the
United States were in attendance for the second National Conference for Directors of
Athletics held at the Sheraton Hotel in Louisville, Kentucky on March 22-23, 1962. The
Conference was sponsored by a Joint Committee representing the American Association for
Health, Physical Education, and Recreation, the College Physical Education Association; and
the National Collegiate Athletic Association. James Long, University of Toledo; Ray Duncan,
West Virginia University, and Roswell Merrick represented AAHPER. Lysle Butler, Oberlin
College, Martin Rogers, Brockport State Teachers College, and Mike Gary, Western Michigan
University, represented the NCPEAM. The NCAA sent Mox Weber; Hamilton College, Edwin
Kimball, Brigham Young University; and the conference chairman, Richard Larkins, Ohio
State University.

The conference theme was "The re-emphasis of the educational values of athletics: the
responsibility of the director of athletics", and the stated objective was To determi,ne how
the athletic administrator can strengthen the program of intercollegiate athletics in his own
institution." The major areas of concern dealt with were the following:

1. The relation of athletics to physical education and to general education.
2. The aims, objectives, and purposes of athletics.
3. The responsibility of. the director to his staff, faculty, administration, and the general

student body.

The statement of Genera Principles as given in the Report is of especial interest:

We believe thaft instructional, recreational, and competitive opportunities should be
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extended to every man and woman in the college and university through the following
programs:

1. A sound basic physical activity instructional program
2. A broad recreational program
3. An extensive intramural program

. 4. A sound intercollegiate athletic program.
. _

This involves providing a broad program of activities, adequate facilities and equipment,
qualified leadership, And sufficient financial support. To promote these activities there must
be sympathetic encouragement and understanding from the university administration and
faculty. The welfare and total fitness of all students shotZdbe the leading.iirind*ill the
administration of the programs.

These programs should be conducted byan organized framework similar to other admin-.
istrative divisions within the university. The administration should remain in an educa-
tional context and regular committee structure and faculty athletic advisory councils
should be utilized. All coaches and athletic administrative personnel should maintain the
standards of personal and professional integrity, inktructional skill, and regard for the
personality of the student as expected of other teachihg personnel. It is desirable that the
college and university adop 7 I.11 iv educational ,policies regarding the program of
intercollegiate athletics.

All coaching and athletic dministrative personnel should be full-time employees of the
university, preferably M th department of physical education and athletics. We should
recommend and emplOy on y professionally, prepared teaching personnel. Occasionally it
May be desirable to utilize s ecialiits as resource people and consultants, but they should
not be placed in control of t program.

All coaches and athletic administrative personnel should provide and participate in a
continuous program of school-community relations designed to emphasize the educational,
health, social, and recreational values as ,integral parts of the educational curriculum.

The Joint Committee will continue to serve the three parent organizations.

Respectfully submitted
d. K. Butler

Chairman

JOINT COMMITTEE ON PHYSICAL EDUCATION
FOR COLLEG MEN AND WOMEN

The members of the NCPEAM Joint Committee met with the combined AAHPER,
NAPECW group on May 3, 1963 in Minneapolis at the AAHPER meetings. The following
ite s of business were conducted:
1. ose individuals who participated in the Wallington Conference (October 21-24, 1962)

w were assigned specific duties re encouraging the holding of regional conferences on
Ph ical Education for College Students, a Discussion Guide, would continue to serve
until the task is accomplished.

2. Conti e preparation of the manuscript The Case for Physical Education with the hope
that it ill be ready shortly alter January 1964.

3. StiKly of he status and work of the President's Council on Physical Fitness, and its
reationshi to the three professional organizations represented on the Joint Committee.

4. Study of a ole of the U. S. Government re support of U. S. Olympic teams.
5. Tat th Co ittee concern itself with cooperation in finalizing action on the new

publicati n, Qu t. This has been accomplished.
6. That th Comma ce encourage all three associations to contribute financial support to

joint pro
Respectfully submitted

Charles R. Kovacic
Chairman



ALPHABETICAL ROLL OF MEMBERS 1964

Attended 1964 Convention (1) PasVresident-

HONORARY MEMBERS

Auirsesert, Clans J., Ed.D. (1950-59)
University of Texas
Austin, Texas
ALTMAN, GEORGE J., M.Ed. (1936.55)
202 Belmont
Los Gaup, Ca forma
BILHEIMER, C. E.,' M1(1441930154)
Gettysburg College
'Gettysburg, Pennsylvania.

Ltitowri, Huszyr E., Ph.D. (1947-58)
lail6 Camelia Terrace
Los Gatos, California
Ban Wrizt.t, Q./PPOIO) L., Ph.D. (1930.61)
25 Woodford Road
Avon, Connecticut

Jnlizs E., MA. (1936-60)
Coll
own,e'tassaebusetts

CAMPRELL, WAurcit, M.Ed. (1928-54)
University of Rochester
Rochester, New York
CLAPP, RAYMOND' C., M.D. (1906-45)
Box 1972
Estes Park, Colorado

EvANS, 1-Lutow M., B.P.E. (1941.60) *
25 Prospect St.
Falmouth, Massachusetts

Frrme, Rower A., MA. (1925.52)
, University of 'North Carolina

Chapel Hill, North Carolina
GAUTHEER, GEORGE E., BS. (1925.55)
011io Wesleyan University-
Delaware, Ohio
HAriszre, CANUls., DDS. (1926.55)
149.45 Northern BlvdA

,Flushing 54, New YOrk
HARMON, Jour M., Ed.D. (1934-59)
154 .Nobscot Rd., R.F.D. #1
Sudbury, Massachusetts

Hours, Howmin H., Ph.D. (1932.55)
Box 203
Asotin, !Washington

(1) Razz& Louts F., Ph.D. (1921.59)
1340 Kelton St.
St. Paul 6, Minnesota

(2) Past Secretary-Treasurer

IC/PHUTH, Roam J. H., BS.
Yale University
New Haven,
RERIPATRICIC, T.
249 Washington Ave.
Kingston, New York

(1) LiviNcsroN, WALm J., BS. (1922.52)
333 12th Ave.
Indian Rocks Beach, Florida
Loczz, Enwrx A., MD. (1937-46)
Wilton, New Hampshire
(1) LUEFIRING, FRED W.,
314 N. Chester Rd.
Swarthmore, Pennsylvania
(1) MARSH, ALLISON W., M.Ed. (1922.58)
62 Hillcrest Place
Amherst, Massachusetts

MASLEY, A. L, MA. c1945-60)
University of Wisconsin
Madison, Wisconsin

(1) (2) Mrrcids, THOMAS N., MA. (1920.56)
1208 San Miguel
Santa Barbara, California

(1) yrrcsizu., Fliztx D., Ph.D. (1931.58)
Unliversity of Michigan
Ann Arbor, Mich #n

40 East 10th St. .
NASH, JAI, B., Ph.D. (17-52)

New York, New York

(1)1414:Hots, Join H., M.D. (1918-55)
Oberlin College
Oberlin, Ohio

Oins, Ltovn W., PhD. (1931.62)
Eastern Michigan College
Ypsilanti, Michigan

OLSON, CAUL, BS. (1933-59)
515 Glasgow Road
Pittsburgh, Pennsylvania

PArrv, WILLARI) W., Ph.D. (1949-5
I Artists Drive
Nashville, Indiana

(1) PRETTYMAN, At 1SERT I, B.P.E. (1920-49)
Hamilton College
Clinton, New York

cut

(1932 .59)

M.A. (1932.48)

(1920-51)

8)

0
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RAAnr., HOWARD W, MS
1148 S.E. Powell Blvd.
Portland, Oregon
Rmr3, Gnotcz L, B.A.
Miami University
Oxford, Ohio
Rocx Arritna, HARRY J., P.B. (1932-62)
Rutgers University
New Brunswick, New Jersey
(1) (2) Scarr, HAIRY A, Ph.D. (1923-59)
Box 4726
Carmel, California
STAGG, Amos A., SR., B.A. (1920-47)
l27 W. Euclid Ave.
Stockton, California
SrAr.c., Amos A., JR., M.A. (1941-61)
2113 Magnolia Road
Homewood, Illinois
(1) STALKY, Ssw.ao C., Ph.D. (1927-61)
University of Illinois
Urbana, Illinois

. (1950-57)

(1921.60)

Srin , Ronan L., M.A. (1958-60)
Pomona College
Claremont, California
SwAni, I viiz E., M.A. (1927-43)
Tree Tops
Craigville, Massachusetts
TOOMEY, F, BS. (1936.57)
University of California
Davis, California

Twrrcuzu., Atm= W, M.Ed. (1953-61)
Rutgers University
New Brunswick, New Jersey
WALLACE, Srmaxv M., BS. (1932-59)
University of Maine
Orono, Maine
WHITAKER, BERRY M., B.A. (1949-59)
University of texas
Austin, Texas
(1) Wu_r_uses, JESSE F, M.D. (1920-46)
Box 656
Carmel, California

ACTIVE MEMBERS
ALLEY, Louis E, Ph.D. (1954)
State University of Iowa
Iowa City, Iowa
ALorr, Roam A. MS. (1961)
Northwestern State College
Natchitoches, Louisiana
ANDMON, CL AIR L, Ed.D. (1963)
Ohio State College
Poncatello, Idaho
ANDERSON, ERNEST M.Ed. 71956)
Augsburg College
Minneapolis, Minnesota
ANDERSON, EUGENE W., MS. (1961)
Box 483
Kinsley,

ANDERSON, .Fi.o V., M.A. (1961)
Alabama doll
Montevallo, Alabama

A
ABRAHAM, JOSEPH N, MS. (1955)
Hoban College
Geneva, New York
ADAMS, JOHN R., MS. (1964)
Eastern Michigan University
Ypsilanti, Michigan
ADAMS, L Cuutou., Ed.D. (1937)
Columbia University
New York, New York

ADAMS, Mtuidt K., Ed.D. (1962)
University of Tampa
Tampa, Florida
ADAMS, WILLIAM C., M.P.E. (1i964)
University of Illinois
Champaign, Illinois
room DONALD, Ph.D. (1948)
Chico State College
Chico, California
ADLER, JAG% D., MS. (1964)
506 W. Twain
Cloy-is, California

ALEXANDER, LOUIS A., M.A. (1931)
University of Rochester
Rochester, New York
Air r2i, Esstrxr MARVIN, JR., Ed.D. (1947)
University of Korth Carolina
Chapel Hill, North Carolina
'Amp+, NOAH, MS. (1962)
Pacific University
Forest Grove, Oregon
ALLEN, Ross L,,Dr.P.H. (1955)
State University Teachers College
Cortland, New York
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ANDERSON, GEORGE F, Ed.D. (l954)
AAHPER, 1201 16th Street, N.W.
Washingtod, D. C.
ANDA JACKSON M., Ph.D. (1949)
AAHP 120l 16th Street, N.W.
Washington, D. C.
ANDREWS, PAUL. M., M.F.d. (1957)
Texas A&M College
College Station, Texas
ANIL!, DOMINICK D., BS. (1962)
C. W. Post College
Greenvale, New York

ANTONACCL ROZERT J., Ed.D. (1949)
School City Service
620 10th Place
Gary, Indiana



Arrdrom, Wm O., M.A. (1947)
'United States Military Academy
West Point, New York
ARDAUGH, Gs mu, M.A. (1961)
Adrian College
Adrian, Michigan
Aace, Wiraux B., M.D. (1958)
ClaremontHarvey Mudd Colleges
Claremont, California
As Aro, JAAnts K., MS. (1962)
University of Hawaii
Honolulu, Hawaii
Asamoox, WILLARD P., Ph.D. (1929)
Ohio State University
Columbus, Ohics

As Pim% Gina M., PhT. (1960)
State University of Iowa
Iowa City, Iowa
Atrunt. Art, Curroari J., MS. (1964)
201 Park Place
Beaver falls, PennsylvaniaB
BACIOCAN, JOHN C., Ed.D. (1958)
Chico State College
Chico, California
BAri.xv, DON C.. M.A. (1964)
North Texts State University
Denton, Texas
BAILIE, SAM, M.A. (1962) '
Men's Gym .#9
University of Arizona
Tucson, Arizona

,

BAnt, WESLZY D., M.A. (1964)
RR #1
Macomb, Illinois
BAICZX, Btu. B., Ed.D. (1962)
Arkansas Tech
Russellville, Arkansas

BALGH ROLANT1 E. M.Ed." (1964)
University of Colinado
Boulder, Colorado

BAY/ISTA. Roam C., M.Ed. (1960)
Wheaton' College
Wheaton, Illinois,
BARLOW, THOMAS E., B.A. (1953)
University of Texas
Austin, Texas
BAP34 AIXRED R., M.A. (1948)'
Southern Methodist University
Dallas, Texas

illitiolimutow, Hut= M., Ed.D. (1949)
Wake Forest College
Winston-Salem, North Carolina
BARROW, Ltovo M, Ed.D. (1957)
Southern Connecticut State College
New Haen, Connecticut
BARTELMA, DAVID C., Ed.D. (1948)
University of Colorado
Boulder, Colorado
BAIT, EMORY G., M.A. (1956)
Valparaiso University
Valparaiso, Indiana
BAUGHMAN, W/LI1S Ph.D: (1949)
University of Alabama
University, Alabama

,,BAicrxx, CHAittrs K., M.A. (1962)
Concord College
Athens, West Virginia
BEARDzir, FitAxx W., Ed.D. (1953)
Rice University
Houston, TOMS

BEArrv, HAROLD J., M.A. (1958)
Fresno State College
Fresno, California
BWEITEL, VINWOOD G., MS. 0963)
U. S. Coast Guard Academy
New London, Connecticut
Awe, Eucwz E., PPD. (1957)
Kearney State Teachers College
Kearney, Nebraska ,4
BECK R, CHARLES J., MS. (1963)
225 K.
Aresham, Oregon
BWELMAN, JAGS D., Ph.D. (1951)
Hunter College r s' s
Bronx, New York

BALEY, "JAMES A., Ph.D. (1954)
University of Connecticut
Storrs, Connecticut
BALLXINGIOL FRANIC, M.A. (1949)5
Kent State University
Kent, Ohio
BALLOU, RALPH B., JR.; MS. (1962)
University of Oregon
Eugene, Oregon
BANS, Taz000n P., M.A. (1949)
Athletic Institute
805 Merchandise Mart
alicago 54, Illinois
IittraimAn, WELLIAM H., Js., MS. (1962)
Louisiana State University
Baton Rouge, Louisiana

BEOENAU, DON, MA, (1956)
Queens College
Flushing, New York

Bruns; JAMES J., P.Ed. (1961)
Fort Hays Kansas State College
Hays, Kansas
!fru, JULIAN, MS. (1963)
Knoxville College
Knoxville 21, Tennessee
BExicin, THOMAS R. M.A. (1962)
University of Denver ,

Denver 10, Colorado
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Brxrierr, Baum L., Ph.D. (1948) ,
Ohio State Univeriity
Columbus, Ohio
°BENNETT, 'NORMAN, BS. (1956)
Ferris INtitute
Big, Rapids, Michigan

Btrititrr, Rortrr J., MS. (1963)
Southern Oregon College
Ashland, Oregon
Bitisori, DAVID W., MS. (1959)
San Fernando Valley State College
Northridge, California
BzrrroN, CARL W., Ed.D. (1957)
San Diego State. College
San Diego, California
Bloom:am-4 Pius. C., JR., MS. (1962)
Nicholls State College
'Thibodaux, L'ouisiana-

BERNAUER, EDMUND M., Ph.D. (1963)
University of California

vis, California

ERRAFATO, PETER R.., BS. (1948)
/University of Illinois
Navy Pier, Chicago, Illinois
Biatia, RALPH E., MA. (1940)
Oberlin College
Oberlin, Ohio
BIERHAUS, FREDERICK W., Ed.D. (1957)
University of Colorado
Boulder, Colorado
BILLINGSLEY, Rosa, MS. (1063)
University of Indiana
Bloomington, Indiana
Btscsofr, DAVID CANDY, P6-.D. (1958)
University of Massachusetts
Amherst, Massachusetts

BISHOP, ROGER M., P.Ed. (1962)
Kett State 'University
Kent, Ohio

LAwiceict,, MS. (1963)
Kansas Wesleyan University
Sabina, Kansas

BLACKBURN, Rostra R., MA. (1960)
Louisiana College
Pineville, Louisiana
Buss, T. ERWIN, Ph.D. (1951)
Yale University
New Haven, Connecticut
Bt.rra, CARL S., Ph.D. (1958)
University of North Carolina
Chapel Hill, North Carolina ,

Bormtra, ALLEN, MA. (1963)
124 Behan St.
Natchitoches, Louisiana

(1) BootwAtrrit. KARL. W., M.D. (1938)
Indiana University -

Bloomington, Indiana
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BORING, WARREN J., Ed.D. (1953)
Long Beach State College
Long.Beach, California
Bos, RONALD R.., MA. (1959)
Kent State University
Kent, Ohio
Bosco, pairs S., Ph.D. (1961)
San Jose State College
San Jose, California
BovAan, ALAN J., A.B. (1956)
Michigan Technological University
Houghton, Michigan
BOWEN, Rum, P.E.D. (1963)
Eastern Michigan University
Ypsilanti, Michigan
BOWEN, Romer T., JR., Ph.D. (1962)
University of Georgia
Athens, Georgia

Bowars, FRANK R., MA. (1962)
University of Georgia

-Athens, Georgia

BowErs, RICHARD T., Ed.D. (1962)
University of South Florida
Tampa, Florida
BOYCE, S. Eucn..rz, MS (1963)
David Lipscomb College
Nashville, Tennessee

BOYCHEFF, Koommi, Ph.D. (1949)
University, of California
Berkeley, California

BOYD, Sara, P.Ed. (1962)
Ar,kartsals A&M College
College Hyghts, Arkansas
BOYES, CALYth, MA. (1963)
Sacramento State College
Sacramento, California
Bortz, Groat, MA. (1964)
Chicago TeachersCollege
Chicago, Illinois
BRACE, Wan, K., Ph.D. (1924)
University of Texas
Austin, Texas
BRADLEY 1LLIAM B., P.Ed. (1962)
South niversity
Baton R ge, Louisiana
Blum-, act F., Ph.D. (1955)
University of Tennessee
KnoXville, Tennessee

Bavrr, ALLAN, MA. (1963)
C. W. Post College
P. 0. Greenvale, New York
BRIGHAM, Rosprr J., MS. (1962)
Northern Illinois University
DeKalb, Illinois

Bricirrwrix, D. SHERRY. MS. (1959)
Drury College
Springfield 2, Missouri
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BLUAZY, &Dori D., Ed.D. (1943)
Texas College of Arts and Industries
Kingsville, Texas
BRISIMAN, LEROY C., M.Ed. (1950)
Augustana College
Rock Island, Illinois
Burr Aix, JAMES R., P.Ed. (1963)-
13640 Birch lawn
Dallas, Texas
Biorrr, Mitvni E., MS. (1963)
Bowling Green State University
Bowling Green, Ohio
BROGNEAUX, JOHN P., MS. (1963)
University oIndiana
Bloomington, Indiana
BROMLEY, RICHARD-A., BS. (1963)
Rockford College
Rockford, Illinois
BRONZAN, Ron Err-T., M.A. (1963)
1412 St. Francis Dr.
San Jose 14, California
Blows t, GEORGE A., Ed.D.
University of Nevada
Reno, Nevada
BROWN, HOWARD S., P.Ed. (1949)
Southern Methodist University
Dallas, Texas -
*BsowNn:c, WAttAcz E., Ed D. (1958)
Idaho State University
Pocaletti, Idaho
BRUCE, BEN F., MS. (1962)
Indiana 'University
Bloomington, Indiana
BRUCE, ROBERT, M.Ed. (1949)
U. S, Military Academy
West Point, New York
BRUMBAC:H, WAYNE B., Ph.D. (1953)
University of Oregon
Eugene, Oregon efi
BRYANT, am O., Ed.D. (1061) ,

Arizona State University
Tempe, Arizona
BRYSON, LEONARD, MS. (1963)
Memphis State University
Memphis, Tennessee
BUCHANAN, HENRY, M.A. (1956)
Texas TeCh.
Lubbock, Texas
BUC:HER, CHARLES A. Ed.D. (1953)
New York University
New York, New York
Bucx, CHARLES R., M.E. (1963)
University of Oklahoma
Norman, Oklahoma
BUENDORF, RICHARD, M.A. (1964)
Waterloo Lutheran University
Waterloo, Ontario, Canada

BUGLE, ELWYN, B.A. (1957)
Stanford University
Stanford, California
BUNDGAARD, Am, C., Ph.D. (1961)
South Dakota State College
Brooking, South Dakota
BUNCE, WILLIAM J., M.Ed. (1963)
University of Missouri
Columbia, Missouri

Butirait, HERBERT, Ed.D. (1962)
University of Missouri
Columbia, Missouri

BURBRIDGE, HENRY, H., MA. (1964)
Spring Arbor College
Hyattsville, Maryland
BURKE, ROGER K., Ph.D. (1958)
Occidental College
Los Angeles, California

BURRS, ARVIL W., M.Ed. (19613)
University of Arkansas

'Fayetteville, Arkansas
(1958) BURNHAM, STANLEY, M.Ed. (1963)

University of Texas
Austin, Texas
Burdens, HARRY C., JR., Ed.D. (1948)
Washington University
St. Louis, Missouri
Burr, JOHN J., JR., D.E,{1. (1963)
Temple University
Philadelphia 22, Pennsylvania

Lycoming College
Williamsport, Pennsyl is

(1948)

BUSEY, DAVID G., Mid. (1

P .D. (1930)

AOmeriiinca,

Oberlin Coll

American ational College
Springfield, . assachusetts

BvNum, WiLtiAm A., MS. (1964)
University of New Mexico
Albuquerque, New Mexico

- c -
CALDAVELL, SraA-rroN F., MS. (1960)
University of California
Los Angeles, California

CAMERON, PETER J., MS. (1960)
152 105th St., Saskatoon
Saskatchewan, Canada

CAMPBELL, DAvm A., MS. (1955)
State University of New York

Teachers College
Oswego, New York

CAMPBELL, ROBERT L., Ph.D. (1961)
Winona State College
Winona, Minnesota
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CAMPBELL, WILLIAM R., Dip. (1959)
St. Lukes College
Exeter, England
Cu', m EDWARD K., Ph.D (1956)
University of Tennessee
Knoxville, Tennessee
C.Ass, Witaus L., Ph.D (1962)
Furman University
Greenville, South Carolina
CARSON, Watt Am B., M.Ed. (1964)
421 Park View Dr.
Girard, Ohio
C.A.srEs, Ricamin A., MA. (1964)
Southern State College
Magnolia, Arkansas
CASADY, DONALD R., Ph. D. (1961)
State University of Iowa
Iowa City, Iowa
C.Arm.m, PETER P., M.A. (1964)
Syracuse University
Syracuse, New York

ocamusv, Jrss E., Ph.D. (1962)
North Texas State University
Denton, Texas
CHACO; LOUIS G., E.Ed. (1964)
9814 Singleton Dr.
Bethesda, Maryland
CHAFFEE, CLAUNCE C., M.A. (1938)
Williams College
Williamstown, Massachusetts
CHERRY, H. SPURGEON, M.A. (1951)
Upiversity of Florida
Gainesville, Florida

CHErrNtrrr, RAM. G., M.A. (1953)
Kent State University
Kent, Ohio
CrEsarrENse4, CHAstr.nr, M.Ed. (1961)
University of Vermont
Burlington, Vermont
CHM-TT-040N, IsyrN A., Ed.M. (1948)
Concordia College
Moorhead, Minnesota
CHROUSER, HARVEY C., M.A. (1953)
INnv.itois College
Wheaton, Illinois
CISZEX, RAYMOND A., Ed.D. (1955)
AAHPER, 1201 16th St., N.W.
Washington, D. C.
CLARK, EARL H., M.A. (1964)
4162 Auburn 1)r.
Royal Oak, Michigan
CLARK, IAMB RI, Ph.D. (1957)
State College of Iowa
Cedar Falls, Iowa
CLARKE, DAVID H., Ph.D. (1961)
University of California
Berkeley, California
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CLARKE, H. HARRISON Ed.D. (1931)
University of Oregon
Eugene, Oregon
CLUSEN, MARION R., MS. (1962)
University of Arizona
Tucson, Arizona
CLAY, MAURICE ht. Ed.D. (1964)
University of Kentucky
Lexington, Kentucky
CLArros, ROBERT D., Ed.D. (1964)
1220 Walnut
Wayne, Nebraska
CLOWER, RICHARD A., Ed-D. (196.4).
413 Geneva Dr.
Westminster, Maryland

CLOYD, ED. L., JIL, M.A. (1964)
Atlantic Christian College
Wilson, North Carolina
Coss, RosErrr S., Ph.D. (1964)
Tennessee A & I State University
Nashville, Tennessee
COCHRANE, CosNEuus R., Js, M.A. (1954)
Johns Hopkins University
Baltimore, Maryland
CODEX, ALDEN C., Ed.D. (1958)
Montclair State Teachers College
Montclair, New Jersey
CoGAN, MAX, Ed.D. .0961)
Castleton State College
Castleton, Vermont
Cot.DAAN, Crriz N M.A. (1961)
Fresno State College
Fresno, California
Cor.oArE, JOHN A., Ph.D. (1964)
513 E. 8th St.
Greenville, North Carolina
CouiNs, BEN W., MS. (1964)
Texas Western College
El Paso, Texas
CONGER, RAY M., M.A. (1956)
Pennsylvania State University
University Park, Pennsylvania
CONROY, JOHN J., Ed.D. (1949)
Princeton University
Princeton, New JerRey

CoOPER, GEORGE Js., M.A. (19,50)
Emory University
Emory, Georgia
COOPER, JOHN M., Ed.D. (1954)
University of Southern California
Los Angeles, California
cooput, SAMUEL M., Ed.D. (1954)
Dowling Green State University
Bowling Green, Ohio
Coorwoon, WILLIAM K., M.Ed. (1962)
University of Arizona
Tucson, Arizona
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COPELAND, LELAND C., M.A. (1962)
Nebraska State Teachers College
Kearney, Nebraska

Coaaua, H. DAN, Ph.D (1949)
State Teachers College
Lock Haven, Pennsylvania

CORDTS, HAROLD J., Ed.D. (1958)
State Teachers College
Frostburg, Maryland

CORLEY, VA UGHN, M.A. (1963)
New Mexico State University
University Park, New Mexico

(1) ComwEzz, Ouvr-R K., Ed.D. (1931)
University of North Carolina
Chapel Hill, North Carolina
COIUUE, BRUCE A., MS. (1962)
Denison University,.
Granville, Ohio

CorrA, FELIX T., M.A. (1960)
Los Angeles State College
Los Angeles, California

Cosrezzo, Join; J., MS. (1961)
Springfield College
Springfield, Massachusetts

Corna.to, RICHARD A., MS. (1956)
Gorham State Teachers College
Gorham, Maine

Corram, Emu; B., Ed.D. (1961)
West Chester State College
West Chester, Pennsylvania

Collura, Groact F., D.P.E. (1955)
Indiana University
Bloomington, Indiana

C:swarm, WILLIAM L., Ed.D. (1964)
East Texas State College
Commerce, Texas

Ca.trr, Lzsrza, M.A. (1963)
Georgetown College
Georgetown, Kentucky

OtArrY, BayArrr J., Ed.D. (1958)
University of California
Los Angeles, California

CRAWFORD, RONALD L, M.A. (1963)
Adams State College
Alamosa, Colorado

CEZIWELL, WILIIANf H., JR., Ed.D. (1958)
College of Physical Education,

University of Illinois
Urbana, Illinois

CROCXER, EDWARD A., BS. (1960)
Massachusetts Institute of Technology
Cambridge, Massachusetts

Caowx, WALTER C., Ed.D. (1958)
Long Peach State College
Long Beach, California
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Cuu.um, WILLIAM H., M.A. (1963)
University of Southern California
Los Angeles, California
CUM MISKY, KENNETH, Ph.D. 0963)
Oregon College of Education
Monmouth, Oregon
CuatroN, THOMAS K., Ph.D. (1929)
University of Illinois
Urbana, Illinois
Curtra, RUSSELL K., Ph.D. (1955)
University of Washington
Seattle, Washington
Cirrrzx, A. Ross, pt., M.A. (1962)
Whitworth College
Spokane, Washington
CYPHERS, Vincmr A., M.A. (1957)
Colorado State College
Greeley, Colorado

D
Geozcz G., M.A. (1957)

Western Michigan College
Kalamazoo, Michigan

DANIEL, JUJU V., MS. (1964)
33 Moccasin Trail
Don Mills, Ontario, Canada
(1) DANIELS, Arnim S., Ed.D. (1941)
Indiana University
Bloomington, Indiana
DANIELS, NORMAN J., M.A. (1959)
Wesleyan University
Middletown, Connecticut

,13Atint, Vicroa P., Ph.D. (1958)
Washington State University
Pullman, Washington

DAuciarrts, JOHN B., Ph.D. (1953)
Indiana University
Bloomington, Indiana

00MEIL M.Ed. (1963)
Swarthmore College
Swarthmore, Pennsylvania

DAvizs, JAMas E., MS. (1963)
Winona State College
Madison, Wisconsin

DAvna, JoszPit E., M.A. (1959)
Colorado School of Mines
Golden, Colorado

(1) DAvis, ELWOOD C., Ph.D. (1941)
University of Southern California
Los Angeles, California

DAVIS, 0. JENNINGS, JIL, FAD, (1955)
David Lipscomb College
Nashville, Tennessee

DAVIS, WILLIAM D., M.A. (1957)1
Queens College
Flushing, New York
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DECARLO, THOMAS J., M.A. (1964)
608 Davis Ave.,
Uniondale, New York

DECK, JOHN M., PED (1962)
University of South Carolina
Columbia, South Carolina

DECKER, B. EDSON, MA. (1962)
State University of :;sw York

at Stony BiCoT,
Stony Brook, Long Island, New York

DEFooalitA T.. M S. (1962)
North Texas State Universit)
Denton, Texas,

DELLASTATIOUS, JOSEPH W., MS. (1956)
Citadel College
Charleston, South Carolina

DELcrrro, MARCEL J., Ph.D.
Long Beach State College
Long Beach, California

DENIKE, HOWARD R , MA. (1962)
East Stroudsburg State College
East Stroudsburg, Pennsylvania

DERR, PAUL H., N1.A.___(1946)
North Carolina to College
Raleigh, NO Carolina

DEVINE BARRY, M.S. (1963)
University of Oregon
Eugene, Oregon

DEVRIES, HERBERT A., Ph.D. (1962)
Long Beach State College
Long Beach, California

DICKEY, BILLY A., Ph.D. (1964)
817 N. Lincoln St.
Stillwater, Oklahoma

DICKEY, GARLAND M Ed.D. (1962)
Berry College
Mt. Berry, Georgia

DICKINSON, RUSSELL E, MA. (1962)
Iowa State University
Ames, Iowa

DICKSON, jOSEPH,F; Ph.D. (1956)
Eastern N ,fexico University
Port , .'-ew Mexico

DOEZEMA, WILLARD, MA. (1964)
1301 Colorado Ave., S.E.

tGrand Rapids, Michigan
DOIIRMANN, PAUL F, Ph.D. {1964)
509 Manchester Road
Normal, Illinois
DOLAN, JOSEPH P., Ph.D. (1964)
N. E. Missouri Teachers College

irrs;111e, Missouri0...J.N.11.1..r.

(1958)

DIGENNARO, JOSEPH, MS. (1962)
Hunter College
New YOrk 68, New' York

DIOGUARDI, WILLIAM P., MS. (1958)
Montclair State College
Upper Montclair, New Jersey

DODGE, RALPH T , BS. (1962)
Evangel ,College
Springfield, Missouri

Donsov, N. TAYLOR, D P.E. (1958)
Wake Forest College
Winston-Salem, North Carolina
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DON NELLN RICHARb J., Ph.D. (195.3)
University of Minnesota
Minneapolis, Minnesota

SANFOI(D J , MA, (1961)
c/o Roosevelt School,
Eastern Michigan University
Ypsilanti, Michigan

DOSCHER, NATHAN, Ph.D. (1956)
Brooklyn College
Brooklyn, New York

Dournrrr, JOHN E., M.A. {1962)
Hendrix College
Conway, Arkansas

DOWELL, LINUS J., Ed.D. (1962)
Arkansas State College
State College, Arkansas

fPriitArz, JOHN P., Ph.D. (1964)
University of Tulsa
Tulsa, Oklahoma
DREWS, FREDERICK, P.E.D. (1964)
Northern State College
Aberdeen, South Dakota
DUNBAR, HENRY F., JR., Ph.D. (1949)
Amherst College
Amherst, Massachusetts
DUNCAN, RAI St OND 0., Ed.D. (1953)
University of West Virginia
Morgantown, Weft
DUNGEE, GRANT A., (1964)
Alcorn A fc M College
Lorman, Mississippi

DURENBERGER, GEORGE G., M.Ed, (1962)
St. John's University
Collegeville, Minnesota

DYCK, PAUL B., MA. (1946)
Virginia Polytechnic Institute
Blacksburg, Virginia

E
EASTER, JAMES A., MA. (1963)
Stanford University
Palo Alto, California
Ets-rEit, JOHN R , MA. (1963)
University of Oregon
Eugene, Oregon

EBERHARDT, W. C., MA. (1956)
St. Louis University
St Louis, Missouri



EDWARDS, DONALD K., P.Ed. (1962)
University of California
Riverside, California
EcsrRom, GLEN H., Ph.D. (1958)
LlEiversity of California
Los Angeles, California
Eta, WILLIAM F., Ed.D. (1960)
University. of Oklahoma
Norman, Oklahoma
ELREL, EDWIN R., Ph.D.
University of Kansas,.
Lawrence, Kansas .
Eutow, J. D).7Ph.D. (1956)
1170 ?Ocean enue
BrookknyNew York
ELLISON, LEO, JR., MS. (1962)
Wake Forest College
Winston-Salem, North Carolina
EMERY, CuRns V MS. (1962)
University of Arkansas
Fayetteville, Arkansas
EMMERICH, JAMES C., BS. (1957)
South Dakota State College
Brookings, -South Dakota

ENDWRIGHT, JOHN R., MS. (1958)
Indiana University
Bloomington, Indiana
ERDMANN, CHARLES P., M.A. (1949)
DePauw University
Greencastle, Indiana
EIUC:ILSO N, CARL E., Ed.D. (1954)
Kent State University
Kent, Ohio
Exstrie, WALTER F., M.A. (1956)
Ohio State University
Columbus, Ohio
ERTELL, NEWMAN H., M.A. (1955)
Wayne State University
Detroit, Michigan
ESSLINGER, ARTHUR A., Ph.D. (1947)
University of Oregon
Eugene, Oregon
EUDEIKIS, ROBERT J., MS.' (1963)
1020 13th St.

-Charleston, Illinois
EvANs, THOMAS, P.E.D. (1951)
Kansas State College
Manhattan, Kansas

a

4 F
FALRCHI , G. ARTHUR, MS. (1963)
Georg own College
Geo town, Kentucky
FAI Hours, Ph.D. (1953)'
University of Connecticut
Storrs, Connecticut

k* FALLON, THOMAS W., Ed.D.
Notre Dame University

(1956) South Bend, Indiana
FALLS, HAROLD B7 JR., Ph. I 1964)
Fort Hays Kansas State-toll e
Hays, Kanias

FARM, IRVIN .ED.; M.A., (1959)
Sacramento Slate College
Sacrrament California

FARNHAM, ARTHUR E:, BS. (1963)
Massachusetts Institute of Technology
Wayland, Massachusetts

FAULKNER, Josai A., Ph.D. (1957)
University of Michigttn
Ann ArboriMichigan

FA UROT, RdoEsucx .A., Ph.D. (1963)
Los Angeles State College
Los Angeles, California

FEreL, FRANK L., M.A. (1962)
'The Citadel
Charleston, South Carolina

FELD, ALLEN A., Prof. Eip. (1954)
Queens College *-
Flushing, New York

FENSTEMACHER, 'WILLIAM R., M.A. (1949)
George Williams College
Chicago, Illinois

FESSENDLN, DOUGLAS A., Ed.D. (1958)
San Francisco State College
San, Francisco, California

FEsTA, ANGELO, MS. (1962)
Eastern Illinois University
Charleston, Illinois

FIELD, DAVID A., Ed.D., (1951)
University of Bridgeport
Bridgeport, Connecticut

FIN A NGER, KENTON, MS. (1964)
313 Hawkeze Apts.
lov City, Iowa
FISCHER, Juuus A., JR., M.A. (1951)
Kent State University
Kent, Ohio

FLANAGAN, LANCE, Ed.D.
4. University of California

Berkeley, California

Ft.Ant, ARNOLD W., Ph.D.
Central Connecticut State
New Britain, Connecticut

(1948

EvAut, THomAs W., M.Ed. (1961)
American University
Washington 16, D. C.
EWERS, JAMES RussELL,- M.Ed. (1963)
Akron, University
Akron', Ohio
EYLEst,t.MARvi N H., Ph.D,, (1956)
University of Maryland
College Park, Maryland

1 7 3

(1956)

(1964) 49
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YLEISCHER, MICHAZL, Ed.D. (1964)
2451 Webb Ave..
Bronx 68, New York
Fixrcuma, How Aim, MS. (1960)
Northern Illinois University s

De Kalb, Illinois
FLORIO, AURELIO E., EF1.b. (1948)
University of Illinois
Urbana, Illinois
FLORY, CLARENC.E A., Ed.D. -(1958)
Tarleton State College
Stephenville, Texas
FLowEas, HUBERT A., ALA. (1948)
Florence State Teachers College
Florence, Alabama
Focuik, Gumo. MA. (1954)
Queens College
Flushing, New York
FORBES, JOSEPH M., D.Ed. (1963)
Humboldt State College,
Arcata, California.
FORDHAM, SHELDON L., Ed.D. (1948)
Universilinois, Navy Pier
Chicago, noes

FOREMAN, KENNETH E./Ed.D. (1963)
Seattle Padfic College,./
Seattle, Washingtotr'
Foitsrm, MARY L., MS. (1963)
South Dakota State College
Brookings/ South bakota
FORT, R6BERT C., M.A. (1960)
Nor east Missouri State College
Kit vine, Missouri
FOUIUER, ARTHUR E., Ph.D. (1951)
Auburn University
Auburn, Alabama r.11

Fox, JOHN W., Ed.D. (1962)
Northeastern University
Boston, Massachusetts

FRALZICH, WARREN P., Ph.D. (1955)
San Jose State Collie
San Jose, California
FRALEY, Lts-rEa, Ph.D. (1950)
University of Maryland
College Park, Maryland
FRANK, JAMES,,,M.S; (1963)
Lincoln University
Jefferson City, Missouri
FRANKLIN, C. C. Dir., P.E. (1964)
901 Valley Road
Carbondale, Illinois -

FRANZ, EDWARD P., BS. (1962)
Washington University
St. Louis, Missouri
FREDERICKS, JOHN W., Ed-.D, (1954)-
University of Southern California
Los Angeles, California
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..FRE, HAROLD J., M.S. (1963)
University o4C.alifomia,
'Berkeley, California
Fluotpt, HENRY F., Ed.D. (1963)

Fresno 4, California
Fresno State Colleg

Faosr, REUBEN B., Ph.D. (1957)
Springfield College '

' Springfield, Massachusetts

FURMAN, DAVID C., Ed.D. (1948)
University oaf Puerto Rico
Rio Piedras Puerto Rico
Fusco, RONALD A., MS. (l964----,
1612 Glover St.,
Bronx 62, New ork-

GApkA, DAN H., Ed.D. (1960)
Defiance lege
Defianc -, , Ohio

G. PASQUALE J., M.A. (1962)
'University of Waterloo
Waterloo, Ontario, Canada

_GALLICAN,. GLEN E., Ed.D. (1947)
R #1, Box 157-C
Friday Harbor,- Washington
GALLON, ARTHUR J., Ed.D. (1956)
University of California
Goleta, California
GANSLEN, Rica V., Ph.D. (1958)
University of Arkansas
Fayetteville, Arkansas

GARDNER, GERALD W., MS. (1958)
University of California
Loa Angeles, California

GARDNER, ROBERT N., M.Ed. (1948)
Lincoln University -
Lincoln, Pennsylvania

GARY, MrECHELL J., M.A. (1946)
Western Michigan College
Kalamazoo, Michigan

GEDDES, DAVID D., Ph.D. (1963)
Brigham Young University
Provo, Utah

GEovitAs, L. LEONMW, MS. (1948)
31 S. Wright
Naperville, Illinois

GEER, ItiCOB G., M.A. (1953)
University of Nebraska
Lincoln' Nebraska

GESER,DANIEL S., Ed.D. (1959)
Bridgewater College
Bridgewater, Virginia'

GENASCI, JAMES E., M.S. (1959)
Colorad6 State College .
Greeley, Colorado



GYATRY, HOWARD C., M.A. (1964)'
Tennessee A & I State University
Nashville, Tennessee
Guto Es, GLENN R., D.P.E. (1962)

----eentral Missouri State College
Warrensburg, Missouri
GIESE, WARREN K., Ed.M. (1962)
University of South Carolina
Columbia, South Carolina
Gnawer, PAUL F., M.R.E. (1964)
203 Albemarle St.
Springfield 9, Massachusetts

GILLET'', AIU.EY F., P.E.D: (1964)
Illinois State Normal University
Normal, Illinois

ROBERT J., M.A. (1959)
Adrian College
Adrian, Michigan
GILMORE, JOHN C., M.A. (1964)
54 c Escondido Village
Stanford, California
GINGERRICH, BoMAN L., M.A. (1950)
USIS, APO 146
San Francisco, California

GINN, RALPH A., M.A. (1957)
South Dakota State College
Brookings, South Dakota
GL.Ascorr, JOHN A., M.S. (1953)
University of Pennsylvania
Philadelphia, Pennsylvania
GLAss, WALTER R.'; M.A. (1960)
George Pepperdine College
Los Angeles, California
GOBIN, ROBERT J., M.Ed. (1962)
P25836 Hayward Blvd.
Hayward, California
GODLOVE, RICHARD M.,t'A.B. (1964)
Washburn University
Topeka, Kansas
GODWIN, PAUL A., BS. (1964)
Virginia - Scutt College
Petersburg, Virginia
Gomaos, EDWARD A., B.S. (1963)
University of Illinois
Urbana, Illinois
GOOD, HARRY C., MS. (1956)
University of Nebraska
Lincoln, Nebraska

'051UMN, RICHARD D., M.A. (1954)
Ohio Wesleyan University
Delaware, Ohio
GORDON, JAMES A.," M.A. (1951)
Miami University'
Oxford, Ohio
GORMAN, RUSSELL x5., M.S. (1962)
`University of Omaha
Omaha, Nebraska
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GovrANALI, PAUL, Ed.D. (19551
San Diego State College
San Diego, California
GRAMBEAU, RODNEY J., Ed.D. (1953)
University of Michigan
Ann Arbor, Michigan
GRANGER, ROCHELEAU Z., M.A. (1956)
Clark University
Worcester, Massachusetts
GREEN, ELTON E., M.S. (1962)
Kansas State University
Manhattan, Kansas
GREEN, LEON GRANT, Ed.D. (1962)
University of Idaho
Moscow, Idaho
GREGG, WALTER H., M.A. (1949)
Northwestern University
Evanston, Illinois
GREGORY, JAMES R., M.S. (1962)
Northwest Missouri State College
Maryville, Missouri
Gruce, JoHN W., M.A. (1955)
Oberlin College
Oberlin, Ohio
GRIFFIN, JAMES MORGAN, Ed.D. (1963)
Hampton Institute, -Box 6161
Hampton, Virginia
GRIFFITHS, M. G., M.A. (1953)
University of Toronto
Toronto, Canadi
GROSE, Jou. E., M.A. (1963)
Sonoma State College
Cotati, California
GROSS, ELMER A., Ed.D.,(1950)
Pennsylvania State University
Univegity Park, Pennsylvania
GROVER, GEORGE H., Ed.D. (1954)
State Education Dept.
Albany, New York
GROVES, WILLIAM H., Ph.D. (1953)
Eastern Illinois University
Charleston, Illinois
GUSTAFSON, ARIVER; M.A. (1963)
University of the Pacific
Stockton, California
GUSTAFSON, WILLIAM F., Ph.D. (1962)
San Jose State College
San Jose, California
GusrusoN, DoN.(1,D T., Ed.D. (1949)
University of Hawaii
Honolulu, Hawaii

HAAS, ROLAND R. M.S. (1962)
Concordia Senior College
Fort Wayne, Indiana
HAcKENsmmt, CHARLES W., Ph.D. (1938)
University of Kentucky
Lexington, Kentucky

16'7



HAIRABEDIAN, ARA, M.Ed. (1963)
Fresno State College
Fresno, California

HALE, SIDNEY W., Ph.D. (1964)
11177 Parfour Ct., Sharonville
Cincinnati 41; Ohio,
HALL, STANLEY H., P.Ed. (1961)
Earlham College
Richmond, Indiana
HALUCH, THADDEUS, B.A. (1964)
Alai Re-College =

Cambridge Springs, Pennsylvania
HAmm, HERBERT, M.S. (1964)
University of California
Los Angeles 24, California
HANDY, DONALD T., Ed.D. (1958)
University of California
LOs Angeles, California
HANSEL-I, GEORGE N., Ph33. (1956)
Pennsylvania Military College
Chester, Pennsylvania
HANSON, DALE L., Ph.D. (1963)
University of Maryland
College Park, Maryland
HANSON, DONALD D., MA. (1962)
South Dakota State College
Brookings, South Dakota
HANSON, RAY, M.Ed. (1958)
Wehern Illinois University
Macomb, Illinois
HANSON, WALTER V., MA. (1958)
San Franciscd State College
San Francisco, California
HARDER, THEODORE, Ed.D. (1949)
University of California
Santa Barbara, 'Goleta, California
HARKNESS, WIII.IANt W., Ed.D. (1949)'
San Francisco State College
San; Francisco, California

HARRIS, WILLIAM H , Ed.D. (1962)
Texas Western
El Paso, Texas

HARRISON, Aix B., Ph.D. -(1953)
Oklahoma State University
Stillwater, Oklahoma
HART, CHARLES J., Ed.D. (1942)
Brigham Young University
Provo, Utah
HARTMAN, PAUL E., M. (1960)
Ohio State University.
Columbus, Ohio
HARTVIGSEN, MILTON F., Ed.D' (1957)
Brigham Young University
Provo, Utah
HARVEY, ROBERT R., MA. (1954)
DePauw University
Greencastle, Indiana
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HARviLL, AVERY H., M.Ed. (1962)
University of Georgia
Athens, Georgia

HASLINGER, LEE. W., M.Ed. (1960)
University of Rhode Island
Kingston, Rhode ,Island '
HAUBENSTRICKER, JOHN L., B.S. (1963)
Concordia Teahiers College
River Forest, Illinois

HAUSSER, PAUL C., M.A. (1956)
Newark College-of Engingring
Newark, New Jersey

HAvEL, RICHARD C., Ed.D. (1951)
Wayne State University
Detroit, Michigan

HAWKINS, CHARLES C., Ph.D. (1963)
West Virginia State College
Institute, West Virginia
HAYES, DONALD, B.P.E. (1961)
University of Waterloo
Waterloo, Ontario, Canada

HAYWOOD, JOHN T., JR., MA
Howard College
Birmingham, Alabama

HEFFERNAN, JOHN M., `M.Ed.
Brown University
Providence, Rhode Island
HEIDLOFF, RAYMOND C., M.P
University of Virginia
Charlottesville, Virginia
HEIN, FRED V., Ph.D. (1949)
American Medical Association
Chicago, Illinois
HELpmAN, JOHN, JR., D.P.E.' (1948)
University of Louisville
Louisville, Kentucky,

HELms, WILLIAM G., M.S. (1958)
University of .Michigan
Ann Arbor, Michigan
HELVES', OMER JAMES, D.A.S. (1963)
Cumberland College
Williamsburg, Kentucky
HEpEDRICKS, TROY, Ed.D. (1949)
University of Arkansas
Fayetteville, Arkansas ,
HENRY, CHARLES D., II., P11.D. (1964)
Box 316
Grambling, Louisiana

HENRY, DONALD W., M.A. (1954)
University of Kansas
Lawrence, Kansas

HENRY, FRANKLIN, Ph.D. (1958)
University of California
Berkeley, California
HERMAN, GEORGE W., Ph.D. (1960)
Northeast Missouri State Teachers Colleges
Kirksville, Missouri

. (1962)

(1953)

.E. (1934)



HERMANC.E, GILBERT L., M.A. (1931)
Rice University
Houston, Texas

HERROLD, 7.,Di C., P.Ed. (1956)
Morehead ,State College
Morehead, Kentucky

HERRSOIER, BARTON, R., M.Ed. (1958)
St. Louis Jr. College
St. Louis, Missouri
HESS, Lewis A., Ed.D. (1950)
Ohio State University
Columbus, Ohio
HESTER, RALPH G., Ed.D. (1956)
Austin College
Sherman, Texas

HEusNER,-WILLIAM W., JR., Ph.D. (1955)
Michigan State University
East Lansing, Michigan

14Ewrrr, JACK E., Ed.D. (1953)
University of California
Riverside, California

HIGGINBOTHANI, ED., M.A.
University of Nebraska
Lincoln, Nebraska

HIGGINS, JOSEPH R., M.S.
Stanford University
Stanford, California

HILL., EUGENE L., Ea.D. (1950)
Illinois State Normal University
Normal, Illinois

(1953)

(1963)

. HINSDALE, JERRY W., A.B. S1963)
'University of California '-
Davis, California

HntsoN, CHALMER G., Ed.D. (1952)
Ohio State University
Columbus, Ohio

HODAPP, JOHN B., P.E.D. (1959)
Eastern Illinois University
Charleston, Illinois

HOFF, ROBERT D., Ph.D, (1962)
U. S. Coast Guard Academy
New Ldndon, Connecticut

HOFEMAM, 11.4JNALD C.,_31Ed. (1962)
St. Lawrence University
Canton, New York
HOLBERT, HENRY, JR., M.S. j1964)
Tuskegee Institute
Alabama

HOLLINGSWORTH, CECIL, Ed.D. /194b)
University of California
Los Angeles, California
HOLLINdSWORTH,, DELBERT
University of Tennessee
Knoxville, Tennessee
HOLLINGSWORTH, LLOYD E.,
Gustavus Adolphus College
St. Peter, Minnesota

L., MS. (1962)

Ed.D. (1959).

HOLLISTER, ALBERT V., Ed.D. (1962)
Florida Presbyterian College
St. Petersburg, Florida

HOLSBERRY, WILLARD M., B.S. (1964)
Texas Tcch.
Lubbock, Texas

HOLT, LAURENCE E., M.S. (1964)
Ade 1phi University
Garden City, New York

(I) HOLIER, FREDERICK J., Ph.D
University of West Virginia
Morgantown, Wcst Virginia

HooK, PAUL C., M.A. (1963)
Southern Methodist University
Dallas, Texas

HOOVER, WILLIAM R., M.A. (1947)
Kent State University
Kent, Ohio

HOI'SON, RA1MOND W., Ph.D. (1952)
Savannah State College
Savannah, Georgia

HO1LAND, ALVIN J., N.S. (1960),
University of Wisconsin
Madison, Wisconsin

(1932) ,

(1) (2) HOWARD, GLENN W., Ph.D (1931)
Queens
Flushing, New York

HOWELL, MAXWE.LL L., Ed.D. (1963)
University of Alberta
Edmonton, Alberta, Canada,

Hov, JOSEPH T., M.A. (1958)
Western Michigan University
Kalamazoo, Michigan

HUBBARD, ALFRED W., Ph,D.'(1953)
University of Illinois
Urbana, Illinois

HUGHES, JAMES M.: D.Ed. (1964)
R#2, Box 209
San Marcos, Texas

HUMBERT, RICHARD E., Ed.D. (1962)
University of Richmond
Richmond, Virginia

HUMPHREY, JAMES H., Ed.D. (1952)
University of Maryland
College Park, Maryland

HUNSAKER, H. B., M.S. (1949)
Utah State College

vegan, Utah

-1UNSICKER, PAut, A., Ph.D. (1953)
University of Michigan
Ann Arbor, Michigan

HUSMAN, BURRIS F., Ed.D. (1947)
University of Maryland
College Park, Maryland
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I
Itowrr, Roy, Ed.D. (1956)
C.W. Post College
Greenvale, New York
INst.r.Av, A. DOUGLAS, 11.P.E. (1959)
Sir George Williams University
Montreal, Canada

SEtins-riANC., Ed.D. (1955)
-Hunter College
Bronx, New York
ISAAC, ELKIN RI, M.A. (1959)
Albion College
Albion, Michigan
ismAti., A. H., H.S.D. (1960)
Purdue University
La Fayette.; Indiana

-J-

JACK, HAROLD K., Ph.D. (1958)
Temple University
Philadelphia, Pennsylvania
(1) JAcKsolsi, CHESTER 0., Ed.D. (1948)
University' of Illinois
Champaign, Illinois
JACKSON, EDWARD L., -Ed.D.
Tuskegee Institute
Alabama . ..

(1) (2) JAMERSON, ARD E., Ed.D. (1935)
University of Nort Carolina
Chapel 'Hill, Non /Carolina
JENNETT, CLAIR W., Ph.D. (1960)
San Jose State Clallege '
San Jose, California
IENNETF, JOHN H., M.A. (1964)
State College of Iowa
Cedar Falls, I tva
JENSEN, CLAY E R., P.Ed. (1964)
1427 Maple r.
Logan, Utah

.

JEVERT, JOS PH A., P.E.Dir. (1963)
Western Michigan University ,

Kalamazoo Michigan
JOHNSON, kLMEIt L., Ed.D. (1953)
Whittier /College
Whittier' California
JOHNSO MARVIN, A.M. (1964)
Easter Michigan University
Ypsila ti, Michigan.
JOHN ON, MAURICE, M.Ed. (1964)
Min t State College
Min t, North Dakota
JO1tNSON, NORMAN, Ed.D. (1964)

coin University
Jefferson City, Missouri
JOHNSON, RALPH H., Ed.D. (1948)
University of Alabama
University,Alabama
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JOHNSON), WILLIAM, Ed.D. (1962)
College of the Desert .

Palm Desert, California
Jon, num', M.D. (1956)
University of Kentucky
Lexington, Kentucky
JONES, FRANK B., Ed.D. (1957)
Sacramento State ollege
Sacramento, Calif°, ia

JONES, JACK A., M.A. (1962)
Campus View, Apt. 116
Bloomington, Indiana
(I) JONES, LLOYD M., Ph.D. (1931)
7 Manor Ave.
,Hempstead, New York

K
KAISER, Ertl/ SE., M.S. (1964)
North P ota State University
Fa , North Dakota ,
KARSNER, Mum G., Ph.D. (1956)
University of Kentucky
Lexington, Kentucky
KASCH, FRED W., Ed.D. (1951)
San Diego State College
San Diego, California
KAYE, RICHARD A., M.S. (1964)
3465 Fish Ave.
Bronx 69, New York

KECK, TED F., Ed.D. (1963)
Arizona State College
Flagstaff, Arizona

KEEFE, ROBERT J., Ed.D. (1952)
Bowling Green State University
Bowling Green, Ohio

KEEN, PAUL V., M.S. (1950)
Univ rsity of Oklahoma
No an, Oklahoma

KEL ER, J. OLIVER, MA. (1949)
University of Missouri
Columbia, Missouri

KELLY, JAMES P., M.S. (1962)
University of Cincinnati
Cincinnati, Ohio

JENNEDY, F. WILLIAM, .D. (1951)
niversity of Manitob

,Winnipeg, Canada

KENNEY, HAROLD , Ed.D. (1950)
University of Illi
Urbana, Illinois

KEOGH, JACK Ed.D. (1957)
University 1 California
Los Ange t, California
KERR, fES R., MA. (1963)
Still College ,

Tu loosa, Alabama



4 KERR, WILLIAM R., M.Ed. (1958)
Kansas State Teachers College
Emporia, Kansas

Kzsszt., J.' Brars.Am Ed.D. (1964)
Nickerson Field
Boston 15, Massachusetts

KIRCILNEA, G. FREDERICK, Ph.D. (1963)
McNeese State College
Lake Charles, Louisiana
Kianr u, RAmos, W., P.E.D. (1953)
Texas Tech.
Lubbock,

(i) I JOY ., Ph.D. (1945)
Louisiana State Un ersity
Baton Rouge, Louisiana
KITEMAN, Eric W., PhV). (1963)
Wisconsin State College
Oshkosh, Wisconsan

KLAAS, Ricaton L. MS. (1962)
University of Nebraska
Lincoln, Nebraska
KLEIN, KARL, MS. (1963)
University of Texas
Austin, Texas
KLIMA, RIGFLARD A., MS. (1958)
Pennsylvania State University
University Part, Pennsylvania
KNAPP, Ci.vDtG., Ph.D. (1953)
University of Illinois
Urbana, Illinois
KNIGHT, HAROLD, MS. (1962)
Louisiata College
Pineville, Louisiana
KNOWLTON,' RONALD G., Ph.D. (1962)
Southern Illinois University
Carbondale, Illinois
KOBES, FRANK J. JR., MA. (1958)
United States Military Academy
West Point, New-York
Roca, BARNEY, BS. (1962)
Seattle University
Seattle 22, Washington
Rocs!, WILLIAM B., BEd. (1963)

I Texas Lutheran College
Seguin, Texas
-*Kam lc,
University of North Dakota
Grand Forks, North Dakota
Kossc.Aratn, ROBERT, Ed.D. (1953) ,

Ball State.Teachers College
Muncie, Indiana
Rolm, W. Mann; Ed.D; (1953)
Oregon 6tate\University
Corvallis, Oregon
ovAcc, CHARLES R., gcl.D. (1948)
University of Californ4*-.. .
Davis, California .-0

KovAt, Mira, MA. (1956))...
Hiram College
Hi , Ohio
K ANDREW J. Ed.D. (1960)
University of Michigan
Ann Arbor, Michigan
KRAKOWER, HYMAN, Ph.D. (1932)
City College of New York
New York, New York

KRZIDLEX, ROBERT D., MA. (1958)
UnNersity of Chicago
Chicago, Illinois
KiurrurEx, CHARLES j
University of Illinois
Chicago, Illinois'
Kaou., WALTER, P.Ed. (1959)
University of Texas
Austin, Texas
Ktoucit, LEE H., M.Ed. (1962)
Gustavus Adolphus College "^

St. Peter, Minnesota
KJEUPA, JOSEPH H., Ed.D. (1955)
George Washington University
Washington, D. C.

KuLarrsm, Join: A., Mid. (1961)
Bemidji State College
Bemidji, Minnesota

Ktnrrit, KARL, JR, M.Ed. (1962)
Trinity College
Hartford, Connecticut

L
LAGRArm, Loins E., MA. (1959)
University College
Potsdam, New York ..

LAME, WILLIAM L., Ed.D. (1961)
University of California

avis, California

...... LANDIS, PARE. E., MA. (1942)
- Ohio High 5cbool Athletic Association' Columbus, Ohio

LANDISS, CARL: W./ Ed.D. (1948)
Texas A' M College
College S tion, Texas

LANDRY, EX-NAND, MS. (1962}
Universit of Ottawa
Ottawa 2, Canada

4a

173

LANDWER,
Northwest
Maryville,

EKALD E., MS. ,(1963)
Missouri State College
fissouri

LANGSTON, DEWET D.P.E. ,;61956)
Eastern Ncw M co University
Portales, New Mexico

LANcroN, CLAnt V, N., Ed.D. (1939)
Oregon State University
Corvallis, Oregon

A.
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IANTAGNE Ed.D. (1957)
Unisersity of fornia at

Santa Barbara.
University, California
LARSON, LEO' ARD A., Ph.D. (1943)
University of \Visconsin
Madison, Wisconsin
Lino% Roy J.. B.S. (1962)
Hamilton College
Clinton, New York
Discn, HENRY A , Ph.D (1949)
Sonoma State College
Robnert .Park. California
LAVIGNE, JEAN - PIERRE, MA. (1964)
University of Sherbrooke
Sherbrooke, Quebec. Canada
LAVIK, RUDOLPH H, MA. (1951)
Aruona State Uniyersity
Tempt, Arizona
LAwriicx, NORMAN S.. Ed.D. (1962)
University of Missouri
Columbia, Missouri
LAwitesicr, KARL J MA. (1953)
Colgate Unnersity
Hamilton, New York

LAWTHER, JOHN D., MA. (1951)
Pennsthania State Uniyersity
Unnersity Park, Pennsylvania
LEACH, GLENN C, MA. (1959)
Rider College
Trenton, New Jersey
LEBArt, Jon!. A , MS. (1961)
Unkersity of Missouri at Kansas City.
Kansas City. Missouri

Letts-re.s., NELSON, P.Ed. (1960) .
University of Michigan
Ann Arbor, Michigan
LEIBROCK, PHILIP J.. MS. (1962)
University of Bridgeport
Bridgeport, Connecticut
LE/S, HANS; Ph D. (1962)
McNeese State College
Lake Charles, Louisiana
LESLIE, DAVID K K. MA (1964)
Quad C-16
Iowa City, Iowa
LEWIS, FLOID D., M.A. (1964)
Unisersity of California
Riyerside. California

Lewis, Dormer) R., MA. (1962)
Unisersity of Nfinnesota
Minneapolis. Minnesota

Liest011N, WENDELL, MA. (1964)
Rice University
Houston. Texas
Lmtrrrocrr, FRANK K , MA. (1961)
Alabama College
Montevallo.. Alabama
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LINTEBURG, FRANKLIN A , Ed.D. (1957)
University of California
Rnerside, California

LINDEN, ARTHUR, JR., MS. (1964)
Uniyersity of Southern California
Paramount, California

1...is-rA, NED A , MA. (1962)
Delaware Valley College
Do% lc-stown, PennsYlvatua

Ltrriz, JAMES R , M Ed
305 Stadium Park
Iowa Ci , Iowa

LIVP.GST0%, ROBERT C, Ed.D (1957)
Oregon College of Education
!Monmouth, Oregon

Loaa, LAwrix.sce F. Ph.D. (1962)
Teachers College, Colurribia University
New York 27, New York

LOESS, Giuserr F , MA. (1934) agits
Colby College
Waterville, Maine

LOG AN, GENE A , Ph.D. 1 195$T
Southwest Missouri State College
Springfild, Missouri

LONG, JAMES W Ph D (1947)
University of New Hampshire
Durham, New Hampshire

Loen, Noit.m.ss F., MS. (1949)
Washington and Lee Unisersity
Lexington, Virginia

Lorrra, IVal.Ako S.. Ed.D. (1964)
'Uniersity of California
Davis, California

LOVELESS, JAMES C, D P E (1951)
DePauw L'ni%ersity
Greencastle, Indiana

LOWDER, JACK S , M.Ed. (1964)----
6-A Crescent Road
'Greenbelt, Maryland

Luce, crimo H P.E, (1962)
EastSt udsbu State College
East oudsbur Pennsylvania

4I%

Lutiwic., LAURENCE , M.Ed. (1929)
University of Virginia
aarlottessille, Virginia

Iot mtvi, ALBERT E., MA. -(1947)
ntrificrst College
Amherst, Massachusetts .

Lux, Lt.op H Ed.D (1947)
Bates College
Lewistown, Maine

Lel sits, L Les, MA. (1963)
North Dakota State University
Fargo. North Dakota
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Mc
bic Arum, RosraT E., Ph.D. (1956)
University of Minnesota
Minneapolis, Minnesota
Mc Arritua, Wn.uAsi D , Ed.D. (1962)
Oregon College of Education
Monmouth, Oregon
McBamr, FP.A.ba. A., MS.
Wayne State University
Detroit, Michigan

. M.c.Nnu.Y, Eu> viz, Ph.D. (1963)
10960 S. W. F 'rhaven St.
Tigard, Oregon
MCVMSON, UtYksrs, Jr-, Dir. (1964)
Arkansas A M & N College
Pine 41uff. Arkansas
MCPHERSON, WALTER J , MA
San Jose State College

41962) Jose, California

McCkti, Roam. A., PhD. (1953)
Ball State Teachers College
Muncie, Indiana
MCCAxTHY, J. JEROME, PhD. (1963)
Mankato State College
Mankato, Minnesota
Irk:LUJAN, Lisons H . MS (1962)
Utah State University
Logan, Utah
McCitAw, Lr.4N W., Ed.D. (1953)
University of Texas
Austin, Texas
McCituria., KING J., Ed.D. (1948)
University of Illinois
Urbana, Illinois
gfcCumoocii, E. Doc, Ph.D. (1956)
c/o Irwin M. Wilson
440 Rhodes Ave., Apt. B
Columbus, Ohio
MCCURDY, HUGH G., MA. (1925)
Wesleyan University
Middleton, Connectica-...2/
McCurcatEos, Jon?: E.. BA. (1949)
University of Toro
Toronto, Canada

McDoNoucu, THOMAS E., M.A. (1937)
Emory University
Emory, Georgia
McGtcrntuN, WIWAM C., BS (1955)
H.Q., U. S. Air Force
Washingtoh, D. C.
MCINTYRE, MARTIN HCCH, Ph.D. (1963)
Western Illinois State University
Macomb, Illinois

McKAuP, WM. W., MS. (1963)
Oregon State University
Corvallis, Oregon

MCKINNEY, WAYNE, Ph.D. (196;1
Southwest Missouri State College
Springfield, Missouri

McLA.nr, Loncx P., BS. (1962)
Louisiana Polytechnic Institute
Ruston, Louisiana

McLean, W. J., BS. (1962)
Royal Military College of Canada
Kingston, Ontario, Canada

M
(2) MACLE.NUE, Niwittart M., Ed.D. (1951)
Teachers College. Columbia University
New York 27, New York
MACKEY, RICHARD T., Ed.D. (1949)
Miami University
Oxford, Ohio
MACLOLTZ, JAMES D , M.A. (1956)
Anderson College
Anderson. Indiana
MADDE.N, Jot?: E., Ed.D. (1948)
Brooklyn College
Brooklyn, New York
MADDEN, WILLIAM J.,N.A. (1962)
Queens College
Flushing 67, New York
NIAETOZO, MATTHEW G., JR., M5 (1962)
Arnold College Div.,

University of Bridgeport
Bridgeport, Connecticut
MALAN', EowArtu W , EcI.D. (1958)
Pomona College
Claremont, California
MALOSEY, JAMES S., BS (1963)
University of Minnesota
Duluth, Minnesota
_MANIALWA, Emu., M.Ed. (1964)
Texas A & M University
College Station, Texas

(1962)

MA.Ncukc, RATAEL A., M.S. (1951)
College of Aesiculture and Mechanical Arts
Mayaguez, Puerto Rico
4psNSFIELD, Amnia W., MA. (1953)..

`University of Wisconsin
Madison. Wisconsin

MArrs, DONALD F, MS. (1962)
Temple University
Philadelphia, Pennsylvania
MARCUM, C. Evraterr, Dir.P.E. (1963)
Middle Tennessee State College
Murfreesboro, Tennessee
MARK:ITT!, HANIO (1964)
113 Waterford St.
Edinboro. Pennsylvania
MARSHALL, STANLEY J., M.A.
Wayne State University
Detroit 2, Michigan
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MARSTON, DWIGHT, P.E.Dir. (1964)
Hastings College
Hastings, Nebraska

MAirn, LEONARD R-; M.Ed. (1947)
Umversity of North Dakota
Grand Forks, North Dakota
MARTLiq, Gt..m. A, M.A. (1955)
Southern Illinois University
Carbondale, Illinois
MAitris, J. FREDERICK, MA.,(1924)
Wesleyan University
Middletown, Connecticut
MAJMNEZ, RAYMONII HPh.D. (1960)
East Carolina College
Greenville, North Carolina

Nf JoHN W., Ed.D. (1947)
Eaitern Illinois University
Charleston, Illinois
MASON, JAMES G, Ed.D. (1948)
Ohio University
Athens, Ohio

(1949)

,J956)

MATTHEWS, DAVID 0., Ed
University of Illinois
Urbana, Illinois
MAURER, HOWARD E., Ph.D.
Wittenberg University
Springfield, Ohio
MAzzose, Jose PH S., MA. (1961)
Sandy Springs High School
Sandy Springs, Georgia
MEADE, WILLIAM, M.A. (1964)
P. 0. Box 317
Carbondale, Illinois
MUSE WILLIAM, Ed.D. (1964)
164 Mulberry Lane
Slippery Rock, Pennsylvania
MENDELSOFEN, Ews J., P EDI!.
University of Louisville .
Louisville. Kentucky
Motivat, RosweLL D., Ed.D (1953)
AAHPER, 1201 16th St , N W.
Washington, I) C.

MERRIF112), HOMER FL, Ph.D. (1962)
Ithaca College
1.thaca, New Yo;k

(1956)

MEIUUMAN, JOHN B., Ph.D. (1962)
Nebraska State Teachers College
Wayne, Nebraska

Mtstexsman, Leon, L., Ed.D. (1932)
Southern Methodist University
Dallas, Texas
METHENY, Lesreit W., MS (1964)
Oklahoma State University
Oklahoma City, Oklahoma
MEYER', ANTHONY, BS. (1964)

"-College Gym
Charleston, South Carolina
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MEYER, C.ARLOS B., M.Ed. (1959)
Emory at Oxford
Oxford, Georgia
MEYERS, C.ARLTON R., Ed.D. (1948)
University of New York at Buffalo
Buffalo, New York

N1 !CHAIM, EDWARD, Ed.D (1964)
Louisiana State University of Alexandria,
Alexandria, Louisiana
NficHAn., ERNEST D , Ph D (1957)
University of California at

Santa Barbtira,
Goleta, California
MIKOLS, NVALTER J., MS. (1962)
University of Kansas
Lawrence, Kansas

BEN W., Ph.D. (1943)
University of California
Los Angeles, California
MILLER, CHARLES E., M.A. (1949)
University of Nebraska
Lincoln, Nebraska
Nfiusa, HENRY G., M.A. (1954)
University of Southern California
Los Angela, California
MILLER, KENNETH D , Ph.D. (1949)
Florida State 'University
Tallahassee, Florida
NfINNEGAN, DONALD I., Ed.D. (1950)
Towson State College

"Towson, Maryland
MBAR, FRANK J., M.A. (1948)
Stevens Institute of Technology
Hoboken, New Jersey
Nfrrateu, GEORGE, M.A. (1964)
Francis T. Nicholls State College
Thibodaux, Louisiana
Mrrciteu., WILLIAm F., BS. (1949)
Ontario Agricultural College
Guelp46 fInt-rio, Canada
Mou., CONRAD S., MS. (1958)
New Mexico State University
University Park, New Mexico
Mosrezeuo, Roseirr A., Ed.D. (1958)
Bemidji State College
Bemidji, Minnesota
MONTGOMERY, JACK, Ed.D. (1957)

,Long Beach State College
Long Beach, California
Moon, ASBURY ,C., Ph.D (1961)
University of Illinois
Urbana, Illinois
MOORE, CLARENCE A., M.A. (1964)
P. 0. Box 971
University, Alabama
Mooke, GEORGE C.. Ph.D. (1954)
University of Arkansas
Fayetteville, Arkansas

4
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I
96.0 MOORE, KENNETH M., MS. (1958).

University of California
Los Mtge les, California
MOORE, Ror B., Ph.D. (1956)
Mankato State Teachers College
Mankato, Minnesota
MORGAN, CECIL W.:Ph.D. (1940)
Ithaca College
Ithaca, New York
Mosius, 1-Lutom H., MS. (1963)
University of Kansas
Kansas City 10, Missouri
Morr, ROBERT A., Ed.D. (1957)
California State Polytechnic College
San Luis Obispo, California
MOUROUZ1S, Nica, MS. (1963)
Ball State Teachers College
Muncie, Indiana

MUDRA, DAUM. Ec, MS. (1963)
North Dakota State University
Fargo, North Dakota'

MUELLER, CLARLSCE E., M.A. (1953)
University of Minnesota
Minneapolis, Minnesota

Tm L, MS. (1964)
313 S m Park
Iowa City, owa

MUNROE, A., MS. (1962)
University of Oregon
Eugene, Oregon

MURPHY, CtuzsrEa W., Ed.D. (1961)
University of California
Berkeley, California

L,oitvi G., Dr. (1964)
Evermann C340
Bloomington, Indiana

NAPIER, WILLIAM J., MS. (1958)
LaSierra College
Arlington, California

NAPOLITANO, DC/MINIM J., M.A. (1948)
Notre Dame University
South Bend, Indiana

NEILSON, HatmAN N., Ed.D. (1953)
Hampton Institute
Hampton, Virginia

NELSON, DALE O., Ph.D. (1957)
Utah State Uniyersity
Logan, Utah

NELSON,- RAYMOND A., MS. (1962)
Northland allege

Ashland, Wisconsin

NELSON, RicHARL"C., Ph.D. 1962)
University of Maryland
College Park, Maryland

NELSON, RICILARD L, M.A. (1959)
Miami University
Oxford, Ohio
NESOM, Cur W., Ed.D. (1947)
Northwestern State College
Natchitoches, Louisiana
NESSLEY, CARL. T MEd (1950)
Ohio University
Athens, Ohio
NETTLETON, JOHN D., MA. (1959)
Slippery Rock State College
Slippery Rock, Pennsylvania
NEmsExcEit, THOMAS E., D.P.E. (1963)
Eastern Michigan University
Ypsilanti, Michigan

NEwszac, SAM, D.P.E. (1959)
Indiana University
Bloomington, Indiana

NEWTON, S-ruAirr W., BS. (1964)
Box 375
Oxford, Georgia

NixoN, JOHN E., Ed.D. (1949)
Stanford University
Stanford, California

(1)NORDLY, CART L, Ph.D. (1935)
University of California
Berkeley, California

NORMAN, EDWARD H., M.A. (1964)
Biola College
LaNfirada, California

NOWAK, THADDEUS S., D.P.E. (1956)
St. Benedict's College
Atchinson, Kansas

NOWCYTNY, JOSEPH, M.Ed. (1964)
1911 Asbury
St. Paul, Minnesota

NYLANDER, JAMES, M.A. (1964)
Central Washington State College
Ellensburg, Washington

0_
O'Brza, VicroR F., M.A. (19471
New York University
New York, New York

(I)OBERTEUFFER, DEcatsrr, Ph.D. (1935)
Ohio State University
Columbus, Ohio

O'CONNEIL., EUGENE R., MS. (1959)
University of California
Los Angeles, California

O'Coricioa, Buitros L.,'Ed.D. (1962)
Illinois State Normal University
Normal, Illinois

ODENKIRK, JAMES E., Ed.D. (1958)
Central Missouri State College
NVarresipturg, Missouri
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OESSIANN, KARL C. H., Ph.D. (1946)
University of Pittsburgh
Pittsburgh, Pennsylvania

OLsEN, ALzEici W., M.A. (1958)
San Diego State College
San Diego, California

OLSEN, LI LE I., Ed.D. (1961)
San Diego -State College
San iego, California

rPlar_...

p
LSON, ARNE L, Ph D. (1962)

Nemple University
i4delphia, Pennsylvania

OLSON, GA.RErti R., Ph.D. (1959)
,Macalestef College
St. Paul, Minnesota

OLSON, L. A., MS. (1962)
Augustana College
Sioux Falls, South 'Dakota

OLSON, NoEL W., MS. (1964)
37 Ridge Road
Morris, Minnesota

OosruiG, RAY, M.Ed. (1927)
Trinity College' Hartford, ConD4c6m)r

ORBAKER, EUGENE, MS. (1963)
State University College
Brdtkport, New York

OlUSAN, WILLIAM( Ph.D. (1964)
522 10th St., East Saskatoon
Saskatoon, Saska ewan, Canada

OSBORNE, 110BF.R F., M.Etl. (1948)
University of British Columbia
Vancouver, B. Canada

OSELL, CLARENC:E MA. (1947)4'
University of Minnesota
Minneapolis, Minnesota

O'SHEA, Jour: PArlucx, M.A. (1963)
Oregon State Unnersity
Corvallis, Oregon

OSTARELLO, JOHN F., BS. (1963)
University of California
Berkeley, California

OSTRANDER, MAURICE E., M Ed. (1947)
University of Minnesota
Minneapolis, Minnesota

OVERALL, PitErroN V MS. (1947)
Tennessee Polytechnic Institute
Cookeville, Tennessee

40wENs, LAURENCE E, P.E.D. (1960)
United States Air Force Academy
Colorado Springs, Colorado

OXENDINE, JOSEPH B., FAD. (1960)
Temple University
Philadelphia, Pennsylvania.
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P
P AGE, JOSEPH T., MS. (1962)
Seattle University
Seattle 22, Washington

PALM ER, CHESTER L, Ed.D
3840 Dunsmuir St.
Los Angeles 56, California
PALM ER, LAURENCE R, M.Ed. (1948)
Tufts University
Medford, Massachusetts

P AN GLE, ROY V., Ed.D. (1956)
George Peabody College
Nashville, Tennessee

' PArcsy, FitAsk E., M.A. (1963),
University of New Mexico
Albuquerque, New Mexico

PAPE, LAURENCE A., Ed.D. (1949)
Fresno State College
Fresno, California

PARHAM, DONALD A., Ed.D. (1959)
Southeastern State College
Durant, Oklahoma

P AMEX, NATHANIEL, M.P.E. (1964)
60 Boylston
C2rnbririgt 4,(24.42rh I tap t ti

(1953)

PARK.S JESSE L., Ph.D. (1962)
Springfield College
Springfield, Massachusetts

PARRY, Tom, BS. (1962)
Wenatchee Valley College
Wenatchee, Washington

PARSONS, DAvro R., D.P.E. (1963)
40 Young St.,
Wollongong, NS.W., Australia

PARVN, WILLIAM C., M.Ed. (1956)
Emory University
Atlanta 22, Georgia

PARTI.OW, JAMES F., M.Ed. (1962)
Oregon Technical Institute
Oretech, Oregon

P ATTE, GEORGE D., M.A. (1964)
Cornell University
Ithaca, New York

PATTERSON, Noluus A., Ed.D (1956)
William Jewell College
Liberty, Missouri

PATTERSON, STANFORD J., BS. (1964)
2613 Elm Leaf Dr.
Bloomington, Indiana

PATTY, EL BF.RT K., Ph.D. (f947)
Middle Tennessee State College
Murfreesboro, Tennessee

PEARM AN, REGINALD A., Sr.CAGS (1964)
5002 Jay St.
Washington. D. C.

18 1



PEdutsoN, DONALD C, MS (1960)
Evangel College
Springfield, Missouri

PEASE, JOSEPH M., Ed.D. (1953)
Kansas State Teachers College
Emporia, Kansas
PECK, Roam. R., Ed.D. (1957)
Bates College
Lewiston, Maine
PENDLETON, CLARF-N ek M., JR., B.S. (1961)
Howard University
Washington, D. C.
PENMAN, KEN NrrH, Ph.D. (1964)
321 Manhattan Dr.
Tempe, Arizona

PILLIC.H, WILLIAM F., MS. (1963)
University of California
Los Angeles, California
PINK, RALPH J., M.Ed. (1962)
Northeast Missouri State College
Kirksville, Missouri

PIPER, RALPH A , Ed.D. (1938)
University of Minnesota
Minneapolis, Minnesota

PISCOPO, JOHN, Ecla (1961)
State University of New York at Buffalo
Buffalo, New York

PITCHFORD, KEITH, M.S. (1960)
Florida State University
Tallahassee, Florida

PENNY, WILLIAM J., M.S. (1963) PLAGENHOEF, STANLEY, MS. (1960)
University of Illinois Wesleyan University
Urbana, Illinois Middletown, Connecticut
PERRYMAN, WILLIAM H, M.A. (1964)
Box 741
Alpine, Texast
PETERSEN, ALEXANDER, JR.,
Southern Oregon College
Ashland, Oregon

PrrotsE.N, KAY Hot.st, Ph.D. (1962)
- ----UniveFsity of T

Api.tin 12, as

N, CARL A., Ph.D. (1960)
verity of Pittsburgh

ttsburgh, Pennsylvania
PETERSON, HAROLD E., Ed.D. (1953)
Chico State College
Chico, California
PrrvisoN, HERBERT D., D.P.E. (1953)
Northwest Missouri State College
Maryville, Missouri

PrrutsoN, LLOYD W., MA (1962)
Unive4ity of Minnesota
Duluth, Minnesota
PHILLIPS, EvEsirrr E, JR, Ph.D. (1959)
University of Florida
Gainesville, Florida
PHILLIPS, EvERrrr J., JR, MS. (1964)
1400 Lake Shore Blvd.
Rochester, New York
PHILLIPS, W. ROY, BS. (1963)
Franklin and Marshall College
Lancaster, Pennsylvania
PIC.ARD, J. L., MA. (1958)
2125 4th St.
Tucson, Arizona
PICAIUELLO, SA% ERI 0 P., 'MA. (1955)
Long Island University
Brooklyn, New York
PIERRO, ARMSTEAD A., Ph.D. (1964)
Southern University Branch
Baton Rouge 13, Louisiana

Ed.D (1956)

-7

POFFENROTH; ALBERT H., MS. (1962)
Central Washington State College
Ellensburg, Washington

POHNDORF, R. H., Ph.D. (1955)
University of Illinois
Urbana, Illinois
POLANSKY, DAVID L, MA. (1953)
City College of New York
New York, New York
POLLACK, BERNARD, MS (1961)
Brooklyn College
Brooklyn, New York
PosrmEux, N. A., M.Ed. (1963)
Texas A & M College
College Station, Texas
PosT, ARCHIBALD T., M.Ed. (1936)
University of Vermont
Burlington, Vermont
PO %TU., Jom. T., MS. (1962)
University of Illinois
Urbana, Illinois

HAR-ri...E1 D., Ph.D (1947)
Florida State University
Tallahassee, Florida
Pucxyrr, JOHN R., Ed.D. (1962)
Southeastern Louisiana College
Hammond, Louisiana
PINE, FRANCIS F., Ph.D. (1962)
University of Alaska

College, Aias4

-Q-
Quim, DANIEL F., M.A. (1964)
New York University
Bronx, New York R
RADA, ROGER L, M.Ed. (1963)
34 Mercury Court
West Springfield, Massachusetts
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RAFELD, JACKSON W., M.A. (1955)
Mt. Union College
Alliance, Ohio
RAINS, DAVID D., Dr. (1964)
3409 Wichita St. .
Houston 4, Texas
RANcAzAs, Eit Nur P., D.P.E. (1957)
State University of New York
Plattsburg, New York
RAxicx, G. LAWRENCS, Ph.D. (1951)
University of Wisconsin
Madison, Wisconsin

RAY, }Lou)Ae L, Ph.D. (1957)
Western Michigan University
Kalamazoo, Michigan
READECKER, JOHN C., MS. (1962)
Wentworth Military Academy
Lexington, Missouri
REARDON, PAUL L., M.E.D. (1,964)
Washington k Jefferson College
Washington, Pennsylvania'
REooan, JOE N., Ed.D. (11)55)
Phillips University
Enid, Oklahoma
REESE, ALFRED M., MA, (1940)
University of Kentucky
Lexington, Kentucky

REED, Thitarr T., M.A.
Lincoln University
Jefferson City, Missouri
REED, JAMES J., M.A. (1950)
Princeton University
Princeton, New Jersey
REEDER, GLEN P., Ph.D. (1960)
East Carolina College
Greenville, North Carolina
REES, non, D., Ph.D. (1960)
University of Arizona
Tucson, Arizona
REESE, ROBERT W., MS. (1961)
West Chester State College
West Chester, Pennsylvania
REM, JAMES P., M.A. (1959)
University of Missouri at Kansas City
Kansas City, Missouri
RESICK, MATTHEW C., Ph.D. (1948)
Kent State University
Kent, Ohio
REUTER, EDWARD R., Ph.D. (1952)
University of Oregon
Eugene, Oregon

RICH, GEORGE Q., Ed.D. (1958)
San Fernando Valley State College
Northridge, California

RIC:HARDSON, DF.ANE E., Ed.D. (1953)
A University of Minnesota
Mines olis, Minnesota,
RICHA N, ELLSWORTH E., M.A. (1951)
Amherst liege
AmherstyMassachusetts
RICHY, BURTON L. MS. (1962)
Northwest Missouri State College
Maryville, Missouri
Ricxxirr, LEWIS J., Ed.D. (1957)
University of Minnesota
Duluth, Minnesota
RINGER, LEWIS B., MS: (1962)
15 Eastgate Road
Springfield, Massachusetts

RITCHIE, PAUL Ed.D. (1962)
University of NV uri
Columbia, M* ri

Rivizxo, MANU M.A. (1948)
Lincoln Univ ity
Lincoln Univ ay, Pennsylvania
ROBERTS, Joivisr A., Ph.D. (1962)
Kansas State College of Pittsburg
Pittsburg, Kansas

(1958) ROBINSON, GLENN E., P.Dir. (1959)
South Dakota State College
Brookings, South Dakota
Ro' Fftp-Ii., JR., Ph.D. (1960)
University of Arizona
Tucson', Arizona
RCERS, MARTIN H., Ed.D. (1945)
State University College at Brockport
Brockport, New York
ROILOFF, BRUCE D., M.Ed. (1957)
University of Minnesota
Morris, Minnesota
RONINC, JOHN 0., M.Ed: (1961)
University of South Dakota
Vermillion, South Dakota
ROOKER, ALBERT A., M.Ed. (1964)
University of Texas
Austin, Texas
Rosr-si, MELVIN, M.A. (1962)
Auburn University
Auburn, Alabama
ROSEN, VERNON C., B.A. (1963)
San Diego State College
San Diego, California

RHOADS, ARTHUR H., M.A.
Ohio University
Athens, Ohio
RHODA, WILLIAM P., M.A.
University of Oregon
Eugene, Oregon
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(1951) v Ros-rAs, STEVEN M., Mid. (1947)
Amherst College
Amherst, Massachusetts ,

(1950) RowxN, Vicrox, E (1953)
San Francisco to College
San Fran ., California ,
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ROYCE, JOSEPH, Ph.D. (1956)
University of California
Berkeley, California
RUDLOFF, G. EDWARD, Ed.D. (1963)
Sonoma State College
Cotati, California
RUFF, WESLEY K., Ed.D. (1958)
Stanford University
Stanford, California
RUMSEY, THOMAS 0., M.A. (1962)
The Citadel
Charleston, South Carolina
Rusiti1J, Hum., M.A. (1964)
The Hebrew University
Jerusalem, Israel
RYAN, E. Dt.AN, Ed.D. (1963)
University of California at Davis
Davis, California
RYAN, Ron itr R., MS. (1962)
University of Arkansas
Fayetteville, Arkansas

SAAR, ALVIN C., Ph.D. (1955)
University of Hawaii
Honolulu, Hawaii
SABASTEANSKI, FRANK F., M.Ed. (1953)
Bowdoin College
Brunswick, Maine
SAGE, JOHN N., MS: (1962)
University. of California
Los Angeles, California
SALLs, DONALD J., Ed.D. (1949)
712 12th Ave.
Jacksonville, Alabama

SAMPLE, GLENN, BS. (1960)
University of Cincinnati
Cincinnati, Ohio
SAMPSON, HARRY W., BS. (1961)
Dartmouth College
Hanover, New Hampshire
SAMPSON, ORWYN, MS. (1964)
USAF Academy
Colorado Springs, Colorado c:

SANDERS, WILLIAM MAC, M.A. (1962)
Grambling College
Grambling, Louisiana
SANFIOURENZO, N. RENE, B.A. -(1957)...
University of Puerto Rico
Rio Piedras, Puerto Rico
SANTORA, JOSEPH D., M.A. (1964)
Queensborough Corn. College
Bayside, New York
SAurER, WAND E., P.E.D. (1964)
central Michigan University
Mt. Pleasant, Michigan

t.

SCANNELL, JOHN A., Ed.D. (1938)
University of Notre Dyne
South Bend, Indiana
SCANELLA, JOSEPH L., M.A. (1964)
C. W. Post College
Greenvale, New York
SCHAFFER, HAROLD O., Ed.D. (1961)
Adelphi College
Garden City, L. I., New York
SCHEME:FL, JACK, M.A. (1963),
University of Oregon
Eugene, Oregon
Scrimmr, HAIUtY J., M.A. (1962)
Iowa State University
Ames., Iowa

SaDirrixle, WILLIAM J., Ed.D. (1954)
University of Cinfitinati
Cincinnati, Ohio
ScautAmm, AL, M.A. (1949)
Loras College
Dubuque, Iowa
St:mot:DER, DtrrCH, MS. (1964)
822 N. 17th
Waco, Texas
ScriurrE, WituAm H., MS. (1959)
San Diego State College
Sah Diego, California
SCHWAREERG, WILLIAM D., Ed.D. (1956)
University of Cincinnati
Cincinnati, Ohio
Scorr, ELMER B., JR., P.E.D. (1956)
Memphis State College
Memphis, Tennessee
Scorr, FRANK L., Ph.D. (1958)
San Diego State College
San Diego, California
Scarr, Tom, Ed.D. (1954)
Davidson College
Davidson, North Carolina
SEAroll, DON C., Ed.D. (1948)
University of Kentucky
Lexington, Kentucky
SEE, DAVID A., M.Ed. (1949)
State University of New York
Oswego, New York
SEGREST, HERMAN B., M.Ed. (1952)
Texas A & M College
College Station, Texas
SEIDLER, ARMOND, Ph.D. (1952)
University of New Mexico
Albuquerque, New Mexico
SEW, JAMES L., M.A. (1958)
State University College
Buffalo, New York
SELIN, CARL W., Ph.D. (1957)
United States Coast Guard Academy
New London, Connecticut

1 8 7
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SENIOR, WILLIAM S., MS. (1962)
Claflin College
Orangeburg, South Carolina

SETTLE, CASKEY, Ed.D. (1934).
New Mexico Highlands University
Las Vegas, New Mexico
SEYMOUR, CLIFFORD T., Dir. (1964)
Southern University
Batbn Rouge, Louisiana
SEYMOUR, EMERY W., D.P.E.
Springfield College
Springfield, Massachusetts

SHARMAN, JAMES E., M.A. (1955)
Howard College
Birmingham, Alabama
(1) SHAW, JOHN H., Ed.D. (1940)
Syracuse University
Syracuse, New York

SHAY, CLAYTON T., D.P.E. (1949)
Springfield College
Springfield, Massachusetts

SHEA, EDWARD J.,-Ph.D. (1947)
Southern Illinois University
Carbondale, Illinois
SHEARD, JOHN E., P.E.D. (1964)
Eastern Michigan University
Ypsilanti, Michigan

SHEEDY, ARTHUR, M.S. (1962)
18 Dunham Street
Ottawa 2, Ontario, Canada
SHEETS, NORMAN L., Ed.D. (1956)
Temple University
Philadelphia, Pennsylvania

'SHELTON, ROBERT E., M.S. (1960)
University of Illinois
Urbana, Illinois
SHENK, BYRON, B.A. (1964)
Goshen College
Goshen, Indiana

SHENK, HENRY A., MS. (1947)
University of Kansas
Lawrence, Kansas

SHEPARD, GEORGE E., Ed.D. (1938)
University of North Carolina
Chapel Hill, North Carolina
SHERMAN, ROGER, A.B. (1964)
Oberlin College
Oberlin, Ohio
SHERRILL, LYNDEN B. (1962)
Louisiana State University
Baton Rouge, Louisiana

SHULTS, FRED, M.A. (1958)
0 Oberlin College

Oberlin, Ohio
SIGH, JOHN S., M.A. (1953)
Manhattan College
Riverdale, New York

SIEWERT, FLOYD T., M.A. (1950)
West Carolina College
Cullowhee, North Carolina

PETER 0., Ed.D. (1948)
University of Oregon
Eugene, Oregon

SILLS, FRANK D., Ph.D. (1953)
State College
East Stroudsburg, Pennsylvania

(1949) SIMON, JOHN H., M.A. (1956)
Newark College of Engineering
Newark, New Jersey

SIMPSON, CHAUCY G., M.A. (1962)
University of Missouri
Columbia, Missouri

SIMPSON, GEORGE E., MS. (1962)
Southwest Missouri Staid College
Springfield, Missouri

SKEHAN, JOHN B., M.S. (1960)
St. Bonaventure University
St. Bonaventure, New York

SKILL, DONALD W., MS. (1960)
Long Beach City College
Long Beach, California

SLAUGHTER, DUANE, B S. (1962)
Northwestern State College
Natchitoches, Louisiana

SLAUGHTER, EDWARD R., B.S. (1956)
University of Virginia
Charlottesville, Virginia
SLOAN, WILLIAM, M.A. (1964)
Wayne University
Detroit, Michigan
SLUSHER, HOWARD S., Phi:(1964)
Univer;ity of Maryland'
College Park, Maryland

(1) SMITH, Eitias-r B., Ed.D. (1947)
University of Georgia
Athens, Georgia

Ssirrn, 'JOHN A., M.A. (1952)
"Hofstra College
Hempstead, L.I., New York
SsirrH, JOHN T., M.A. (1962)
University of Toledo
Toledo 7, Ohio
Smmt, JULIAN W., Ed.D. (1956)
MichiOn State University
East Lansing, Michigan
Ssirrn, PAUL 0., M.S. '0962)
Rockhurst College
Kansas City, Missouri

Smrrit, W. DONALD, Ed.D. (1948)
University of Alberta
Edmonton, Alberta, Canada
SMITHELLS, PHILIP A., M.A. (1956)
University of Otago
Dunedin, New Zealand
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Sparrnwic.i; HUGH, MS. (1963)
Portland State College
Portland, Oregon
SNOWBERGER, CAMPBELL, Ph.D. (1958)
State College
Slippery Rock, Pennsylvania

SNYDER, DAVID W., M.Ed
University of Arizona,
Tucson, Arizona

(1) SNYDER, RAYMOND, A., Ed.D. (1946)
Un y of California

California

SNY , VERYLE E., MS. (1962)
Kansas State University
Manhattans Kansas

SONGSTER, THOMAS, M.A. (1964)
KS.T.C.
KirksvilMississippi
SOItANI, ROBERT, MS. (1964)
7050 Kittyhawk Ave.
'Los Angelis 45, California

SORGE, ROBERT W., Ed.D. (1961)
Southern State Teachers College
Springfield, South Dakota

SPAitics, JOHN SIMMS, JR., M.A. (1964)
USAF Academy
Colorado Springs, Colorado

(1962)

SPARKS, LEsrLE J., M.A. (1950)
Williamette University
Salem, Oregon

SPARKS, RAYMOND E., M.A. (1949)
Physical Education Specialist
HQS, USA, DEG, APO 164,
New York, New York

*SPENCE, DALE W., MS. (1964)
Rice University
Houston, Texas

SPILKER, 0-rro H., P.Ed. (1962)
. Western Carolina College
Cullowhee, North Carolina

SPErz, GEORGE B., JR., Ed.D. (1947)
Queens College
Flushing, New York

SPRAGUE, VERNON, Ph.D. (1952)
University of Oregon
Eugene, Oregon

SPURGEON, JOHN H., Ph.D. (1960)
,Ithaca College ,
Ithaca, New York

STAGG, AMOS A., Ja" M.A. (1941)
2113 Magnolia Road
Homewood, Illinois

STAGG, PAUL, Ph.D. (1958)
University of the Pacific \
Stockton, California
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STALLMAN, ROBERT, MS. (1964)
University of Illinois
Champaign, Illinois
STANDIFER, JAMES, W., Ed.D. (1953)
Texas Christian University
Ft. Worth, Texas
STANKOM, SKI, ANTON J., M.A. (1941)
University of Missouri .
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